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SCOPE OF THE CONFERENCE

The aim of the conference is to reflect on education in totalitarian ideologies
in individual European countries in the 20" century. After the First World
War, a space for new forms of democracy and fulfilment of desires related to
elevation of human dignity and freedom of man was created in Europe. Seve-
ral socially-oriented and national movements that originally declared fulfil-
ment of the idea of social justice and strengthening of identity of nation got
in the centre of political life. However, because of the war, political, economic
and social crises broke out in many European countries.

In Europe of the 20" century, which offered an assumption of strengt-
hening of democratic development at its birth, various social and national
movements and combinations of nationalism and Socialism that marked both
the lives of individuals and entire societies were established. The positive ideas
of social justice and strengthening of nation's identity were mostly misused
in the emerging democratic environment and became tools of destruction
and crimes against humanity in their pathological variants. It regards various
mutations of political regimes of fascism, national Socialism and Commu-
nism. Their representatives presented their ideologies as the most suitable
ways out of the complicated political and economic situation and declared
there was no other possibility than to accept their ideas of orientation of the
society and nation. All these forms of totalitarian regimes share the fact that
they tried to take control of the society and man in all areas of life, which may
be understood as negation of democracy. The core of totalitarian regimes was
always formed by a totalitarian party that was a central tool of power and
control of the entire society.

School systems are an important mean of a controlled preparation of fu-
ture generations from the side of a totalitarian state and dissemination of ide-
ology through the content of education. State conceptions of education were
presented as education of “new society” and “new man”. Since education of
children was compulsory and every child had to enrol in school, it was a very
effective tool. State also influenced and directed admission and training of
prospective teachers and tutors. During totalitarian regimes, ministries of
education were staffed by persons close to the state ideology and its protago-
nists. Education in totalitarian regimes was closely connected with the decla-
red political doctrine and together with the totalitarian party represented an
important tool of power and control over the entire society.



Sociologists and philosophers claim that the contemporary world is ad-
vancing towards a risk society, or a post-morality society that is typical of
frustration of modern man from the loss of value orientation and predetermi-
nes functioning of political systems. As if Europe did not learn a lesson from
its totalitarian period and similarly to the first “attack on democracy” in the
inter-war period, many politicians today abuse their power and are disloyal
to democracy. Failure, rejection of self-reflection and superordination of per-
sonal preferences have a significant impact on the growing mistrust toward
established political subjects. It helps extremism and populism to be spread
even from the highest political positions. Therefore, reflection and examina-
tion of education in totalitarian regimes of the 20" century appears to be cur-
rent and needed.

The conference is aimed at two areas:

1) historical-pedagogical reflection of education in totalitarian regimes of
the 20™ century,

2) pedagogical-philosophical reflection of education in totalitarian regimes
of the 20" century.



ZAMERANIE KONFERENCIE

Cielom konferencie je reflexia vychovy a vzdelavania v roznych totalitnych
ideoldgiach v jednotlivych eurépskych krajinach v 20. storo¢i. V Eurépe sa po
prvej svetovej vojne vytvoril priestor na nové podoby demokracie a naplnenie
tazob po pozdvihnuti fudskej dostojnosti a slobody ¢loveka. Do stredu poli-
tického zivota sa dostali rdzne socidlne orientované a narodné hnutia, ktorych
povodne deklarovanym zdmerom malo byt naplnenie idey socidlnej spravod-
livosti a posilnovania idey identity naroda. V dosledku vojny v$ak v mnohych
eurdpskych krajindch prepukli politické, hospodarske a socialne krizy.

V Eurépe 20. storodia, ktora pri svojom zrode pontikala predpoklad na
posilnovanie demokratického vyvoja, sa kreovali rozli¢né socidlne a narod-
né hnutia a kombinacie nacionalizmu a socializmu, ktoré poznacili tak zivot
jednotlivcov, ako aj celych spolo¢nosti. Pozitivne idey socialnej spravodlivosti
a posiliiovania identity naroda boli vo vznikajicom demokratickom prostre-
di zvadsa zneuzité a vo svojich patologickych variantoch sa stali nastrojmi
destrukcie a zlo¢inov proti fudskosti. Ide najmé o rézne mutécie politickych
rezimov fasizmu, narodného socializmu a komunizmu. Ich predstavitelia pre-
zentovali svoje ideoldgie ako najvhodnejsie vychodisko zo zlozitej politickej
a hospodarskej situacie a argumentovali tym, Ze niet inej moznosti, ako ak-
ceptovat ich predstavy o smerovani spolo¢nosti a ndroda. Vetky tieto podoby
totalitnych rezimov maja spolo¢né to, Ze sa snazili o ovladnutie spolo¢nosti
a ¢loveka vo vsetkych oblastiach zivota, ¢o mozno chépat ako negaciu demok-
racie. Jadrom totalitnych rezimov bola vzdy totalitnd strana, ktora bola cen-
tralnym mocenskym nastrojom a prostriedkom kontroly celej spolo¢nosti.

Skolské systémy st délezitym néstrojom kontrolovanej pripravy budtcich
generacii zo strany totalitného $tatu a disemindcie ideoldgie prostrednictvom
obsahov vychovy a vzdelavania. Statne koncepcie vzdelavania boli pertrak-
tované ako vychova ,,novej spolo¢nosti“ a ,nového ¢loveka® Tym, ze v 20.
storo¢i bolo zaskolovanie deti povinné a skolskym systémom muselo prejst
kazdé dieta, i3lo o velmi efektivny nastroj. Stét tiez ovplyviioval a usmertioval
prijimanie a pripravu buducich ucitelov a vychovavatelov. Ministerstva skol-
stva v totalitnych rezimoch boli obsadené fudmi blizkymi $tatnej ideologii
a jej protagonistom. Vychova a vzdelavanie v totalitnych rezimoch boli tzko
prepojené s prijatou politickou doktrinou a spolo¢ne s totalitnou stranou boli
délezitym nastrojom moci a kontroly nad celou spolo¢nostou.

Sociolégovia a filozofl tvrdia, Ze sic¢asny svet speje k rizikovej spolo¢nosti,
resp. postmoralitnej spolo¢nosti, ktora sa vyznacuje frustraciou moderného
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¢loveka zo straty hodnotovej orientdcie a preduréuje fungovanie politické-
ho systému. Eurépa sa akoby nechcela poudit zo svojho totalitného obdobia
a podobne ako pocas prvého ,,itoku na demokraciu“ v medzivojnovom obdo-
bi aj dnes mnohi politici zneuzivaja svoju moc a st vo¢i demokracii nelojalni.
Zlyhanie, odmietanie sebareflexie, nadradovanie osobnych preferencii, ma
vyrazny vplyv na vzrastajucu nedoveru voci etablovanym politickym subjek-
tom, ktoré reprezentuju. To podporuje extrémizmus a populizmus, ktory sa
v sti¢asnosti Casto $iri aj z najvyssich politickych pozicii. Reflexia a skiimanie
vychovy a vzdelavania v totalitnych rezimoch 20. storodia sa nam preto javi
ako aktudlna a potrebna.
Rokovanie sympozia je zamerané na dve oblasti:
1) $kolstvo a vzdelavanie v totalitnych rezimoch 20. storocia v historicko-pe-
dagogickej reflexii,
2) $kolstvo a vzdelavanie v totalitnych rezimoch 20. storocia v pedagogicko-
filozofickej reflexii.
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CONFERENCE PROGRAMME

17" October 2019, Thursday

8.00 - 9.00 Registration

9.00 - 9.30 Opening

- Blanka Kudla¢ova & Andrej Rajsky, conference chairs

- René Bilik, Rector of Trnava University in Trnava

- Viera Peterkova, Dean of Faculty of Education Trnava University in Trna-
va

- Jan Palffy, Head of The Nation’s Memory Institute, Bratislava

9.30 - 10.45

Plenary session 1, Lecture Hall, Chair: Zdenko Kodelja

- Iveta Kestere (Latvia): Educating the New Soviet Man: Displayed Image
and Hidden Resistance

- Padraig Hogan (Ireland): The Recurring Conquest of Hearts and Minds:
Reflections on Totalitarian Currents in Education

Discussion
10.45 - 11.15 Coffee break

11.15-12.30

Plenary session 2, Lecture Hall, Chair: Blanka Kudldcovd

- DPeter Jasek (Slovakia): Research on the Period of the Communist Regime
in Slovakia from the Perspective of the Nation’s Memory Institute. Bac-
kground, State and Perspectives

- Frantisek Miklosko (Slovakia): Unofficial Education and Art Production
in the Era of Resistance against the Communist Regime in Slovakia

Discussion

12.30 - 13.30 Lunch break
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13.30 - 14.30
Parallel session E1 (E - English language) and S1 (S - Slovak and Czech
language)

El, Lecture Hall, Chair: Tomds Kasper

Zdenko Kodelja (Slovenia): Totalitarianism and the Violation of Human
Rights. The Case of Slovenia

Vudina Zori¢ (Montenegro): Ideology and Education in Yugoslavia
(1945 - 1990). The Case of Montenegro

Snjezana Susnjara (Bosnia and Herzegovina): The School System in Bos-
nia and Herzegovina under the Communist Regime

S1, Red Lounge, Chair: Andrej Rajsky

Anna Hogenova (Czech Republik): Philosophy of Education as an Ob-
ject of General Order in the Form of Phenomena ,das Ge-stell“ and ,,die
Machenschaft*

Jiti Zounek & Michal Simané (Czech Republik): Possibilities of Research
on Primary and Secondary Technical Education in Socialist Czechoslovakia.
On the Sources of Knowledge and their Study

Slawek Sztobryn (Poland): Against the Flow. Pedagogy of Freedom in Po-
lish Pedagogical Thought

14.30 - 15.00 Coffee break

15.00 - 16.00 Parallel session E2 and S2

E2, Lecture Hall, Chair: Vuéina Zoric

Antonio Fco. Canales Serrano (Spain): Spanish Education in the First
Two Decades of the Franco Regime

Paolo Alfieri (Italy): Physical Education for Italian Children during the
Fascist Totalitarian Regime

Dimitris Foteinos (Greece): Totalitarian Education in a Not Quite
Totalitarian State. The Case of Greek Education between 1950 - 1974 (and
beyond?)

S2, Red Lounge, Chair: Jifi Zounek

Karel Rydl (Czech Republik): The Role and Function of the Educational
System in the Authoritarian and Totalitarian Society Regimes in the 20™
Century
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- Andrej Rajsky (Slovakia): Heroes and Prophets: Philosophical Reflection
on Dissent in Totalitarian Society

- David Rybak (Czech Republik): Humanity, Science and the World as
Constituents of Europe and their Transformation in the 20" century

16.00 - 16.30 Coffee break

17.00 - Honeywine tasting in the company Vielco Smolenice (producer of the
best honeywine in the world)

19.00

— Presentation of the monograph B. Kudldcova (ed.): Pedagogické mysle-
nie, skolstvo a vzdeldvanie na Slovensku v rokoch 1945 - 1989/Educa-
tional Thinking, the School System and Education in Slovakia during the
period 1945 - 1989

- Symposium Reception

18" October 2019, Friday

9.00 - 10.30 Parallel session E3 and S3

E3, Lecture Hall, Chair: Dariusz Stepkowski

- Zoltan Andras Szabé & Andras Németh (Hungary): The Written Com-
munication of Educational Science in Hungary between 1961 and 1990: The
Case of Magyar Pedagdgia (Hungarian Pedagogy)

- Dana Kasperova & Tomas Kasper (Czech Republik): “And Yet You Were
Wrong!” Several Views on Marxist Interpretation and “Rewriting” of the In-
terwar Democratic Discussion on School Reform in Czechoslovakia in the
1950s

- Blanka Kudlacova (Slovakia): Changes in Educational Thought at the Be-
ginning of the Communist Period in Slovakia

- Attila Nobik (Hungary): Changing Roles of History of Education in Hun-
garian Teacher Training in the 1950s
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83, Red Lounge, Chair: Karel Rydl

Milan Olejnik (Slovakia): The Impact of Persecutions of So-called Bour-
geois Nationalists upon Pedagogues in Slovakia (1950 — 1953)

Sona Gabzdilova (Slovakia): Ideological Imperatives of the Communist
Party of Czechoslovakia and their Impact upon Activities of Universities in
Slovakia (1948 — 1953)

Eduard Lukac¢ (Slovakia): The Fate of Jewish Education in the Slovak Re-
public (1938 - 1945). The Case of the Presov Region

Janka Medvedova (Slovakia): Restrictions and Changes in Education of
Girls and Women in the Slovak Republic (1939 - 1945)

10.30 - 11.00 Coffee break

11.00 - 12.00 Parallel session E4 and S4

E4, Lecture Hall, Chair: Iveta Kestere

Katarzyna Wronska (Poland): Philosophy in the Service of Ideology in the
Communist Period in Poland. The Case of Karol Kottowski’s Philosophical
Pedagogy

Marisa Musaio (Italy): Beyond a Denial Scenario of Values. The Contribu-
tion of Pedagogical Activism and Personalism in the Italian Context
Dariusz Stepkowski (Poland): Integrative or complementary? Archaeo-
logy’ of Transformations of Polish General Pedagogy in the 20" Century

$4, Red Lounge, Chair: Sotia Gabzdilovd

Janette Gubricova (Slovakia): “With the Soviet Union Forever and Never
Apart!“ Forming Pupils” Relationship to the Soviet Union in the Socialist
Period

Ivana Suhajdova (Slovakia): , Difficult Youngsters* in Slovakia in the So-
cialist Period. Solutions for a “Non-existent” Problem

Kristina Liberc¢anova (Slovakia): Career Education and Counselling dur-
ing the Communist Period in Slovakia

12.00 Conference conclusion

13.00 Lunch and discussions over coffee
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PROGRAM KONFERENCIE

17. oktdber 2019, stvrtok

8.00 - 9.00 Registrdcia

9.00 - 9.30 Otvorenie
Blanka Kudlacova & Andrej Rajsky, predsedajuci konferencie

- René Bilik, rektor Trnavskej univerzity v Trnave

- Viera Peterkova, dekanka Pedagogickej fakulty Trnavskej univerzity v Tr-
nave

- Jan Palffy, predseda Sprévnej rady Ustavu pamiti néroda v Bratislave

9.30 - 10.45

Plendrne predndsky 1, Predndskovd sdla, moderdtor: Zdenko Kodelja

- Iveta Kestere (Lotyssko): Vychova nového sovietskeho cloveka: prezentova-
ny obraz a skryty odpor

- Padraig Hogan (frsko): Opdtovné podmariovanie srdca a mysle. Reflexie
totalitnych priidov vo vychove a vzdeldvani

Diskusia

10.45 - 11.15 Prestavka na obcerstvenie

11.15-12.30

Plendrne predndsky 2, Predndskovd sdla, moderdtor: Blanka Kudldéovd

- Peter Jasek (Slovensko): Bddanie obdobia komunistického reZimu na Slo-
vensku z perspektivy Ustavu pamdti ndroda. Vychodiskd, stav a perspektivy

- Frantis$ek Miklosko (Slovensko): Neoficidlna vychova, vzdeldvanie a tvor-
ba v prostredi odporu voli komunistickému reZimu na Slovensku

Diskusia

12.30 - 13.30 Prestdvka na obed
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13.30 - 14.30
Paralelné sekcie E1 (E - v anglictine) a S1 (S - v slovencine a estine)

El, Predndskovd sdla, moderdtor: Tomds Kasper

Zdenko Kodelja & Ingrid Kodelja (Slovinsko): Totalita a porusovanie
ludskych prav. Priklad Slovinska

Vudina Zori¢ (Cierna Hora): Ideoldgia a vychova a vzdeldvanie v Juhosld-
vii (1945 - 1990). Priklad Ciernej Hory

Snjezana Su$njara (Bosna a Hercegovina): Skolsky systém v Bosne a Her-
cegovine v obdobi komunistického reZimu

81, Cerveny salénik, moderdtor: Andrej Rajsky

Anna Hogenova (Ceska republika): Filosofie vychovy jako predmét vieo-
becné objedndvky ve formé fenoménu ,das Ge-stell“ a fenoménu ,die Ma-
chenschaft“

Ji¥i Zounek & Michal Simané (Ceska republika): Moznosti vyskumu pri-
mdrneho a sekunddrneho technického vzdeldvania v socialistickom Cesko-
slovensku - k prameriom poznania a k ich $tudiu

Slawek Sztobryn (Polsko): Pedagogika slobody v polskom pedagogickom
mysleni

14.30 - 15.00 Prestdavka na obcerstvenie

15.00 - 16.00 Paralelné sekcie E2 a S2

E2, Predndskovd sdla, moderdtor: Vucina Zoric¢

Antonio Fco. Canales Serrano (Spanielsko): Vychova a vzdeldvanie
v Spanielsku v prvych dvoch dekddach Francovho reZimu

Paolo Alfieri (Taliansko): Telesnd vychova v Taliansku v obdobi fasistické-
ho totalitného rezimu

Dimitris Foteinos (Grécko): Totalitnd vychova a vzdeldvanie v nie cel-
kom totalitnom Stdte. Priklad gréckej vychovy a vzdeldvania v rokoch 1950 -
1974 (a neskoér?)

82, Cerveny salénik, moderdtor: Jifi Zounek

Karel Rydl (Ceska republika): Role a funkce vzdéldvaciho systému v auto-
ritativnich a totalitnich rezimech ve 20. stoleti

Andrej Rajsky (Slovensko): Hrdinovia a proroci. Filozofickd reflexia disi-
dentstva v totalitnej spolocnosti
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- David Rybak (Ceska republika): Lidstvi, véda a svét jako konstituenty Ev-
ropy a jejich proména ve 20. stoleti

16.00 - 16.30 Prestavka na obcerstvenie

17.00 — Ochutnavka medoviny vo firme Véelco Smolenice (producent naj-
lepsej medoviny na svete)

19.00

- Prezentdcia monografie B. Kudldcovd (ed.): Pedagogické myslenie, skolstvo
a vzdeldvanie na Slovensku v rokoch 1945 - 1989

—  Recepcia

18. oktober 2019, piatok

9.00 - 10.30 Paralelné sekcie E3 a S3

E3, Predndskovd sdla, moderdtor: Dariusz Stepkowski

- Zoltan Andras Szab6 & Andras Németh (Madarsko): Pisomnd prezen-
tdcia pedagogickych vied v Madarsku medzi rokmi 1961 a 1990. Priklad
»Magyar Pedagégia” (¢asopis Madarskd pedagogika)

- Dana Kasperova & Tomas Kasper (Ceska republika): , A predsa ste sa
mylilil” Niekolko pohladov na marxistickii interpretdciu a ,prepisovanie®
medzivojnovej demokratickej diskusie skolskej reformy v Ceskoslovensku
v 50. rokoch 20. storocia

- Blanka Kudlacova (Slovensko): Zmeny v pedagogickom mysleni na Slo-
vensku v zaciatkoch obdobia komunizmu

- Attila Nobik (Madarsko): Meniace sa postavenie dejin vychovy a vzdeld-
vania vo vzdeldvani ucitelov v 50. rokoch 20. storocia v Madarsku

83, Cerveny salénik, moderdtor: Karel Rydl

- Milan Olejnik (Slovensko): Perzekiicie zaloZené na tzv. burZodznom naci-
onalizme a ich désledky pre pedagégov na Slovensku (1950 — 1953)

- Sona Gabzdilova (Slovensko): Ideologicky imperativ Komunistickej stra-
ny Ceskoslovenska a jeho vplyv na aktivity univerzit na Slovensku (1948 -
1953)
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Eduard Luka¢ (Slovensko): Osud zZidovského vzdeldvania vo vojnovej Slo-
venskej republike (1938 — 1945). Priklad z presovského regionu

Janka Medvedova Stulrajterova (Slovensko): Obmedzenia a zmeny vo
vzdeldvani dievéat a Zien v obdobi Slovenskej republiky (1939 — 1945)

10.30 - 11.00 Prestavka na obcerstvenie

11.00 - 12.00 Paralelné sekcie E4 a S4

E4, Predndskovd sdla, moderdtor: Iveta Kestere

Katarzyna Wronska (Polsko): Filozofia v sluzbdch ideoldgie v obdobi ko-
munizmu v Polsku. Priklad filozofie vychovy Karola Kotlowského

Marisa Musaio (Taliansko): Poza scendr odmietania hodnét. Prinos peda-
gogického aktivizmu a personalizmu v Taliansku

Dariusz Stepkowski (Polsko): Integrujici alebo komplementdrny? ,Ar-
cheoldgia” transformdcie vseobecnej pedagogiky v Polsku v 20. storoci

84, Cerveny salénik, moderdtor: Sotia Gabzdilovd

Janette Gubricova (Slovensko): ,So Sovietskym zvizom na velné lasy
a nikdy inak!“ Formovanie vztahu Ziakov ZS k Sovietskemu zvizu v obdobi
socializmu

Ivana Suhajdova (Slovensko): ,, Tazko vychovatelnd mlddez“ na Slovensku
v obdobi socializmu - rieSenie ,,neexistujiiceho” problému

Kristina Liber¢anova (Slovensko): Profesiondlna vychova a vychova
k volbe povolania v obdobi komunizmu na Slovensku

12.00 Zaver konferencie

13.00 Obed a diskusia pri kave
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KEYNOTE SPEAKERS/
PLENARNI PREDNASAJUCI



Padraig Hogan
(National University of Ireland, Maynooth, Ireland)

He is an Emeritus Professor of the National University of Ireland in Mayno-
oth. To date he has published over 120 research items, including books (The
Custody and Courtship of Experience: Western Education in Philosophical Per-
spective, International Scholars Publications, 2000; The New Significance of
Learning: Imaginations Heartwork, Routledge, 2010), journal articles, book
chapters and commissioned pieces. His research scope encompasses philo-
sophy and history of education. His research interests include justice and equ-
ity in educational practice, the quality of educational experience and what ma-
kes learning environments conducive to fruitful learning. He is a member of
editorial boards of a number of journals and is currently Assistant Editor of
the Journal of Philosophy of Education.
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Padraig Hogan

(frska narodna univerzita, Maynooth, frsko)

Je emeritnym profesorom Irskej narodnej univerzity v Maynoothe. Doteraz
publikoval viac ako 120 vedeckych prac vratane monografii (The Custody
and Courtship of Experience: Western Education in Philosophical Pespective,
International Scholars Publications, 2000; The New Significance of Learning:
Imagination s Heartwork, Routledge, 2010), ¢lankov v odbornych ¢asopisoch,
kapitol v knihach a vystupov v ramci projektov. Zameriava sa predovietkym
na filozofiu a dejiny vychovy a vzdelavania. Vo vyskume sa venuje otazkam
spravodlivosti a rovnosti vo vychove a vzdeldvani, kvalite vychovno-vzdela-
vacej praxe a tomu, ako sa da vytvorit prostredie napomahajtice ispesnému
uceniu sa. Je ¢lenom edi¢nych rad v niekolkych ¢asopisoch a v sucasnosti je
asistentom editora v Journal of Philosophy of Education.
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Iveta Kestere
(University of Latvia, Riga, Latvia)

She is a professor at the Faculty of Education, Psychology and Art, University
of Latvia and an expert in the history of education at the Latvian Council of
Science. She is the author of numerous articles devoted to history of education
published in Latvian, English, German, Greek and Russian and the author or
co-editor of nine books; among them History of Education and Pedagogical
Thought in the Baltic Countries up to 1940: An Overview (RaKa, 2009), The
Visual Image of the Teacher (RaKa, 2012), History of Pedagogy and Educational
Sciences in the Baltic Countries from 1940 to 1990: An Overview (RaKa, 2013).
She is included in the editorial board of academic journals in Lithuania and
Italy, as well as Paedagogica Historica (Routledge, Taylor&Francis Group).
She was an invited researcher and guest lecturer at the Catholic Universtiy of
Leuven (Belgium) and Georg Eckert Institute for International Textbook Re-
search (Germany). She is a Link Convenor of 17" Network (Histories of Edu-
cation) at The European Conference on Educational Research (ECER). Her
current academic projects are * New Exploratory Phase in Research on East
European Cultures of Dissent (sponsored by COST Action, EU EC) and Analy-
sis of the audio-visual representations of the education showed in documentaries
and newsreels under European totalitarianisms (sponsored by Ministerio De
Economia, Industria Y Competitividad, Spain). Her academic interest is in
the research methodology for the history of education and education under
dictatorships, including history of classroom culture and history of teaching
profession.
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Iveta Kestere
(Lotysska univerzita, Riga, Lotyssko)

Pdsobi ako profesorka na Fakulte pedagogiky, psycholdgie a filozofie Lotys-
skej univerzity, odbornicka v oblasti dejin vychovy a vzdelavania v Loty3skej
akadémii vied. Je autorkou mnohych ¢lankov venovanych dejinam vychovy
a vzdelavania, ktoré boli publikované po lotyssky, anglicky, nemecky, gréc-
ky a rusky. Je autorkou alebo spolueditorkou deviatich knih, napr. Dejiny
vychovy a vzdeldvania a pedagogického myslenia v pobaltskych krajindch do
roku 1940: Prehlad (RaKa, 2009), Vizudlny obraz ucitela (RaKa, 2012), Deji-
ny pedagogiky a vied o vychove a vzdeldvani v pobaltskych krajindch od roku
1940 do roku 1990: Prehlad (RaKa, 2013). Je ¢lenkou edi¢nej rady akademic-
kych casopisov v Litve a Taliansku, tiez Paedagogica Historica (Routledge,
Taylor&Francis Group). Hostovala ako vyskumnicka a lektorka na Katolic-
kej univerzite v Leuvene (Belgicko) a Inétitite medzinarodného vyskumu
ucebnych textov Georga Eckerta (Nemecko). Ma na starosti 17. pracovn siet
(Dejiny vychovy a vzdeldvania) v The European Conference on Education-
al Research (ECER). V stcasnosti riesi akademické projekty Nové bddania
v oblasti vychodoeurdpskej kultiry disentu (podporeny COST Action, EU EC)
a Analyza audio-vizudlnych zdznamov vychovy a vzdeldvania v dokumentoch
a filmovych tyzdennikoch v eurdpskych totalitnych reZimoch (podporeny Mi-
nisterstvom hospodarstva, priemyslu a konkurencieschopnosti, Spanielsko).
Zaobera sa metodolégiou vyskumu v oblasti dejin vychovy a vzdelévania,
vychovou a vzdeldvanim v diktatirach, a takisto dejinami $kolskej kultary
a uditelskej profesie.
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Peter Jasek

(The Nation’s Memory Institute, Bratislava, Slovakia)

He graduated in History and finished his doctoral studies at the Department
of History, Faculty of Philosophy and Arts at Trnava University of Trnava. Sin-
ce 2009, he has been working as a researcher in the Institute of Nation s Me-
mory. In 2018, he became a director of the Section for scientific research. His
main interest is in Slovak history of the 20" century, especially in the period
after the second half of the 1960s (the period of so-called normalization), in
the collapse of the communist regime in Slovakia and in activities of Slovak
political exile. He is the author of academic monography Vasil Bilak. A Traitor
or a Collaborator? (2017) and a co-author of monographies In the Track of Iron
Felix. The State Security in Slovakia between 1945 and 1989 (2012), Slovak Ge-
nerals 1939 — 1945 (2013) and a regional monography Smolenice (2011). He is
a co-editor of numerous collective volumes and an author of many scientific
studies and articles published in Slovakia and abroad. He has participated as
a co-author in some exhibitions focused on modern history of Slovakia.
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Peter Jasek

(Ustav pamiti naroda, Bratislava, Slovensko)

Vystudoval histériu a doktorandské $tidium absolvoval na Katedre histérie
Filozofickej fakulty Trnavskej univerzity v Trnave. V roku 2009 zacal pracovat
ako badatel v Ustave pamiti naroda, od roku 2018 je riaditelom Sekcie ve-
deckého vyskumu. Vo svojej vedeckej tvorbe sa venuje slovenskym dejinam
20. storocia, najma obdobiu druhej polovice 60. rokov, tzv. normalizacii, padu
komunistického rezimu na Slovensku a aktivitim slovenského politického
exilu. Je autorom odbornej monografie Vasil Bilak. Zradca alebo kolaborant?
(2017) a spoluautorom odbornych monografii V stopdch Zelezného Felixa.
Stdtna bezpecnost na Slovensku v rokoch 1945 - 1989 (2012), Slovenski generdli
1939 - 1945 (2013) a vlastivednej monografie Smolenice (2011). Je zostavova-
telom viacerych zbornikov a autorom niekolkych desiatok vedeckych $tudii
a odbornych ¢lankov publikovanych na Slovensku aj v zahrani¢i. Autorsky sa
spolupodielal na priprave viacerych vystav zameranych na moderné dejiny
Slovenska.
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Frantisek Miklosko

(former dissident, former chair and member of Slovak Parliament)

He graduated in Mathematics at the Faculty of Natural Sciences, Comenius
University in Bratislava in 1971. He worked at the Institute of technical cyber-
netics of the Slovak Academy of Sciences until 1983, later he worked manu-
ally. He was involved in so-called Secret Church between 1969 and 1989. He
organized non-official religious meetings of youth and cooperated in produc-
tion of samizdat literature. In November 1989, he became a member of Coor-
dination Centre of the political movement Public against Violence (Verejnost
proti nasiliu, VPN). He became a chair of the Slovak Parliament as a member
of VPN between 1990 and 1992. Between 1990 and 2010, he was a member
of Parliament representing the party Christian Democratic Movement. He is
an author of four books focused on social and political reflections. In 2001,
he received Dominik Tatarka Award for the work: The Crimes of Communism
in Slovakia 1948 - 1989, Part I and Part II (co-authors of the book: Gabriela
Smolikova, Peter Smolik, 2000). In 2005, he was awarded the central Europe-
an Prize of St. Adalbert. In 2012, he received the state badge “Medal of Ho-
nor” of the Armenian National Assembly. In November 2018, the honorary
doctorate (Doctor honoris causa, Dr. h. c.) was conferred upon him by Trnava
University of Trnava.
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Franti$ek Miklosko
(byvaly disident, byvaly predseda a ¢len Slovenskej narodnej rady)

V roku 1971 absolvoval Prirodovedecku fakultu UK v Bratislave, odbor
matematika. Do roku 1983 pracoval v Ustave technickej kybernetiky SAV,
potom pracoval manualne. V rokoch 1969 az 1989 sa angazoval v tzv. tajnej
cirkvi. Organizoval neoficidlne nabozenské stretnutia mladeze, spolupracoval
pri tvorbe samizdatov. V novembri 1989 sa stal ¢clenom Koordina¢ného centra
Verejnosti proti nasiliu (VPN). V rokoch 1990 az 1992 bol predsedom sloven-
ského parlamentu za VPN, v rokoch 1990 az 2010 bol jeho poslancom, najma
za Krestanskodemokratické hnutie. Je autorom styroch knih spoloc¢enskych
a politickych reflexii. V roku 2001 mu bola udelena Cena Dominika Tatarku
za dielo: Zlo¢iny komunizmu na Slovensku 1948 — 1989, I. a II. (spolu s Ga-
brielou Smolikovou a Petrom Smolikom, 2000). V roku 2005 mu bola udelena
stredoeurdpska Cena sv. Vojtecha. V roku 2012 mu bolo udelené statne vy-
znamenanie arménskeho Narodného zhromazdenia ,,Medaila cti. V novem-
bri 2018 mu Trnavskd univerzita udelila titul Doctor honoris causa (Dr. h. ¢.).
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Educating the New Soviet Man:
Displayed Image and Hidden Resistance

IVETA KESTERE (Latvia)

One of Stalin’s most radical social transformation ideas was the creation of the
New Soviet Person/Man (Prozorov, 2016, 31): a hero and role model - intel-
ligent, diligent, active, athletic and physically gifted citizen. His/her external
image had to be as perfect as his/her inner world, family and social life (Bar-
dziriski, 2013). The public space was flooded with portraits of the New Man,
propagating the “must-be” image, as well as sending moral messages to Soviet
citizens (Burke, 2001). The school had to become a place where the image of
the New Man was shaped with special passion. However, the most pressing
question regarding the Soviet school is — what was the actual reality? Any
harsh power unavoidably generates conflicts of interests (Giddens, 1977, 348).
Those who were captives of the image of the New Soviet Man were constantly
seeking ways to break its boundaries. Therefore, my research is focused on
the following research questions: What pupil’s image did the Soviet system
cultivate and what was the reality? How did the Soviet ruling order deal with
pupils who had a “wrong” appearance? Finally — considering that all cultures
have some standards regarding the pupil’s image — what traits were specific for
the image of the Soviet pupil?

For case analysis, I used the educational milieu of Latvia, a country in-
corporated into the Soviet Union in 1940, the bleakest period of Stalinization
that continued after World War II and during which the Soviet propaganda
strove to convince the local population of the legitimacy and correctness of
the Soviet order.

The sources for my study are textbooks published from 1946 to 1984 used
in Soviet primary schools. To determine how and whether the propagated
image of the pupil actually transferred to the classroom, printed sources were
compared with unpublished photographs. With method of content analyses,
the image collection was analyzed as a reflection of social reality, as well as
a system of symbols. Context was explained using sources such as pedagogical
press and teacher manuals.

This study adds to the body of work about life in Soviet society in which
an outward appearance revealed not only gender identity, religious views, and
socio-economic class, but also the individual’s relationship with political pow-
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er, the ability to survive in the Soviet centralized economy, and the specific
identity afforded Soviet people.

Keywords: New Soviet Man, Soviet propaganda, visual image, hidden resistance
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Vychova nového sovietskeho ¢loveka:
prezentovany obraz a skryty odpor

IVETA KESTERE (Lotyssko)

Jedna z najradikalnejsich Stalinovych transformacénych myslienok bola snaha
o vytvorenie ,,nového sovietskeho ¢loveka” (Prozorov, 2016, s. 31) ako hrdi-
nu a vzorového prikladu - inteligentny, svedomity, aktivny, telesne a fyzicky
zdatny ob¢an. Obraz prezentovany navonok musel byt rovnako dokonaly ako
jeho vnuatorny svet, rodina a spoloc¢ensky zivot (Bardzinski, 2013).

Verejny priestor bol preplneny obrazom ,,nového ¢loveka®, ktorym sa pre-
zentovalo, aky musi byt, a takisto sa vysielali moralne odkazy k sovietskym
obc¢anom (Burke, 2001). Skoly sa mali staf priestorom, v ktorom sa velmi dba-
lo na formovanie obrazu ,nového ¢loveka“ Najpaléivejsou otdzkou vo vztahu
k sovietskej $kole v§ak zostava povaha skuto¢nosti. Ktordkolvek krutovlada
totiz nevyhnutne vytvara konflikty zaujmov (Giddens, 1977, s. 348). Ti, ktori
boli nedobrovolnymi vazalmi obrazu ,,nového sovietskeho ob¢ana®, nepres-
tajne hladali sposob, ako prekrodit jeho tien. Z tychto dovodov sa vo svojom
vyskume zameriavam na otazky: Aky vzor ziaka kultivoval sovietsky systém
a akd bola realita? Ako sa zaobchddzalo so Ziakmi, ktori stanovené kritérid ne-
spliiali? Napokon, ak berieme do tivahy, Ze vietky kultiiry majii nejaké standar-
dy ,Ziaka - vzoru®: aké boli Specifické znaky ,,vzorového sovietskeho Ziaka*?

Pripadova $tudia analyzuje edukaéné prostredie v Lotyssku, krajine, kto-
ré bola zac¢lenena do Sovietskeho zvizu v roku 1940, v pochmurnom obdo-
bi stalinizacie, ktord pokracovala po druhej svetovej vojne a pocas ktorej sa
sovietska propaganda snazila presved¢it miestnu populdciu o legitimnosti
a spravnosti sovietskeho pravneho poriadku.

Zdrojovymi dokumentmi pouzitymi vo vyskume st ucebnice publikova-
né v rokoch 1946 az 1984, pouzivané v sovietskych zakladnych $kolach. Aby
sme ur¢ili, ako a ¢i sa prezentovany obraz ziakov pretavil aj do triednej reality,
porovnali sme ucebnicové texty s nepublikovanymi fotografiami. Pouzitim
met6dy obsahovej analyzy sme analyzovali aj obrazovy materidl ako reflexiu
spolocdenskej reality, a tiez ako systém symbolov. Kontext vysvetlujeme na za-
klade dalsich zdrojov, napr. pedagogickych periodik a ucitelskych priruciek.

Stdia dopliia prace o zivote v sovietskej spolo¢nosti, v ktorej vyzor pre-
zentovany navonok nezahrnal len rodovu identitu, naboZenské nazory a spo-
lo¢enskd triedu, ale tiez vztah jednotlivca k politickej moci, schopnost vy-

34



rovnat sa so sovietskou centralizovanou ekonomikou a $pecificka identitu
pripisovanu sovietom.

KIacové slova: novy sovietsky clovek, sovietska propaganda, vizualizacia, skryty od-
por
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The Recurring Conquest of Hearts and Minds:
Reflections on Totalitarian Currents in Education

PADRAIG HOGAN (Ireland)

Paternalistic or authoritarian conceptions of education have been quite com-

mon, even dominant, in the history of Western civilisation.! Totalitarianism

in education, by contrast, is a later development, associated chiefly with the
rise of fascist movements, and later bureaucratic Communism, during the
twentieth century. In her monumental study, The Origins of Totalitarianism,

Hannah Arendt identifies key features that distinguish totalitarianism from

previous forms of tyranny in Western history. The following are some of these

features — ones that make totalitarianism particularly important to unders-
tand from an educational perspective:

- It seeks to wipe out the individuality of each person.

- It seeks to remove the dignity and personal privacy of individuals on
a mass scale.

- It furnishes instead a sense of identity that is largely ready-made, and em-
bodied in a powerful either/or doctrine: e.g. true patriot or enemy of the
people.

- Itadvances its influence and power by representing politics as a mass mo-
vement of the loyal that denounces any opposition.

- It involves a vast use of undercover surveillance to make whole populati-
ons conform through fear, or even terror.

Not all totalitarian regimes are equally severe. But evidence of some, or
all, of these five features can be gathered in tracing historical developments
in education in Nazi Germany, in Francoist Spain, in the Soviet Union and
many of the countries of the Soviet bloc, during the middle decades of the
twentieth century. In this connection the recently published study Educati-
on and Pidagogik: Philosophical and Historical Reflections is to be welcomed.
Among its valuable contributions it makes available to an Anglophone rea-
dership a wealth of recent research on how distinctive pedagogical traditions

! By Western civilisation I mean all the countries of Europe that inherited foundational cul-
tural influences from Greek and Roman origins and from Christianity, together with the
decisive spheres of influence of this civilisation in the wider world from the late 15" century
onwards - e.g. America, Australia.
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in many countries in Europe, suffered a state-sponsored upheaval during and
after the Second World War.

In the decades since the collapse of the “Iron Curtain” the news for edu-
cation hasn’t been always good however. With some notable exceptions, the
international tenor of educational reforms has incrementally introduced new
kinds of repression and exclusion. These are typically linked to digital forms
of data-gathering and of monitoring that claim to enhance “quality”, but that
often undermine rather than cultivate a high quality of educational experien-
ce. Of course these reforms are more subtle than the totalitarian educational
policies of the past, using funding mechanisms rather than overt political
threats to secure the desired “outcomes” In many European countries there
are also political forces on the rise that are already travelling some recogni-
sably similar paths as those pursued by despotic movements from the 1930s
onwards.

Reflecting on these historical realities, I propose to explore how educati-
onal research and educational practice need to be understood today if educa-
tion is to make its best contribution as a public good in a democracy. In par-
ticular I will emphasise ideas and actions that counter the dangers identified
by Arendt (listed above) and that can be regularly embodied in educational
environments and in practices of teaching and learning. Among the more im-
portant of these ideas are: plurality, natality, identity, and not least, the notion
of education as a practice in its own right.

Keywords: paralysis, terror, surveillance, plurality, natality, identity, a practice in its
own right
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Opitovné podmanovanie srdca a mysle.
Reflexia totalitnych priadov vo vychove a vzdelavani

PADRAIG HOGAN (Irsko)

Paternalistické a autoritarske koncepcie vychovy a vzdelavania su pomerne

bezné, ak nie i dominantné v histdrii zdpadnych civilizcii.? Totalita vo vy-

chove a vzdelavani sa naopak objavuje neskor a spdja sa vylu¢ne s fagistickym
hnutim a byrokratickym komunizmom v 20. storo¢i. Hannah Arendtova vo
svojej vynimoc¢nej $tudii O pévode totalitarizmu identifikuje klucové znaky
odlisujuce totalitarizmus od predchadzajicich foriem tyranie v histérii za-
padnej civilizacie. Opisuje niektoré znaky, ktoré st mimoriadne doleZité na
pochopenie totalitarizmu z vychovno-vzdeldvacej perspektivy:

Potlaca individualitu kazdej osoby.

- Popiera ludska doéstojnost a osobné sukromie jednotlivcov v masovom
rozsahu.

— Siri identitu, ktora je z velkej Casti utvorena a zakotvena v silnej ,,bud —
alebo® doktrine: napr. skuto¢ny patriot, alebo nepriatel ludu.

- Zvysuje svoj vplyv a moc presadzovanim politiky ako masového hnutia
lojélnosti, ktoré odsudi kazdu opoziciu.

- Zahtna rozsiahle pouZivanie utajeného sledovania, aby zabezpelila kon-
formné spravanie celej populdcie prostrednictvom strachu alebo aj teroru.
Totalitné rezimy nie su rovnako kruté. Ale dokazy o niektorych, alebo

vSetkych, vyssie uvedenych piatich znakoch st obsiahnuté v historickom

vyvoji vo vychove a vzdeldvani v nacistickom Nemecku, vo Francovom Spa-
nielsku, v Sovietskom zvize a v mnohych dalsich krajinach sovietskeho bloku

v 20. storo¢i. Velkym prinosom k tejto téme je prave publikovana $tudia Edu-

kacia a pedagogika: filozofické a historické reflexie. Prostrednictvom cennych

prispevkov prindsa anglofoénnej ¢itatelskej obci obsiahly vyskum zamerany na
to, ako odli$né pedagogické tradicie v mnohych krajinach Eurépy trpeli kvoli
$tatom podporovanym prevratom pocas a po druhej svetovej vojne.
Desatrocia po pade ,Zeleznej opony” nepriniesli vidy len dobré zmeny
v oblasti vychovy a vzdelavania. Okrem niektorych pov§imnutiahodnych vy-

?  Za zépadnu civiliziciu povazujem vsetky krajiny Eurdpy, ktoré boli ovplyvnené gréckou
a rimskou kultirou a krestanstvom, spolu s rozhodujucou sférou vplyvu tejto civilizacie

v $irSom priestore od neskorého 15. storocia a neskor, napr. Amerika, Australia.

38



nimiek medzinarodny zaklad edukaénych reforiem postupne zaviedol nové
druhy represie a vylucenia. Tie st spojené s digitalizaciou zberu dat a monito-
rovania s cielom zvy$ovat ,,kvalitu”, ktoré vsak ¢asto viac maria, ako kultivuju
vysoku kvalitu vychovno-vzdelavacej skisenosti. Samozrejme, tieto reformy
st ovela jemnejsie ako totalitné skolské politiky v minulosti, pouzivaji skor
finan¢né mechanizmy ako politické hrozby na zabezpecenie zelanych ,,vysled-
kov*. V. mnohych eurdpskych krajinach existuju silnejuce politické snahy s vi-
ditelne podobnym zameranim ako tie, ktoré presadzovali despotické hnutia
od 30. rokov 20. storocia a neskor.

Na zaklade reflexie historickej reality navrhujem skimat, ako by mali byt
chapané vychovno-vzdelavaci vyskum a edukaénd prax dnes, ak je ulohou
vychovy a vzdelavania priniest verejné dobro v demokracii. V tej stvislosti
zdoraznim myslienky a ¢innosti, ktoré vyvazuji nebezpecenstva identifikova-
né Arendtovou a ktoré mézu byt pravidelne obsiahnuté vo vychovno-vzdela-
vacom prostredi a v realite vyucovania a ucenia sa. Medzi dolezitejsie z tychto
myslienok zaradujem: pluralitu, natalitu, identitu, a v neposlednom rade vni-
manie vychovy a vzdeldvania ako plnohodnotnej praxe.

Klacové slova: paralyza, teror, sledovanie, pluralita, natalita, identita, vzdeldvanie ako
plnohodnotna prax
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Research on the Period of the Communist Regime
in Slovakia from the Perspective of the Nation’s Memory
Institute. Background, State and Perspectives

PETER JASEK (Slovakia)

Scientific research on the period of the communist regime, which is carried

out at the Nation's Memory Institute, is based on legal mission of the Insti-

tute, defined in the Act No. 533/2002 Coll®. The Act defines also the analysed
period: April 1939 (taking the first measures against Jews) — 31st December

1989. The aim of Institute s scientific research is to accomplish the tasks spe-

cified in the Act, especially those in §8.

From the perspective of the scientific research, following tasks set by the
public-law act are relevant:
 to perform complete and unbiased evaluations of the period marked with

oppression, primarily analyse the causes and means of loss of freedom,

manifestations of fascist and communist regimes and their ideology;

 to publicize information on the persecutors and their activities; provide
relevant information to public authorities; systematically accumulate all
types of information, records and documents pertaining to the period of
oppression;

» to cooperate with similar institutions in the Slovak Republic and abroad,
mainly with archives, museums, libraries, survivors of the resistance, sur-
vivors of concentration and labour camps;

 to present the public with the results of its activities (publicize informati-
on and other records between 1939 and 1989, individual actions and life
stories, publish and promote publications and audio-visual works inclu-
ding own documentary movies, organize educational and cultural events,
seminars, conferences, discussion forums).

The scientific research has been conducted at the Institute since its estab-
lishment, initially only by performing other tasks. In April 2007, the Depart-
ment of Scientific Research was founded as a part of organizational struc-
ture of the Institute. The research itself started by force of accepted research

*  Fulltitle: The Act of the National Council of the Slovak Republic No. 553/2002 Coll. on Disc-
losure of Documents Regarding theActivity of State Security Authorities from 1939 to 1989
and on founding the Nation's Memory Institute and on Amending Certain Acts.
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projects connected with the years 1939 — 1989. The research focus is to map
citizens” persecutions realized by non-democratic regimes; to uncover power
structures and persons, who were responsible for persecution and designate
the victims of persecutions; history of the state police and politic police in
the communist period, that were supposed to preserve the regime ideology.
Other topics of the interest are politic trials; Slovaks abducted to Soviet gu-
lags; the violent collectivisation of agriculture; anti-communist resistance; key
years 1948, 1968, 1989; the collapse of the communist regime and persecution
of Churches in Slovakia.

The results of the Institute’s research are published in scientific studies
and books. The Institute creates databases of persecuted persons, reconstructs
the organizational scheme of repressive authorities of state power (mainly the
State Security), creates outcomes for public (exhibitions, production of docu-
mentary movies etc.). Since many fields of research are explored in detail, the
Institute can identify some new research topics with an aspiration to bring up
a comparative overview of the historical context in the Central Europe.

Keywords: remembrance, research, communism, human rights violation
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Badanie obdobia komunistického rezimu na Slovensku
z perspektivy Ustavu pamiti naroda.
Vychodiska, stav a perspektivy

PETER JASEK (Slovensko)

Vedecky vyskum obdobia komunistického rezimu na Slovensku, ktory sa rea-
lizuje na pode Ustavu pamiti ndroda, vychadza zo zékonného poslania Usta-
vu, definovaného zdkonom ¢. 533/2002 Z. z. (zdkon o pamiti naroda). Zédkon
definuje aj obdobie, ktoré je predmetom vyskumu: april 1939 (prijatie prvych
protizidovskych nariadeni) az 31. december 1989. Cielom vedeckého vysku-
mu na péde UPN je naplnit tlohy stanovené tymto zékonom, osobitne tlohy
stanovené § 8.

Z hladiska vedeckého vyskumu su relevantné najma nasledujuce zako-
nom stanovené ulohy: vykondvat uplné a nestranné hodnotenie obdobia
neslobody, analyzovat pri¢iny a spdsob straty slobody, prejavy fasistického
a komunistického rezimu a ich ideoldgii; zverejniovat tidaje o vykonavateloch
prenasledovania a ich ¢innosti; poskytovat potrebné informacie organom ve-
rejnej moci; systematicky zhromazdovat a odborne dokumenta¢ne spracova-
vat vietky druhy informacii, dokladov a dokumentov vztahujtcich sa na toto
obdobie; spolupracovat s obdobnymi institiciami v Slovenskej republike aj
mimo nej, najma s archivmi, muzeami, kniznicami, pamatnikmi odboja, pa-
mitnikmi koncentra¢nych a pracovnych tdborov; poskytovat verejnosti vy-
sledky svojej ¢innosti (zverejniovat a spristupniovat informacie a iné doklady
o ¢inoch a osudoch jednotlivcov v dobe neslobody, vydéavat publikacie, orga-
nizovat vystavy, seminare, odborné konferencie, diskusné fora a pod.).

Vedecky vyskum mal na UPN svoje miesto od jeho vzniku, aj ked spo-
ciatku len popri plneni inych tloh. V aprili 2007 vznikla sekcia vedeckého
vyskumu ako organizaénd zlozka, ktor ho na pode UPN zastresuje. Samotny
vedecky vyskum sa nasledne zacal realizovat prostrednictvom schvalenych
vedeckovyskumnych projektov viazucich sa na roky 1939 - 1989. Taziskom
vedeckého vyskumu je mapovanie perzekucii obcanov nedemokratickymi re-
zimami, rozkryvanie mocenskych $truktir a osob, ktoré za tymto prenasledo-
vanim stali a pomenovanie obeti tychto perzekucii, dejiny Statnej bezpecnos-
ti, politickej policie komunistického rezimu sliziacej na jeho udrzanie, ako
aj problematika politickych procesov, problematika Slovakov odvle¢enych do
sovietskych gulagov, nasilnej kolektivizacie polnohospodarstva, protikomu-
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D/

nistického odboja a odporu proti rezimu, klti¢ové roky 1948, 1968 a 1989, pad
komunistického rezimu ¢i prenasledovania cirkvi na Slovensku.

Zameranie vedeckého vyskumu robi z UPN $pecifickt institdciu na Slo-
vensku, pretoze jeho vysledkom st nielen vedecké stidie a knizné publikacie,
ale aj databazy prenasledovanych osob, rekonstrukcia organiza¢nych zloziek
represivnych orgédnov $tatnej moci (osobitne Statnej bezpenosti), ako aj po-
pulariza¢né vystupy (vystavy, produkcia dokumentarnych filmov a pod.).
Vdaka pokro¢ilému stavu spracovania viacerych oblasti sa identifikuju nové
vedeckovyskumné témy, ktoré maji ambiciu priniest komparativny pohlad
na dejinné suvislosti v $irSom stredoeurépskom priestore.

Klacové slova: spomienka, vyskum, komunizmus, nedodrziavanie ludskych prav
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Unofficial Education and Art Production in the Era
of Resistance against the Communist Regime
in Slovakia

FRANTISEK MIKLOSKO (Slovakia)

The contribution aims to describe some aspects of education and art produc-
tion in the totalitarian period in Slovakia. The common base for this pheno-
menon was resistance, or rejection of the communist regime.

People, who did not conform to the totalitarian regime, excluded them-
selves from their natural social environment; however, the environment to
which they consequently belonged mattered. It is most likely that the strong-
est and most extensive opposing environment was created among Christians.
The contribution describes Christian environment and its activities: unofficial
studies of secret monks and nuns, secret students” meetings in small commu-
nities in flats, where they prayed all together and studied religious literature,
production and spreading of samizdat, etc. The environment of art under-
ground, which was more compact and exposed to considerable pressure of
police and many personal stories came to tragic ends, is also dealt with.

People, who opposed the communist regime or, at least, did not succumb
to its ideology, did not have to change anything in their art production after
the collapse of the regime. Their work had been spread in a form of samizdat
or presented at unoficial events. Their existence itself had been the reason for
public as well as police interest. After the collapse of the communist regime,
these works became a part of the nation’s memory; however, not everything
remained after confrontation with time and freedom. The paper analyses also
this phenomenon.

The submitted contribution is based on personal experience of the author,
who was active in so-called Secret Church and cooperated with civic dissents
in Slovakia between 1969 — 1989.

Keywords: Secret Church, underground, education, art production, dissent, commu-
nist regime
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Neoficidlna vychova, vzdelavanie a tvorba
v prostredi odporu voci komunistickému rezZimu
na Slovensku

FRANTISEK MIKLOSKO (Slovensko)

V prispevku popisujeme niektoré aspekty vychovy, vzdeldvania a tvorby
v Case totality na Slovensku. Spolo¢nym vychodiskom tohto fenoménu bol
odpor alebo odmietnutie komunistického rezimu.

Ludia, ktori sa nepodriadili totalitnému rezimu, sa vyclenili z prirodze-
ného spolocenského prostredia, zdlezalo vSak na tom, v akom prostredi sa
potom pohybovali. Pravdepodobne najsilnejsie a najrozsiahlejsie opozi¢né
prostredie bolo vytvorené medzi krestanmi. V naSom prispevku popisujeme
prave toto prostredie a jeho aktivity: neoficidlne $tidium tajnych reholnikov
a reholnicok, tajné stretnutia Studentov v malych spolocenstvach na bytoch,
kde sa spolo¢ne modlili a $tudovali nabozenska literatiru, priprava a rozsi-
rovanie samizdatovej literatiry a pod. TieZ sa budeme zaoberat prostredim
umeleckého undergroundu, ktoré bolo uzsie, bolo vystavené vacsiemu tlaku
policie a mnohé osobné pribehy z tohto prostredia skon¢ili tragicky.

Ludia, ktori v ¢ase komunizmu odporovali komunistickému rezimu, alebo
sa mu aspon nepodriadili, nemuseli po jeho pade ni¢ na svojej tvorbe menit.
Ich tvorba sa v ¢asoch komunizmu $irila samizdatom alebo sa prezentovala
na neoficidlnych podujatiach a uz samou existenciou vyvolavala zdujem spo-
lo¢nosti a, samozrejme, i policie. Po padde komunizmu sa tato tvorba stala
st¢astou pamite naroda, ale nie vSetko z nej preZilo konfronticiu s ¢asom
a slobodou. V prispevku sa zaoberdme aj tymto fenoménom a pokusame sa
ho analyzovat.

Predkladany prispevok sa opiera o osobnu skusenost autora, ktory bol
v rokoch 1969 az 1989 ¢inny v tzv. tajnej cirkvi a spolupracoval tiez s ob¢ian-
skym disentom na Slovensku.

Kliacové slova: tajnd cirkev, underground, vzdelévanie, tvorba, odpor, komunisticky
rezim
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Totalitarianism and Violation of Human Rights.
The Case of Slovenia

ZDENKO KODELJA, INGRID KODELJA (Slovenia)

Slovenian schools were the first victims of Italian fascism before World War
II in Europe. In addition, during the war, in one part of Slovene territory,
schools were subjected to the repression of German Nazism as well. In both
cases, they were, therefore, the victims of totalitarianism. However, there is
no consensus on whether schools after the war were victims of the third to-
talitarianism: communism. Some believe that the post-war socialist regime
in Slovenia was undemocratic, but not totalitarian in terms of the regimes in
Eastern Europe. In any case, this was a regime in which human rights were
violated, because private schools were banned, and in public schools, if they
followed the demands of the communist party, they would have to indoctri-
nate, that is, to inculcate Marxist ideology.

According to the European Court of Human Rights, the State is forbidden
to pursue an aim of indoctrination in public schools because indoctrination
is considered to not respect parents’ religious and philosophical convictions.
In such cases, the state violates the right of parents to educate their children
in conformity with their own religious or philosophical convictions. In this
paper it will be shown that the state also violated two other human rights of
their citizens which are in close connection to this parent’s right, namely, the
right of parents to choose private schools based on specific moral, religious or
secular values; and (if there are not such schools) the right to establish them.

Both of these rights were violated because private schools were forbid-
den. These rights, which have been guaranteed by some international docu-
ments on human rights (The International Covenant on Economic, Social and
Cultural Rights; the Convention Against Discrimination in Education), were
violated in the socialist republic of Slovenia although ex-Yugoslavia (one of
whose constitutive parts was at that time Slovenia) signed and ratified these
international documents on human rights.

Keywords: indoctrination, human rights, public schools, totalitarianism
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Totalita a porusovanie ludskych prav.
Priklad Slovinska

ZDENKO KODELJA, INGRID KODELJA (Slovinsko)

Slovinské skoly boli prvou obetou talianskeho fasizmu este pred druhou sve-
tovou vojnou v Eurépe. Pocas vojny boli $koly v jednom zo slovinskych regio-
nov objektom represie nacistického Nemecka. V oboch pripadoch islo o obete
totality. Neexistuje vSak zhoda v tom, ¢i $koly v regiénoch boli obetou tretej
totality — komunizmu. Niektori autori sa domnievaju, Ze povojnovy socialis-
ticky rezim v Slovinsku bol nedemokraticky, ale nebol takou totalitou, akd
existovala vo vychodnej Eurdpe. Napriek uvedenému, mozno hovorit o rezi-
me, v ktorom boli potla¢ané ludské préva, pretoze sukromné gkoly boli zaka-
zané a verejné $koly, ktoré nasledovali nariadenia komunistickej strany, boli
indoktrinované marxistickou ideolégiou.

Podla Eurépskeho sudu pre fudské prava sa stat nesmie snazit o indoktri-
naciu vo verejnych $koldch, pretoze ta by znamenala nere$pektovanie nabo-
zenského a filozofického presvedcenia rodic¢ov. V takychto pripadoch $tat po-
rusuje pravo rodi¢ov na vychovu a vzdelavanie ich deti v zhode s ich vlastnym
nabozenskym a filozofickym presved¢enim. V tomto prispevku poukazujeme
na to, ze $tat porusuje dalsie dve fudské prava svojich obc¢anov, ktoré st tizko
spojené tiez s uvedenym pravom rodi¢ov, predovsetkym pravo rodi¢ov vybrat
sukromnu $kolu na zaklade $pecifickych moralnych, nabozenskych a sekular-
nych hodnét, a (ak tieto skoly neexistuji) pravo zalozit ich.

Obe spomenuté prava boli potla¢ané, pretoze sukromné $koly boli zaké-
zané. Tieto prava, ktoré si garantované niektorymi medzinarodnym doku-
mentmi o ludskych pravach (Medzinarodny dohovor o ekonomickych, so-
cidlnych a kultarnych pravach; Dohovorom o nediskrimindcii vo vzdelavani)
boli porusované v Slovinskej socialistickej republike, hoci byvala Juhoslavia
(sucastou ktorej bolo v tom ¢ase aj Slovinsko) podpisala a ratifikovala tieto
medzinarodné dokumenty o Iudskych pravach.

KIucové slova: indoktrindcia, ludské prava, verejné skoly, totalitarizmus
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Ideology and Education in Yugoslavia (1945 - 1990).
The Case of Montenegro

VUCINA ZORIC (Montenegro)

The aim of this paper is to present and analyze the characteristics of the peda-
gogical conceptions and educational system in the Socialist Federal Republic of
Yugoslavia. The research is especially focused on the territory of Montenegro as
one of the six Yugoslav republics during the period between 1945 and 1990. What
was then the common state was characterized by the socialist ideology and so-
cial order, and, therefore, by the paradigm of upbringing and education. Socialist
pedagogy in Yugoslavia went through several phases, ranging from the strong
influence of the socialist pedagogy of the Soviet Union, through the attempts to
create the Yugoslav version of socialist pedagogy (due to the political termination
of close relations between the two countries), to the emergence of more extensive
and stronger influences from the West and a less ideologically marked attitude
towards them. The dominant influence of the socialist ideology on pedagogy and
education in Yugoslavia is characterized by a significant degree of centralization,
idealization and manipulative character typical for totalitarian societies.

On the other hand, Yugoslav socialist pedagogy was, in terms of many cha-
racteristics, humanistically-oriented, based on empathy, tolerance, cultural pro-
motion, anti-fascism, healthy lifestyles of all citizens, and it nurtured their mutual
respect, collectivism, the institution of family, a value system based on moral va-
lues and achievements in education and creation.

The one-party socialist system in the federal state had its influence on the un-
touchability of ideology and the need for unity in attitudes, and on the opinions
about its development, too, while, on the other hand, the rapid development of
teacher education expanded together with the absolute availability of an increa-
singly diverse network of educational institutions for all ages. As a matter of fact,
the state did a lot for the enlightenment of the people, but that process was ide-
ologically marked and highly critical of any ideas and achievements which were
typical for countries with different ideological orientation and development con-
cepts, especially of those from Western Europe and the USA. Educational reforms
in Yugoslavia, as well as in Montenegro, were carried out in accordance with the
directives of political decisions which were passed at party congresses by the sta-
te leaders and therefore, could not be significantly re-examined. The danger of
non-critical implementation of ideas and concepts is present nowadays, too, this
time through downloading ideas from the Western countries and again due to the
political decisions.

Key words: education, ideology, socialist pedagogy, Yugoslavia, Montenegro.
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Ideolégia a vychova a vzdelavanie v Juhoslavii
(1945 - 1990). Priklad Ciernej Hory

VUCINA ZORIC (Cierna Hora)

Cielom prispevku je prezentovat a analyzovat znaky pedagogickych koncepcii
a vychovno-vzdelavacieho systému v Socialistickej federativnej republike Juho-
slavia. Vyskum sa zameriava predovietkym na uzemie Ciernej Hory ako jednej
zo Siestich juhoslovanskych republik v obdobi od roku 1945 do roku 1990. V tom
obdobi vsetko uréovala socialistickd ideoldgia a spolocensky poriadok, teda aj
paradigmu vychovy a vzdelavania. Socialisticka pedagogika v Juhoslavii presla
niekolkymi fazami, za¢inajtc silnym vplyvom socialistickej pedagogiky zo Soviet-
skeho zvédzu, pokracujic snahami o vytvorenie juhoslovanskej verzie socialistickej
pedagogiky (kvoli politickému ukonceniu blizkych vztahov medzi krajinami), az
po silnejuci vplyv zo zdpadnych krajin a slabnuci ,ideologicky nahlad“ na tie-
to krajiny. Dominantny vplyv socialistickej ideolégie na pedagogiku a vychovu
avzdelavanie sa prejavil najma v centralizdcii, idealizdcii a v manipulativnom cha-
raktere, prave tie su typické pre totalitné spolo¢nosti.

Avsak juhoslovanska socialistickd pedagogiky bola, okrem inych znakov,
humanisticky orientovand, zaloZend na empatii, tolerancii, podpore kultary, an-
tifaSizme, zdravom Zivotnom Style vSetkych obcanov a rozvijala ich vzéjomny
re$pekt, kolektivizmus, institiciu manzelstva, hodnotovy systém zaloZzeny na mo-
ralnych hodnotach a uspechoch vo vychove a vzdelavani a tvorbe.

Socialisticky systém s jednou politickou stranou vo federativnom $tate mal
vplyv na nedotknutelnost ideoldgie a potrebu jednoty v postojoch, a tiez na nazo-
ry suvisiace s jeho rozvojom. Sti¢asne sa v$ak rapidne rozvijalo vzdelavanie uci-
telov a rozsirovala sa uplna dostupnost bohatej siete vzdelavacich institacii pre
vSetky vekové skupiny. V skutoc¢nosti bol §tat velmi aktivny v oblasti osvety Iudi,
ale vSetky tieto procesy boli ideologicky podfarbené a velmi kritické vo¢i myslien-
kam a vydobytkom, ktoré prichadzali z krajin s inym ideologickym smerovanim
a koncepciami rozvoja, predovsetkym zo zapadnej Eur6épy a USA. Reformy vy-
chovy a vzdelavania v Juhosl4vii, a tiez v Ciernej Hore, boli realizované v stlade
s usmerneniami prijatymi na zjazdoch strany $tatnymi predstavitelmi a nemohli
byt teda dosledne overované. Nebezpecenstvo nekritickej implementdcie myslie-
nok a koncepcii je pritomné aj v sii¢asnosti prostrednictvom prijimania myslie-
nok zo zdpadnych krajin, a takisto aj ako vysledok politickych rozhodnuti.

Klucové slova: vychova a vzdelavanie, ideoldgia, socialisticka pedagogika, Juhoslavia,
Cierna Hora
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The School System in Bosnia and Herzegovina
under the Communist Regime

SNJEZANA SUSNJARA (Bosnia and Hercegovina)

Bosnia and Herzegovina was one of the nine republics of Yugoslavia and was
always among the poorest republics in the former state. However, the school
system, as it was the case in the totalitarian regimes, was under direct control
of the state. The state had the power to influence school programs and to
decide who could apply for school profession. Namely, a person who wanted
to work as a teacher had to be a member of the Communist Party, which was
the only political party in the former Yugoslavia. After the Second World War,
education became compulsory for all children and the state could easily in-
fluence all aspects of education. The state conception to educate a new society
and to produce a new Yugoslav identity was in focus of the new ideology and
those who did not agree with this concept were exposed to negative conno-
tations and even to persecution. Human rights of an individual were openly
proclaimed but not respected. They were allowed in a measure of the political
bodies, which made decision what is right or wrong.

The Communist Party as a central tool of power and control of the Yu-
goslav totalitarian regime was in charge of the entire society. This party was
involved in all aspect of people’s life and was present in every segment of de-
cisions making. Everything was under its controlling eye and no individual
decision was possible to be made without the party’s approval. The Commu-
nist idea was to control society and people in all areas of their life includ-
ing education. This was not democracy as propaganda used to proclaim. The
main slogan was ‘fraternity and unity’ of all but this was not the case in reality.
Totalitarian societies commonly expect the system of education to operate as
a main transformational force that will facilitate the creation of the new man
in the social order they have proclaimed. The school system had a crucial role
in achieving expected results.

Keywords: Communist regime, teachers, school system, identity, ideology
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Skolsky systém v Bosne a Hercegovine
v obdobi komunistického rezimu

SNJEZANA SUSNJARA (Bosna a Hercegovina)

Bosna a Hercegovina, patriaca medzi devit republik, ktoré tvorili Juhoslaviu,
vzdy patrila medzi menej rozvinuté krajiny. Skolsky systém bol kvéli totalit-
nému rezimu pod priamou kontrolou $ttu. Stat mal moc ovplyvnit skolsky
vzdelavaci program a rozhodnut, kto sa méze uchadzat o pracovné miesta
v $koldch. To znamena, Ze osoba, ktora chcela pracovat ako uditel, musela
byt ¢lenom komunistickej strany, jedinej politickej strany v byvalej Juhosla-
vii. Po druhej svetovej vojne bolo vzdeldvanie povinné pre vSetky deti a $tat
dokazal jednoducho ovplyviiovat véetky oblasti vychovy a vzdeldvania. Vizi-
ou §$tatu bolo vychovat nova spolo¢nost a nova juhoslovanskd identitu. Na
tych, ktori nesuhlasili s tymto smerovanim, sa nazeralo negativne alebo boli
prenasledovani. Ludské prava jednotlivca boli verejne proklamované, ale sa
nere$pektovali. Politické autority, v kone¢nom désledku, rozhodovali o tom,
¢o jej spravne a o nie.

Komunisticka strana, ako nastroj moci a kontroly juhoslovanského totalit-
ného rezimu, riadila celt spolo¢nost. Strana bola stucastou vietkych aspektov
zivota ludi a bola pritomnd v kazdej oblasti rozhodovania. Vetko bolo pod-
riadené jej kontrole a Ziadne rozhodnutie jednotlivca nemohlo byt urobené
bez jej schvalenia. Zdkladnou myslienkou bolo kontrolovat spolo¢nost a Zivot
jednotlivca vratane vychovy a vzdelavania. S tvrdenim propagandy tej doby,
ze i8lo o demokraciu, tazko suhlasit. Heslo doby ,,bratstvo a jednota” v realite
nefungovalo. Totalitné spolo¢nosti zvy¢ajne vyuzivaju vychovno-vzdelavaci
systém ako nastroj na vytvéranie ,,nového ¢loveka” podla spolo¢enského po-
riadku, ktory proklamujt. Skolsky systém tak zohrava vyznamnt tlohu v do-
sahovani o¢akavanych vysledkov.

KIacové slova: komunisticky rezim, uditelia, $kolsky systém, identita, ideoldgia

51



Philosophy of Education as an Object of General Order
in the Form of Phenomena “das Ge-stell”
and “die Machenschaft”

ANNA HOGENOVA (Czech Republic)

The contribution aims on an explanation of phenomena “das Ge-stell” and
“die Machenschaft” today and their comparison with a general order in the
period of the totalitarian systems and structures. We discuss a slow-perfor-
med change of universities into businesses. The sense of education is concen-
trated mostly on technical collateral skills; ethos and contents are missing.
Digital thinking is more important than “res-thinking” “Digitus” (the finger)
points at objects, which are assigned by names (“nomina”). In this way, the
shape of substance understanding is forming in the present condition. It can
be considered as a nominalist style of thinking known since the Middle Ages.
The most important role is played by images and signs of these images. It
continues to an absolute inability to think creatively from the depth; philo-
sophy loses its meaning and it is substituted for anthropology, sociology and
political science. It is descension of the ability to think and that is situation, of
which we are afraid in the philosophy of education. “Res-thinking” is based
on simple necessities in the meaning of “legein” (to take from the origin base
and put in the simple unity). This way of thinking is omitted today.

Keywords: essence of being, das Ge-stell, die Machenschaft, Cartesian thinking
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Filosofie vychovy jako predmét vSeobecné objednavky
ve formé fenoménu ,,das Ge-stell“
a ,,die Machenschaft“

ANNA HOGENOVA (Ceska republika)

Vysvétleni téchto fenoménil v dne$ni dobé, srovnani se v§eobecnou objed-
navkou v dobé totalitnich systémil, pomald proména univerzit na firmy, smysl
vzdélavani je dnes zaméfen nejvice na technické privodni dovednosti, chybi
etos, chybi obsah. Digitalni mysleni md dnes pfednost pfed vécnym mygsle-
nim. Digitus (prst) ukazuje na predméty, ty dostavaji jména, a tak vznika for-
ma pochopeni podstat v dne$ni dobé. Jde vlastné o nominalisticky zpiisob
mysleni, jak jej zname z doby stfedovéké. Ve se ukazuje prstem, velkou roli
hraji obrazy a znaky téchto obrazi. To vede k naprosté neschopnosti myslet
tvorivé z hloubky, filosofie ztraci vyznam a je nahrazovana antropologii, so-
ciologii a politologii. Jde o descendenci schopnosti my$leni a z toho mame ve
filosofii vychovy nejvétsi strach. Vécné mysleni je zaloZeno na jednoduchych
nutnostech ve smyslu ,legein. Toto mysleni je opomijeno.

Kli¢ové slova: podstata byti, das Ge-stell, die Machenschaft, kartezidnské mysleni
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Possibilities of Research on Primary and Secondary
Technical Education in Socialist Czechoslovakia.
On the Sources of Knowledge and their Study

JIRI ZOUNEK, MICHAL SIMANE (Czech Republic)

Research focusing on contemporary history involves both work with tradi-
tional sources and history research methods (e.g. of Ranke school) and se-
arching for new resources and methodological approaches (Le Goff, 1983).
Methodological issues in contemporary history research are, however, close
to non-existent in Czech educational sciences. One example may be the fai-
lure to use oral history. This method is, nevertheless, an important resource
for getting to know events of the past and represents a topic to be discussed
in the context of developing methodology of history of education's research.

Although oral history is the method central to our researches, we do draw
on traditional methods and resources for understanding the past. Resources
as such are the main topic of this paper. We have asked the question what
resources are available to a historian researching the contemporary history
of school education in former Czechoslovakia. At the first glance it may seem
that the availability of resources on socialist formal education must be uncom-
promised because the period is a recent one. However, as the partial results of
our projects suggest, the reality is relatively complicated and researching the
contemporary history of formal education may be far from easy. Availability
of resources mediating knowledge on history of contemporary formal educa-
tion and their informative value thus become of crucial importance.

The main objective of this paper is to describe and explain availability
and information value of resources mediating understanding of the history of
primary and secondary technical education in the socialist Czechoslovakia,
in the former South Moravia region. The other objectives include exploring
acquisition and analysis of selected types of resources including oral-history
resources.

The paper will also present our own data, i.e. interviews with teacher nar-
rators who taught at primary and secondary technical schools during the so-
cialist Czechoslovakia. We will focus on some methodological issues in oral
history such as how to ask questions, how to deal with the narrators going
silent or clashes between narrators’ memories and information from official
sources.
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Given the lack of available relevant resources mediating history and con-
sidering that people with the experience of socialist school are still alive, the
oral history method seems very beneficial to deepen our understanding of
the recent past. Combined with traditional history research methods, oral
history, therefore, offers an immense opportunity to history of education and
schooling and a pathway to acquiring new unique resources. Data retrieved
from different sources may be combined or they may reveal certain myths and
inaccuracies as false, or open up new research areas.

Keywords: primary school education, secondary technical school education, socialist
Czechoslovakia, oral history, methodology
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Moznosti vyskumu primarneho a sekundarneho
technického vzdelavania v socialistickom
Ceskoslovensku - k pramenom poznania a k ich $tudiu

JIRT ZOUNEK, MICHAL SIMANE (Ceska republika)

Vyskum, ktory sa zameriava na sucasnu histériu, zahfna jednak pracu s tra-
di¢nymi zdrojmi, ale aj metédy historického skiimania (napr. Rankeho $kola)
a vyhladdvanie novych zdrojov a metodologickych pristupov (Le Goff, 1983).
Zaujem o metodologické otdzky v sticasnom historickom vyskume v peda-
gogickej vede v Cesku je minimélny. Jednym prikladom méze byt absencia
pouzivania oralnej histérie. Tato metdda je pritom délezitym zdrojom na
spoznavanie udalosti minulosti a reprezentovanie tém, o ktorych by sa malo
diskutovat v kontexte rozvijajicej sa metodologie historicko-pedagogického
vyskumu.

Hoci ma oralna histéria dominantné postavenie v nasich vyskumoch, zo-
trvavame aj pri tradi¢nych metédach a zdrojoch, ktorymi pozndvame minu-
lost. Pramene ako také su hlavnou témou tohto prispevku. Zaujima nas otaz-
ka, aké zdroje s dostupné v historickom skiimani sicasnej histdrie Skolskej
edukécie v byvalom Ceskoslovensku. Na prvy pohlad by sa mohlo zdat, ze
o dostatok zdrojov o socialistickej formdlnej edukdcii nie je nadza, pretoze
ide o nedavne obdobie. Ale ¢iastkové vysledky v nasich projektoch naznacuju,
ze skuto¢nost je pomerne komplikovand a skimanie nedavnej histérie for-
malneho vzdelavania nie je az také jednoduché. Dostupnost pramenov spro-
stredkovava vedomost o dejinach sucasného formalneho vzdeldvania a ich
informativna hodnota ma preto klu¢ovy vyznam.

Hlavnym cielom tohto prispevku je opisat a vysvetlit dostupnost a infor-
mativnu hodnotu zdrojov sprostredkivajicich porozumenie dejin primar-
neho a sekundérneho technického vzdeldvania v socialistickom Ceskoslo-
vensku, v byvalom Juhomoravskom kraji. Dalsie ciele zahffiaji preskimanie
a analyzu vybranych typov zdrojov vratane pramenov ordlnej histérie.

Prispevok takisto prezentuje nase vlastné data, napr. rozhovory s ucitelmi,
ktori vyucovali na zékladnych a strednych technickych 8kolach v socialistic-
kom Ceskoslovensku. Zameriame sa na niektoré metodologické problémy
oralnej historie, ako napr. ako klast otdzky, ako sa vyrovnat s tichom rozpra-
vaca alebo s rozpormi medzi spomienkami nardtora a informdaciami z oficial-
nych zdrojov.
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Vzhladom na nedostatok dostupnych relevantnych pramenov umoznuju-
cich poznanie historie a s vedomim, ze Iudia, ktori mali skusenost so socialis-
tickymi $kolami st stale nazive, metdda oralnej histérie moze byt prinosnd pri
prehlbovani poznania nedavanej minulosti. V kombindcii s tradi¢nymi me-
toddami historického vyskumu preto pontka nesmiernu prilezitost v dejindch
vychovy a vzdeldvania a spdsob, ako ziskat nové unikatne zdroje poznania.
Déta ziskané z rozli¢nych zdrojov sa mozu kombinovat a moéZu naznacit ne-
pravdivost urcitych mytov a nepresnosti, ale taktiez odkryt nové oblasti vy-
skumu.

Klacové slova: zékladné $kolstvo, stredné odborné $kolstvo, socialistické Ceskoslo-
vensko, oralna histdria, metodoléogia
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Against the Flow. Pedagogy of Freedom
in Polish Pedagogical Thought

SEAWOMIR SZTOBRYN (Poland)

The aim of the article is to not to show how the authority appropriated edu-
cation (it will be similar everywhere in the orbit of the USSR’ influence), but
how the Polish pedagogues opposed promotion of Stalinism in science and its
theoretical concepts and attitude. The narration has the character of analysis
in the field of historical and philosophical pedagogy, which is also a referen-
ce to the style of practicing this discipline by pedagogues who are being the
subject of this research. In Poland, a special situation has arisen — on the one
hand, there are active educators, teachers of bourgeois provenance (in the lan-
guage of contemporary ideologues) continuing in their work in the spiritual
achievements of generations, especially the extraordinary period of Poland
in the interwar period, on the other side, there are few intellectuals represen-
ting Marxist philosophy, and next to them, politically correct opportunists,
careerists, party activists. Both groups had their representation at universi-
ties which was evident in compulsory literature and lectures. I have made the
subject of my thought a category of freedom, which is one of the most priced
values in the Polish society. The history of Poland and Poles strongly affected
their system of values and the way they lived, which was also reflected in the
area of pedagogical practice and theory.

Keywords: pedagogy, history of pedagogy, freedom
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Proti pradu. Pedagogika slobody
v polskom pedagogickom mysleni

SEAWOMIR SZTOBRYN (Polsko)

Cielom prispevku nie je poukazat na to, ako si vladna moc zabrala vychovu
a vzdelavanie (v okruhu posobenia ZSSR to bude velmi podobné), ale na to,
ako polski pedagogovia odmietali propagaciu stalinizmu vo vede a jeho teore-
tické koncepty a postoje. Vo vyklade sa zameriavam na analyzu v oblasti his-
torickej a filozofickej pedagogiky, poukazujem na to, aki podobu mala v tejto
oblasti prax pedagdgov, ktori sa stali objektom tohto vyskumu.

V Polsku vznikla $pecificka situdcia. Na jednej strane zostali aktivni udi-
telia s tzv. burzoaznym povodom, ktori pokracovali vo svojej praci spiritu-
alneho rozvoja dalSich generacii. I$lo predovsetkym o vynimo¢né udalosti
v priebehu medzivojnového obdobia. Na druhej strane v tom obdobi posobilo
niekolko intelektualov reprezentujucich marxisticku filozofiu, a tiez niekolko
politicky korektnych oportunistov, karieristov a stranickych aktivistov. Obe
tieto skupiny mali svoje zastipenie na univerzitach, ¢o je zrejmé zo zoznamov
povinnej literatiry a prednasok.

Vo svojom prispevku sa zaoberam kategdriou slobody, ktora patri medzi
najdolezitejsie hodnoty polskej spolo¢nosti. Historia Polska a Poliakov vyra-
zne zasiahla ich systém hodnot a sposob, akym Zili, a to, prirodzene, reflekto-
vala aj pedagogicka tedria a prax.

Klucové slova: pedagogika, dejiny pedagogiky, sloboda
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Spanish Education in the First Two Decades
of the Franco Regime

ANTONIO FCO. CANALES SERRANO (Spain)

This communication aims to offer a general overview of Spanish education
during the first two decades of the Franco Regime. Francoism was a radical
break with the lines of development of the Spanish education system throug-
hout the first third of the twentieth century, which implemented a common
modernization program accepted by regimes as different as the liberal bour-
geois monarchy (1898 - 1923), the authoritarian first dictatorship (1923 -

1930) and the democratic and progressive Second Republic (1931 - 1936).

Against this program, the Franco Regime imposed a radical reorientation of

Spanish education guided by the principles of radical traditionalist Catholi-

cism and fascist nationalism.

Firstly, the basic lines of the modernizing program prior to the civil war
will be very briefly presented. Secondly, National-Catholicism, the ideological
framework that characterized the Franco Regime, which aspired to a return
to the sixteenth century Empire, will be described. Subsequently, the main
education policies developed by the regime will be presented:

- Coactive Re-Christianization against secularization and especially repub-
lican laicism.

- Introducing ideology and de-professionalization of the teachers, inclu-
ding an extensive ideological and religious purge, against republican pro-
fessionalization.

- Reduction of the school network, including the closure of half of existing
public secondary schools, in open opposition to the school expansion of
the previous period.

- The intense privatization of the educational system to benefit the interests
of the Catholic Church.

Keywords: Franco s regime; education policy; fascism; Catholicism; Spain
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Vychova a vzdelavanie v Spanielsku
v prvych dvoch dekadach Francovho rezimu

ANTONIO FCO. CANALES SERRANO (Spanielsko)

Cielom prispevku je ponuknut véeobecny prehlad o vychove a vzdeldvani
v Spanielsku v prvych dvoch dekddach Francovho rezimu. ,Frankizmus*
predstavoval radikalnu zmenu toho, ako sa vyvijal $panielsky vzdelavaci sys-
tém v prvej tretine 20. storoc¢ia. V tom case sa implementoval véeobecny mo-
derniza¢ny program, akceptovany takymi rozdielnymi politickymi zriadenia-
mi, akymi boli liberdlna burzodzna monarchia (1898 - 1923), autoritativna
prva diktattra (1923 - 1930) a demokraticka a progresivna Druha republika
(1931 - 1936). Frankov rezim presadzuje radikdlnu zmenu orientacie $paniel-
skej vychovy a vzdelavania, ktora je, na rozdiel od predchadzajiceho progra-
mu, zaloZena na principoch radikalneho tradi¢ného katolicizmu a fagistické-
ho nacionalizmu.

V prispevku sa najskor zameriame na stru¢né prezentovanie zakladnych
znakov moderniza¢ného programu este z obdobia pred ob¢ianskou vojnou.
Nésledne budeme charakterizovat nacionalny katolicizmus ako ideologicky
ramec pocas Francovho rezimu, ktory usiloval o navrat do podmienok rise
v 16. storodi. Postupne takisto predstavime najdolezitejsie postupy vo vychove
a vzdelavani presadzované v ramci rezimu:

- Aktivne opatovné pokrestan¢ovanie verzus sekularizdcia, a najmé repub-
likansky laicizmus.

- Ideologizovanie a de-profesionalizovanie ucitelov vratane rozsiahlych ide-
ologickych a nabozenskych ¢istiek verzus republikanska profesionalizacia.

- Redukcia $kolskej siete vratane zatvorenia polovice existujucich verejnych
strednych $kol ako otvorend opozicia expanzie $kdl v predchadzajicom
obdobi.

- Intenzivna privatizacia vychovno-vzdelavacieho systému, ktora prinasala
prospech katolickej cirkvi.

KlIucové slova: Francov rezim, vzdeldvacia politika, fasizmus, katolicizmus, Spanielsko
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Physical Education for Italian Children during
the Fascist Totalitarian Regime

PAOLO ALFIERI (Italy)

This contribution aims to analyze physical education of Italian children (aged
6-10) during the fascist period and its role in the regime’s educational project.

The school reform of 1923, inspired by Giovanni Gentile, confirmed the
practice of gymnastics in primary schools. The programs for this level of educa-
tion essentially followed the ludic and medical-hygienic traditions of the late
nineteenth century, although in many schools, as in the past, the lack of gymna-
siums meant that pupils could only perform the so-called “gymnastics between
the desks”, consisting of very simple exercises — standing up, standing on tiptoe,
moving your arms, clapping, etc., as this could be done easily in the classroom.

However, after 1925, when the fascist movement grew into a real dictator-
ship, physical training started to become a central focus of its political program.
In 1926, the Opera Nazionale Balilla was created to incorporate and regiment
all Italian youth. The Opera, which came under the Ministry of Education, took
control of the management of physical activities not only inside schools, but
also — and above all - outside them. Pupils, wearing uniform, performed collec-
tive gymnastic exercises (that were designed to strengthen their bodies and in-
crease their sense of obedience and hierarchy) and took part in military parades
(that demonstrated their commitment to the ideals of the regime).

The fascist nation’s spirit of moral and political unity and its intention of
creating the “new man” (who was healthy, virile, bold and daring) and the “new
woman” (who was healthy, strong and obedient to the notion of becoming
a prolific mother and faithful wife in the future) became more important in the
1930s, and in particular after the creation of the Gioventu Italiana del Littorio
(1937). Directly controlled by the Fascist party, this organisation enhanced the
goals of the Opera Nazionale Balilla in the field of physical education, aiming
to form - from childhood - the citizen-soldier and to preserve the Italian race,
from a eugenic perspective, too.

As suggested by the most recent general and educational historiography,
Mussolini’s totalitarian regime considered physical education as a key instru-
ment for disciplining not only children’s bodies, but also their ideas and values,
and thus for inoculating childhood with the fascist ideology.

Keywords: Fascism; childhood; physical education; Italy; 20% century
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Telesna vychova v Taliansku
v obdobi fasistického totalitného rezimu

PAOLO ALFIERI (Taliansko)

Cielom prispevku je analyzovat telesni vychovu pre deti od 6 do 10 rokov
v Taliansku v obdobi fasizmu a to, aku tlohu zohravala vo vychovno-vzdela-
vacom plane rezimu. Skolské reforma z roku 1923, ktort inspiroval Giovanni
Gentile, potvrdila miesto pohybovych cvi¢eni v primarnom vzdelavani. Ob-
sah telesnej vychovy vo svojej podstate pokracoval v hrovej a zdravotno-hy-
gienickej tradicii neskorého 19. storocia. Ale nedostatok telocvi¢ni v $koldch
v minulosti znamenal, Ze ziaci mohli uskutoc¢novat iba tzv. telesné cvicenia
medzi $kolskymi lavicami, ktoré obsahovali velmi jednoduché cviky (vztyk,
stoj na $pickach, pohybovanie rukami, tlieskanie atd.), ktoré sa mohli reali-
zovat v triede.

Po roku 1925 fagistické hnutie prerastlo do skuto¢nej diktatdry a telesnd
priprava sa stala centrom zaujmu politického programu. V roku 1926 sa sfor-
movala Opera Nazionale Balilla, v ktorej mala byt zapojend a u¢ena discipline
talianska mlddez. Opera, riadend ministerstvom $kolstva, prevzala kontrolu
nad telesnymi aktivitami nielen v $koldch, ale aj mimo nich. Ziaci oble¢eni
v uniformach vykonavali skupinové cvicenia (zostavené tak, aby posilnili ich
teld a zvysili ich zmysel pre poslu$nost a hierarchiu) a zdcastiovali sa na vo-
jenskych prehliadkach (ktoré demonstrovali stihlas s idealmi rezimu).

V 30. rokoch 20. storocia, a najma po vytvoreni Gioventu Italiana del
Littorio (1937), sa zdoraziuje faisticky narodny duch moralnej a politickej
jednoty a jeho zdmer vytvorit ,,nového muza“ (zdravého, silného, odvézneho,
smelého) a ,,nova zenu“ (zdravd, silna a poslu$ne plniacu povinnost stat sa
matkou a vernou manzelkou v buddcnosti). Tato organizicia (Gioventu...),
priamo kontrolovand faistickou stranou, prevzala ciele Opera Nazionale Ba-
lilla v oblasti telesnej vychovy s cielom formovat uz od detstva ob¢ana - voja-
ka a ochranit taliansku rasu, takisto z eugenickej perspektivy.

Podla stcasnej vSeobecnej a pedagogickej historiografie Mussoliniho to-
talitny rezim povazoval telesnt vychovu za kla¢ovy néstroj na disciplinovanie
nielen telesnej stranky deti, ale aj ich myslienok a hodnét, a tak ich ,,naocko-
vaval“ fasistickou ideoldgiou od detstva.

Klucové slova: fasizmus, detstvo, telesna vychova, Taliansko, 20. storocie
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Totalitarian Education in a Not Quite Totalitarian State.
The Case of Greek Education between 1950 - 1974
(and beyond?)

DIMITRIS FOTEINOS (Greece)

After the end of the WW-II (1945) and the civil war that followed right after-
wards (1945 - 1949), Greece entered into a sort of a period of parliamentarian
democracy (1949 - 1967). As a member of the winning Allies (the WW-II
allied forces against the fascists and the Nazis), Greece ought to be consi-
dered also as a part of the liberal and democratic world, a part of the post
WW-II Western parliamentarian democracies, with an open economy and
a pluralistic society. Nevertheless, the 1949 - 1967 period is considered more
as an example of an «iron democracy» and a period in which «authoritarian
parliamentary» procedures took place (Alivizatos, 1983) rather than a real
parliamentarian democracy whatsoever. The pre-WW-II (Greek) «stillborn
Republic» (Mavrogordatos, 1983) was even more a stillborn republic into
the post-WW-II period, an idiosyncratic parliamentarian democracy closely
associated with rouge elements, under the stress, the chaos and the awe —
the overwhelming fear the society was experiencing after the new «national
schism» of the 1945 — 1949 civil war.

The unconscionable political actions and the ideological outrageousness
of this period had a strong impact on education considering the two legisla-
tive documents (educational law of 1951 and the 1952 Constitution itself)
which determine the ideological and the political strand of education for
a considerable period of time. Since the post-civil war the legitimate govern-
ment was trying to re-establish the discredited and disputed political order,
certain measures were imposed in both the educational institutions and their
personnel and pupils, strengthening the ideological and political order and
forbidding any «alternative» narratives on education, pedagogy and school
knowledge policies. Hence, as for the educational and administrative struc-
ture, education was ever since over-centralized, while the Ministry of Edu-
cation became the uttermost supervisor and superintendent for literally all
the aspects of education and the decision making was a strict political ac-
tion restrained exclusively into the aisles of the Ministry. As for pedagogy and
the school knowledge, since books were published by the Ministry itself and
teachers were supervised and evaluated rather for their personal beliefs and
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their way of life than for their school performance, the pupils were obliged to
conform to a certain behaviour which was oppressing and non-inclusive and
to conform to the doctrines they had to learn through the school textbooks.

Unsurprisingly, these conditions became the commonplace for education
during the military regime (1967 - 1974). Comparing the 1950 — 1974 period
to today, although many reforms have been held ever since, one may find
certain similarities, as for the educational, the administrative and the decision
making structure and one may be surprised by the amount of legislation that
remained today from both the totalitarian periods of the recent Greek history
(the 1936 - 1941 fascist regime and the 1967 — 1974 military regime) and the
non-totalitarian 1950 — 1967 period as well.

Therefore, although Greece today is not a totalitarian state, one could be
reasonably wondering whether the totalitarian aspects the Greek education
had in the past still remain in the present days or not. So as to better com-
prehend the context in which the Greek educational system was formed and
respond to this provocative question, school textbooks, curricula and educa-
tional legislation will be examined along with the historical context.

Key words: totalitarianism, democracy, liberalism, political order, curriculum, text-
books
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Totalitna vychova a vzdelavanie v nie celkom
totalitnom $tate. Priklad gréckej vychovy a vzdelavania
v rokoch 1950 - 1974 (a neskor?)

DIMITRIS FOTEINOS (Grécko)

Po druhej svetovej vojne (1945) a naslednej obcianskej vojne (1945 - 1949),
v Grécku vznikol akysi typ parlamentnej demokracie (1949 - 1967). Ako
¢len spojeneckych armdd bolo Grécko povazované za sucast liberdlneho
a demokratického sveta, ako sucast povojnovych zapadnych parlamentnych
demokracii s otvorenou ekonomikou a pluralistickou spolo¢nostou. I tak je
vSak obdobie medzi rokmi 1949 - 1967 povazované skor za priklad ,Zeleznej
demokracie“ a za obdobie, ktoré sa vyznacuje ,autoritativnymi parlament-
nymi“ praktikami (Alizatos, 1983), ktoré nemaju ni¢ spolo¢né s parlament-
nou demokraciou. Predvojnova (grécka) ,,od pociatku nevydarend republika“
(Mavrogordatos, 1983) pokracovala v nevydarenu republiku v povojnovom
obdobi, v idiosynkraticku parlamentnt demokraciu uzko spojent s vyumel-
kovanymi prvkami, so stresom, chaosom a tizkostou - spolo¢nost prezivala
nesmierny strach po novej ,narodnej schizme® spsobenej ob¢ianskou voj-
nou v rokoch 1945 - 1949.

Neprimerané politické a ideologické nemoralne rozhodnutia tohto ob-
dobia vyrazne zasiahli vychovu a vzdeldvanie prostrednictvom dvoch legi-
slativnych dokumentov (Zakon o vychove a vzdeldvani z roku 1951 a Ustava
z roku 1952), ktoré na znacny cas zapricinili ideologické a politické prepojenie
vychovy a vzdeldvania. Aj ked sa legitimna vlada po obcianskej vojne snazila
prebudovat diskreditovany a spochybnovany politicky poriadok, isté opatre-
nia boli vnutené tak vychovno-vzdeldvacim institaciam, ako i ich personalu
a ziakom, ¢o malo posilnit ideologicky a politicky poriadok a zakézat akékol-
vek ,alternativne® pristupy k vychove a vzdelavaniu, pedagogike a $kolskej
politike. Od tohto okamihu bola vychova a vzdelavanie centralizované, kedze
ministerstvo $kolstva sa stalo najddlezitej$im supervizorom a spravcom vset-
kych aspektov vychovy a vzdelavania a vydavanie rozhodnuti bolo vysostne
nim kontrolovanou politickou agendou.

Knihy publikovalo ministerstvo a ucitelia boli supervidovani a hodnoteni
skor na zdklade ich osobného presvedlenia a spdsobu Zivota nez podla ich
prace v $kole. Ziaci sa museli prisposobit urc¢itému spravaniu, ktoré nebolo
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inkluzivne, a prisposobit sa doktrinam, ktoré sa u¢ili prostrednictvom $kol-
skych uéebnic.

Neprekvapuje, Ze tieto podmienky sa stali samozrejmostou v oblasti vy-
chovy a vzdelédvania aj pocas vojenského rezimu v rokoch 1967 - 1974. Ak
by sme porovnali roky 1950 az 1974 so sucasnostou, napriek mnohym re-
formam, ktoré boli odvtedy uskutoénené, mdzeme najst isté podobnosti vo
vychovno-vzdelavacej, administrativnej, ale aj rozhodovacej oblasti. Zaroven
je zarazajuce, kolko z legislativnych dokumentov z oboch totalitnych obdobi
sucasnej gréckej historie (fasisticky rezim 1936 — 1941; vojensky rezim 1967 —
1974) a netotalitného obdobia (1950 — 1967) stale pretrvava.

Hoci dne$né Grécko nie je totalitny $tat, je mozné sa odovodnene pytat,
¢i totalitné prvky gréckej vychovy a vzdelavania z minulosti stale pretrvavaja
aj v sucasnosti. Kvoli lepsiemu pochopeniu kontextu, v ktorom sa vytvaral
grécky vychovno-vzdelavaci systém, a zodpovedaniu uvedenej provokativnej
otazky, preskimame $kolské ucebnice, obsah vzdelavania a $kolsk legislativu
v historickych suvislostiach.

KIacové slova: totalita, demokracia, liberalizmus, politicky poriadok, u¢ebné osnovy,
ucebnice
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The Role and Function of Educational System
in the Authoritarian and Totalitarian Society Regimes
in the 20" Century

KAREL RYDL (Czech Republic)

The paper is focused on the following issues and topics. In the first chapter,
the attention is devoted to common and different principles and aims between
both types of political regimes (totalitarian and authoritarian) as the point of
view for the analysis of the position of educational system in and for the soci-
ety. It is necessary to observe differences because of interpretation in order to
clarify and understand the terms. I would like to explain general and specific
key background for implementation of education for different social groups
and “classes” (diversification and stratification) from the point of view of the
Communist Party. This chapter finishes with an explanation of the thesis that
school system was an excellent tool for intensive political and ideological ma-
nipulation of new generations.

The second part of the paper concentrates on the way of ideological justi-
fication of aims and goals of educational system, especially the role and func-
tion of different types of school. The focus is on compulsory schools orien-
tated more on moral and ethical cultivation of personality than the system of
vocational schools orientated more on qualification. Explanation of the com-
munist paradox of the role of physical (manual) work of workers (proletariat)
and intellectuals is also provided.

The principle of the fear as a general instrument for practical control of
the staff, parents and children (pupils) will be presented, too. The practical
objectives of the control system carried out by inspection will be described,
including the explanation of differences between theory and practice of the
control. Fear as a tool for (virtual) loyalty of parents and the staff concludes
this chapter.

The last chapter includes some specific examples for the following the-
sis: After 30 years living in democracy and developing democratic and liberal
schools, there still exist and survive several manifestations of totalitarian be-
haviour of teachers. What can we do to minimise these mistakes of the totali-
tarian thinking and doing?

Keywords: totalitarian and authoritarian regime, school system, ideology, manipula-
tion, aims of compulsory education, role of control system, democracy and liberalism.
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Role a funkce vzdélavaciho systému
v autoritativnich a totalitnich reZimech
ve 20. stoleti

KAREL RYDL (Ceska republika)

Obsahem mého prispévku je sledovani nasledujicich pfedmétii a zamérent:
V prvni kapitole vénuji pozornost obecnym a rozdilnym principtim a cilim
mezi obéma typy politickych rezima (totalitniho a autoritafského) jako hle-
disko pro analyzu mista vzdélavaciho systému v a pro spole¢nost. Pro vyjas-
néni a lepsi porozuméni termind je dulezité vnimat rozdilnosti z divodu in-
terpretace. Rad bych osvétlil zdkladni a specifickd klicova vychodiska vyuziti
vzdélavani pro razné socidlni skupiny a ,t¥idy“ (diverzifikace a stratifikace)
z hlediska zajma komunistické strany. Tato kapitola bude ukonc¢ena vysvétle-
nim teze, Ze vzdélavaci systém byl skvélym nastrojem pro intenzivni politic-
kou a ideologickou manipulaci novych generaci.

Ve druhé ¢asti prispévku se vénuji cesté k pravnimu podlozeni cilti vzdéla-
vactho systému, specidlné roli a funkci rtiznych typti a druht $kol. Orientuji
pozornost zejména na oblast povinného vzdélavani, poskytuji vice mravni
a etické kultivace osobnosti nez systém odborné ptipravy, orientované vice
na kvalifika¢ni cile ve vzdélavani. Vysvétlim také komunisticky paradox role
fyzické (manudlni) prace u délnikd (proletariatu) a intelektuald.

Déle se budu zabyvat principem strachu jako generdlniho nastroje prak-
tické kontroly fungovani vzdélavaciho systému, uditeld, rodict a déti (zaka).
Popisi praktické cile skolni inspekce s vysvétlenim rozdilti mezi praxi a teorii
kontrolniho systému. Kapitolu uzaviu tezi o strachu jako nastroji virtualni
a faktickeé loajality rodicti a uditelstva.

Posledni kapitola obsahuje konkrétni priklady pro tezi: Po 30 letech Zivo-
ta v demokratické spole¢nosti a vyvoji demokratického a liberdlniho $kolstvi
stale existuji a prezivaji nékteré jevy totalitarntho chovani uciteli. Co proti
tomu mizeme délat?

Kli¢ové slova: totalitni a autoritafsky rezim, $kolni systém, ideologie, manipulace, cile
povinného vzdélavani, iloha kontrolniho systému, demokracie a liberalizmus
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Heroes and Prophets. Philosophical Reflection
on Dissent in Totalitarian Society

ANDRE] RAJSKY (Slovakia)

The aim of this contribution is to philosophically analyze the concepts of he-
roism and prophecy and apply them to the specific position of dissent in mo-
dern totalitarian societies.

There are two basic concepts of hero and heroism in European historical
tradition: the first is mythical-romantic and the other moral-philosophical.
The first concept is based on the ancient image of héros (Gr. fipwg) as a de-
migod (Gr. piBeog, hémitheds) who was born as a descendant of god and
human woman, respectively of goddess and human man. Homer culture at-
tributed exceptional qualities to heroes that made them considered human
protectors, and specific cults were grown on their graves because of their
excellent actions. Although Plato left the notion of hero in myth, he attempted
a metaphorical interpretation of the etymology of the word fjpwg, following
the word €pwg (eros, love): the hero is the physical fruit of god’s love for man
(Plato, Cratylus, 398 c-d). In the line of the first conception of heroism, the
romantic-idealistic image of the hero unfolds as an exceptional individual,
which incarnated providence of history. The romantic hero has been given
an extraordinary historical role to perform as an instrument of the necessary
plan of history (Hegel, Carlyle). The mythical-romantic concept of hero and
heroism has been transformed in modern totalitarian ideologies into belief
in the victorious historical mission of the chosen race (Nazism), or the class
(Marxism), identified, in social struggle, with the state party and its leaders.

The position of dissidents in a totalitarian society refers to the second,
moral-philosophical conception of heroism. The basis of this conception of
heroism is an authentic effort for the good that is known, loved and execu-
ted despite unfavourable circumstances, even in a struggle with the amorp-
housness and a-ethicality of the crowd (Heidegger’s man). The impossibility
of conformity with the stream of anonymous mass puts the virtuous hero
in opposition to the totalitarian power, and thus, he/she inevitably becomes
a dissident, enemy and victim (Arendt). An authentic hero does not seek out
extraordinary deeds, they seek him, just as he/she remains true to his source
of goodness. The ancient and contemporary virtue ethics thematizes the follo-
wing of pattern of good practice in terms of virtue, in particular the virtue of
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wisdom, justice and bravery. The virtuous hero is invisible, his bravery is “in
action without glamor, in action without glory” (Jaspers). The hero refuses to
make the journey easier by doing what everyone does, he cannot be shaken
by aversion and rejection. The dissident “ordinary” heroes are attracted by
a unique fraternity, the “brotherhood of the shaken” (Patoc¢ka). The moral
hero is an “invisible martyr” (Jaspers). He/she becomes “the voice of one cal-
ling in the desert”, and assumes the prophetic and educational role. The paper
presents also specific cases of appearance of heroes of education and their
struggle with the communist power of the totalitarian Czechoslovakia.

Keywords: dissent, hero, prophet, totalitarianism, communism, brotherhood of the
shaken
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Hrdinovia a proroci. Filozoficka reflexia disidentstva
v totalitnej spolocnosti

ANDRE]J RAJSKY (Slovensko)

Cielom nasho prispevku je filozoficky rozobrat pojmy hrdinstva a proroctva
a aplikovat ich na Specifickd poziciu disidentstva v modernych totalitnych
spolo¢nostiach.

V eurdpskej historickej tradicii ndjdeme dve zédkladné ponatia hrdinu
a hrdinstva: prvé je myticko-romantické a druhé moralno-filozofické. Prvé
ponatie vychadza z antického obrazu héroa (gr. fipwg, héros) ako poloboha
(gr. nuiBeog, hémitheds), ktory sa narodil ako potomok boha a Iudskej zZeny,
resp. bohyne a ludského muza. Homérska kultara prisudzovala héroom vyni-
mo¢né vlastnosti, vdaka ktorym boli povazovani za ochrancov [udstva a kvoli
ich znamenitym ¢inom sa na ich hroboch pestovali $pecifické kulty. Platon
sice ponechal pojem héroa vo sfére mytu, ale pokusil sa o metaforicky vyklad
etymoldgie slova fipwg v nadvaznosti na slovo €pwg (eros, laska): hrdina je
fyzickym plodom lasky boha k ¢loveku (Platén, Kratylos, 398 c-d). V linii pr-
vého ponatia hrdinstva sa odvija aj romanticko-idealisticky obraz hrdinu ako
vynimo¢ného individua, v ktorom sa vtelila prozretelnost dejin. Romanticky
hrdina dostal mimoriadnu historicka ulohu, ktord mé uskuto¢nit ako nastroj
nevyhnutného planu dejin (Hegel, Carlyle). Myticko-romanticky koncept
hrdinu a hrdinstva sa v novodobych totalitnych ideolégiach transformoval
na vieru vo vitazné dejinné poslanie vyvolenej rasy (nacizmus) alebo triedy
(marxizmus) v spolo¢enskom zapase stotoznenej so $tatostranou a jej vodca-
mi.

Pozicia disidentov v totalitnej spolo¢nosti sa odvolava na druhé, moralno-
filozofické ponatie hrdinstva. Zakladom tohto ponatia hrdinstva je autentic-
ké usilie o dobro, ktoré je poznané, milované a uskuto¢riované napriek ne-
priazni okolnosti, ba prave v istom zépase s amorfnostou a a-etickostou davu
(Heideggerovo man). Nemoznost konformnosti s pradom anonymnej masy
stavia cnostného hrdinu do opozicie k totalitnej moci, a tak sa nevyhnutne
stava disidentom, nepriatelom a obetou (Arendtova). Autenticky hrdina ne-
vyhladéva vynimo¢né ¢iny, ony si hladaja jeho, prave vtedy, ked zostava verny
svojmu pramenu dobra. Anticka i si¢asna etika cnosti tematizuje nasledova-
niahodny vzor dobrého konania v pojmoch cnosti, najmé cnosti rozumnosti,
spravodlivosti a stato¢nosti. Sic¢asnd ,,psycholdgia hrdinstva“ sa tiez odvolava
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na klasicku tedriu cnosti (Zimbardo). Cnostny hrdina je neviditelny, jeho hr-
dinstvo je ,,v ¢innosti bez lesku, v posobeni bez slavy“ (Jaspers). Hrdina od-
mieta ulah¢it si cestu konanim toho, ¢o robia véetci, neda sa otriast odporom
a odmietanim. Disidentskych ,v§ednych® hrdinov k sebe pritahuje jedine¢né
bratstvo, ,bratstvo otrasenych® (Patoc¢ka). Moréalny hrdina je ,neviditelnym
mucenikom® (Jaspers). Stava sa ,,hlasom volajiceho na pusti®, preberd proroc-
kua a vychovnt rolu. V prispevku figuruje aj niekolko konkrétnych pripadov,
v ktorych vystupuju hrdinovia vychovy a vzdeldvania v zapase s komunistic-
kou mocou totalitného Ceskoslovenska.

KIacové slova: disent, hrdina, prorok, totalitarizmus, komunizmus, bratstvo otrase-
nych
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Humanity, Science and the World as Constituents
of Europe and their Transformation in the 20" Century

DAVID RYBAK (Czech Republic)

It is necessary to understand that the very concept of ideology, in the question
regarding totalitarian ideologies, presupposes a very specific metaphysics, i.e.
metaphysics of the representing subject and subject of representations-ideas.
In such metaphysics, a specific decision about humanity of man as well as
worldliness of the world is contained in the form of re-presentation and objec-
tifying. This objectifying is fully achieved in the transformation of the world
into a planet and “mechanization of science” (Husserl) in the 20™ century.
“The world wars in the 20" century and the 20" century as a war” (Patocka)
represent completion of the transformation of the world. These wars are pos-
sible only within the realization of the world as a space (and time) that can be
dominated and totally controlled. It results in the transformation of the world
as a planet, totally controlled and dominated space. And this transformation
is not taking place with regard to the Earth as giving any possible place for
living whatsoever, but de-centering of the Earth and its incorporating and in-
structing into the apparatuses of control and planning.

From this incorporating and in-structing into the formalized and objec-
tifying structures and processes, the questions concerning education arise: is
education in the original sense as bringing up to the ability to see ideas, to the
apodictic consciousness of essential necessity still possible? The conscious-
ness of this necessity that is more necessary than any (contingent) reality was,
after all, the aim of the Platonic discovery of the possibility we call “educa-
tion”. How is the humanity of man understood? Is there not, under the po-
litical rhetoric of ideologies (totalitarian and not-totalitarian) a deeper com-
mon ground hidden, as our reference to the metaphysics of the subject was
supposed to indicate? If education, in the European tradition, has a sense of
bringing man up to their own humanity, there is an implicit concept of human
being in every concept of education. And insofar as man is not only an object
in the world but also “subject for the world” (Husserl), every such concept is
arising from the correlation man-world. We would like to look more closely at
the conditions of this correlation man-world in 20* century.

Keywords: phenomenology, the world, ideology, education
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Lidstvi, véda a svét jako konstituenty Evropy
a jejich proména ve 20. stoleti

DAVID RYBAK (Ceska republika)

Je tfeba vidét, Ze samotny koncept ideologie v otdzce po totalitnich ideolo-
giich predpoklada jiz specifickou metafyziku, totiz metafyziku predstavuji-
ciho subjektu a subjektu predstav-ideji. V této metafyzice je obsazeno roz-
hodnuti ohledné lidskosti ¢lovéka i svétskosti svéta v zakladnim smyslu
pred-métu a zpfedmétnéni. Tento vztah zpredmétnovani je plné proveden
v planetarizaci svéta a ,,mechanizaci védy* (Husserl) ve 20. stoleti. Dovr$enim
promény svéta, jsou ,valky 20. stoleti a 20. stoleti jako valka“ (Patocka). Aby
tyto valky byly mozné, muselo byt svétu pfedem porozuméno jako prostoru
(a ¢asu), o ktery je mozné vélcit, ktery je mozné totalné ovladnout. Vysledkem
je proména svéta na planetu, totdlné kontrolovany a ovladany prostor. A to
nikoliv jiZ pti zachovani vazby na zemi jako ptdy davajici kazdé mozné misto,
ale decentrovanim Zemé a jejim vbudovanim do aparatt kontroly a planova-
ni.

Ze situace zabudovani do formalizovanych zpredmétiujicich struktur
a procesti se rodi otazky pro oblast vzdélavani: je viibec jesté mozné vzdélani
ve smyslu ptivadéni k idejim, k apodiktickému védéni o podstatné nutnos-
ti? Védomi této nutnosti, kterd je nutnéj$i nez veSkera skute¢nost prece mélo
v onom platénském objevu moznosti vzdélani vnitfné proménit ¢lovéka. Jak
je porozuméno ¢lovéku v jeho lidskosti? Neni pod politickym havem ideolo-
na$ poukaz k metafyzice subjektu? Pokud vzdélani a vychova ma v evropské
tradici povahu privadéni ¢lovéka k jeho lidskosti, je v kazdém pojeti vzdélani
implikovano specifické pojeti ¢lovéka. A pokud opét k ¢lovéku patii podstat-
né nejen to, Ze je objektem ve svété, ale téZ ,,subjektem pro svét* (Husserl),
vyrtstd kazdé takové pojeti z korelace ¢lovéka a svéta. A pravé na predpoklady
promény ¢lovéka a svéta ve 20. stoleti se chceme blize podivat.

Klicové slova: fenomenologie, svét, ideologie, vzdélani
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The Written Communication of Educational Science
in Hungary between 1961 and 1990.
The Case of Magyar Pedagdgia (Hungarian Pedagogy)

ZOLTAN ANDRAS SZABO, ANDRAS NEMETH (Hungary)

The decade of the 1960s - as a peculiar period in the history of Hungarian
educational science - has remarkably changed the characteristics and the
products of this discipline. These features also affected the following decades
and remained traceable during and even after the closing chapter of socia-
lism. Among the several approaches to analyse the attributes of this phase, our
paper is focused on written academic discourse, in particular, professional
periodicals. One of their main representatives has been the pedagogical jour-
nal called Magyar Pedagégia (Hungarian Pedagogy), which was established
in 1892 but was terminated in 1947. After an intermediate period, the new
beginning reflected transformation of the political system and its ideological
elements. We examined this periodical from its restart (1961) to the political
changeover in Hungary (1990). During this period, the content and the struc-
ture of the journal were changed, which reflected not only the alteration of
academic interest but also the shifts in the social and historical background
of the journal. The full texts of the related volumes are available online in
digitalised form (SZTE Miscellanea repository). Besides historical source ana-
lysis, these documents were studied by a deductive approach of content exa-
mination; the semi-automatic coding process was performed by the ATLAS.ti
qualitative data analysis software. The conceptual dimensions of the study are
related to the following fields: the appearance of ideocratic (Marxist-Leninist)
and meritocratic (performance-based) elements, reflections to macro-level
regulations (primarily laws and decree-laws), and finally, the identity of (edu-
cational) science and its relationship with other disciplines.

Keywords: socialist period, Hungary, educational science, content analysis, pedagogi-
cal journals
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Pisomna prezentacia pedagogickych vied v Madarsku
v rokoch 1961 az 1990. Priklad c¢asopisu
Magyar Pedagdgia (Madarska pedagogika)

ZOLTAN ANDRAS SZABO, ANDRAS NEMETH (Madarsko)

Obdobie 60. rokov 20. storocia — ako osobita etapa v dejindch pedagogiky
v Madarsku - vyrazne zmenila znaky a vystupy v tejto discipline. Tieto zmeny
takisto ovplyvnili nasledujice desatrocia a zanechévali stopy pocas celého ob-
dobia socializmu i dokonca po jeho skonceni. Spomedzi mnohych pristupov
k tomu, ako opisat charakteristické znaky tohto obdobia, sme si vybrali pi-
somny akademicky diskurz, konkrétne odborné periodika. Jednym z predsta-
vitelov tychto periodik je pedagogicky ¢asopis Magyar Pedagdgia (Madarska
pedagogika), ktory bol zaloZzeny v roku 1892, ale jeho vydéavanie bolo preru-
$ené v roku 1947. Po prechodnom obdobi opitovné publikovanie ¢asopisu
reflektovalo transformaciu politického systému a jeho ideologickych sucasti.
Tento ¢asopis teda skimame od jeho opéatovného vydavania (1961) aZ po po-
litickti zmenu v Madarsku (1990). V tom obdobi sa zmenili obsah aj struktura
¢asopisu, ¢o reflektovalo nielen zmenu akademickych zaujmov, ale aj zme-
ny v spolo¢enskom a historickom pozadi ¢asopisu. Uplné vydania ¢asopisu
st dostupné v digitalizovanej podobe online (SZTE Miscellanea repository).
Okrem analyzy historického pramena, sme skiimali ¢asopis pouzitim metody
obsahovej analyzy, aplikovanim deduktivneho pristupu; ATLAS.ti (softvér na
kvalitativnu analyzu dat) bol pouzity pre potreby poloautomatického kodo-
vacieho procesu. Studiou pokryvame niekolko oblasti: vyskyt ideokratickych
(marxisticko-leninskych) a meritokratickych (zaloZenych na vykonovych
schopnostiach) sucasti; reflexiu nariadeni na makrotrovni (predovietkym
zakony a vyhlagky), a napokon podobu (pedagogickej) vedy a jej vztah k os-
tatnym disciplinam.

Klacové slova: obdobie socializmu, Madarsko, pedagogika, obsahova analyza, peda-
gogické asopisy
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“And Yet You Were Wrong!” Several Views

on the Marxist Interpretation and “Rewriting”

of the Interwar Democratic Discussion

on School Reform in Czechoslovakia in the 1950s

TOMAS KASPER, DANA KASPEROVA (Czech Republic)

The interwar period in Czechoslovakia can be characterized, among other
things, by a remarkable effort of teachers and pedagogical professionals to
agree on a program of school reform. During the twenty years of democratic
social and political development in Czechoslovakia between the two wars, no
“one and only” school program was defined, but there was a free pedagogical
discussion about school reform which took into account the diverse interwar
pedagogical and psychological approaches, as well as the practical attempts of
teachers at the reform of schooling. This twenty-year period resulted in a wide
range of school reform experiments in Czechoslovakia (Kasper/Kasperova,
2018).

After 1945, after the turmoil caused by the Second World War, the fun-
damental question about the form of school in democratic post-war condi-
tions was re-opened. The issue of school reform was discussed using language
that incorporated both the rich tradition of the interwar reform pedagogical
movement, and attempts at school reform in the spirit of socialist or commu-
nist pedagogy. After 1948, the need arose to “extricate” and “clear” the school
reform language from the mental tradition linking the given issue with the
reform pedagogical experience between the two wars. The rejection of the
so-called “pedagogical bourgeois reformism” took place on the pages of the
main pedagogical journal Pedagogika, especially in the years 1952 and 1953.

This paper deals with the language that was used to “rewrite” the reform
pedagogical movement of the interwar period and asks questions about who
spoke, who was silent on the journal’s pages, and what the aims of articles
about “anachronisms, the bourgeois reaction against socialist progress, the re-
mains of cosmopolitanism and the struggle for the new socialist school” were.

The authors will point out which principles of the “new school”, from the
period of the interwar Czechoslovakia, were displaced and/or forgotten, and
which were exploited for the aims of socialist pedagogy. Last but not least, the
fates of selected representatives of interwar school reform and, on the other
hand, the “careers” of selected “progressive socialist critics” of the interwar
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new school will also be mentioned. Thus, using an example of a “condemna-
tion” of the interwar reform movement, the paper monitors an analysis of
deeper and more fundamental levels of Czechoslovak socialist pedagogical
discussion after 1948 — an analysis of techniques and practices of the ideologi-
cal discourse of Marxism-Leninism in educational science.

The paper is based on a textual analysis of articles published on the issue of
“criticism” and “lessons learned from the weaknesses of bourgeois reformism”
in the years 1951-1955 on the pages of the Pedagogika journal, and compares
them with the principles of the interwar reform. (Kasper/Kasperova, 2018;
Kasperova, 2018)

Keywords: Czechoslovakia, school reform, the 1950s
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»A predsa ste sa mylili!“ Niekolko pohladov

na marxistickd interpretaciu a ,,prepisovanie®
medzivojnovej demokratickej diskusie skolskej reformy
v Ceskoslovensku v 50. rokoch 20. storocia

TOMAS KASPER, DANA KASPEROVA (Ceska republika)

Medzivojnové obdobie v Ceskoslovensku moze byt charakterizované, ok-
rem iného, aj vyraznou snahou ucitelov a pedagégov zhodnut sa na prog-
rame $kolskej reformy. Pocas dvadsiatich rokov demokratického, socidlneho
a politického vyvoja v Ceskoslovensku medzi dvoma vojnami nebol vytvore-
ny jeden jednotny Skolsky program. Prebiehala volnd pedagogicka diskusia
o $kolskej reforme, ktora prihliadala na odlisnost medzivojnovych pedagogic-
kych a psychologickych pristupov, ako aj na praktické pokusy ucitelov o refor-
movanie vyucovania. Toto dvadsat rokov trvajice obdobie v Ceskoslovensku
(Kasper, Kasperova, 2018) vyustilo do rozmanitych experimentov v oblasti
$kolskych reforiem.

Zasadna otazka o podobe $koly v demokratickych povojnovych podmien-
kach bola znovu otvorend po roku 1945 po nepokojoch spésobenych druhou
svetovou vojnou. Pri diskusidch o $kolskej reforme sa pouzival jazyk, ktory
zahrnal nielen bohatt tradiciu medzivojnového reformného pedagogického
hnutia, ale i pokusy reformovat $kolstvo v duchu socialistickej alebo komu-
nistickej pedagogiky. Po roku 1948 sa objavila potreba ,,0slobodit* a ,vycis-
tit“ jazyk Skolskej reformy od mentélnej tradicie spdjajicej tato tému s re-
formnym pedagogickym hnutim v medzivojnovom obdobi. Odmietnutie tzv.
pedagogického burzoazneho reformizmu sa objavilo na strankach hlavného
pedagogického ¢asopisu Pedagogika predovsetkym v rokoch 1952 a 1953.

Tento prispevok sa zaobera jazykom, ktory bol pouzivany na ,,prepracova-
nie“ reformného pedagogického hnutia medzivojnového obdobia a odkryva
odpovede na otazky, kto publikoval a kto sa neobjavoval na strankach ¢asopi-
su, aké boli ciele ¢lankov o ,,anachronizme, burzoaznom reakcionarstve proti
socialistickému progresu, o pozostatkoch kozmopolitizmu a zapasu o nova
socialistickd Skolu®.

Autori poukazuji na to, ktoré principy ,novej skoly“ z obdobia medzi-
vojnového Ceskoslovenska boli nahradené alebo/a zabudnuté, a ktoré boli
vyuzité v prospech socialistickej pedagogiky. Autori sa tiez venuji osudom
vybranych predstavitelov medzivojnovej skolskej reformy, ale aj ,kariéram®
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vybranych ,,progresivnych socialistickych kritikov® medzivojnovej novej sko-
ly. Pouzitim prikladu ,,odstidenia“ medzivojnového reformného hnutia ¢lanok
sleduje analyzu hlbsich a podstatnejsich urovni ¢eskoslovenskej socialistickej
pedagogickej diskusie po roku 1948 — analyzu technik a praxe ideologického
diskurzu marxizmu-leninizmu vo vedach o vychove a vzdelavani.

Tento prispevok vychadza z textovych analyz ¢lankov publikovanych
k problematike ,kritiky“ a ,,pouceni zo slabych stranok burzoazneho refor-
mizmu® v rokoch 1951 - 1955 na strankach ¢asopisu Pedagogika a porovnava
ich s principmi medzivojnovej reformy (Kasper, Kasperova, 2018; Kasperova,
2018).

Klicové slova: Ceskoslovensko, $kolska reforma, 50. roky
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Changes in Educational Thought at the Beginning
of Communism in Slovakia

BLANKA KUDLACOVA (Slovakia)

The paper is a historical-educational study that aims to survey changes in the
conceptual foundations of educational thought in the 1940s, when a change
of direction in its understanding, caused mainly by political circumstances,
occurred. It was a complicated period with several overlapping ideological
levels: the ideas of the interwar democratic Czechoslovakia “retired”, the na-
tional socialist ideology of the Slovak state was established in the situation
of the war, and the Marxist-Leninist ideology, which was fully implemented
after the Communist coup in 1948, was being gradually shaped.

Pedagogical discussion in the 1940s may be characterised mainly among
the followers of educational conceptions and educational pluralism oriented
at the Western educational thought and reform pedagogy, and followers of the
orientation at the Soviet pedagogy. A change of direction in the educational
thought and in its foundations will be demonstrated via two leading figures in
the pedagogy of the period. The first one is Juraj Cecetka (1907 - 1983), the
first Slovak professor of pedagogy. He published a two-volume work Peda-
gogika (1947 - 1948) [tr. Pedagogy], which can be considered the first Slovak
scientific publication in the field of the modern educational theory. The se-
cond personality that significantly influenced character of pedagogy in Slova-
kia in this period was Ondrej Pavlik (1916 - 1996). The conceptual founda-
tions of his writings were different in comparison to Cecetka's work and his
successful establishment was aided by political engagement. His educational
thought was predetermined by a dissertation thesis, Vyvin sovietskeho Skolstva
a pedagogiky (1945) [tr. Development of Soviet Education and Pedagogy], and
a monograph, Vysoké skoly v Sovietskom zvize (1947) [tr. Universities in the
Soviet Union].

The first part of the paper focuses on a broader socio-political context that
suggested changes in ideological orientation of educational thought in the
1940s, the second part of the paper strives to determine main directions and
their representatives in educational thought in Slovakia in the given period,
and the third part discusses educational thought in the 1950s when only the
Socialist variant can be considered.

Key words: educational thought, Czechoslovakia, Slovakia, national Socialist ideolo-
gy, Marxist-Leninist ideology, Juraj Cecetka, Ondrej Pavlik, historical materialism
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Zmeny v pedagogickom mysleni na Slovensku
v zaciatkoch obdobia komunizmu

BLANKA KUDLACOVA (Slovensko)

Prispevok je historicko-pedagogickou stadiou, ktorej cielom je zmapovat
zmeny v ideovych vychodiskach v pedagogickom mysleni na Slovensku v 40.
rokoch 20. storocia, ked sa uskuto¢nilo viacero obratov v ich chapani, ¢o spo-
sobili najmé politické skuto¢nosti. I$lo o zlozité obdobie, v ktorom sa pre-
kryvali viaceré ideové a ideologické roviny: ,dozivali“ idey medzivojnové-
ho demokratického Ceskoslovenska, vo vojnovych podmienkach sa rychlo
etablovala ndrodno-socialistickd ideologia slovenského $tatu a kreovala sa
marxisticko-leninska ideoldgia, ktora sa naplno realizovala v socialistickom
Ceskoslovensku po komunistickom puci v roku 1948.

Pedagogicku diskusiu v 40. rokoch mozno charakterizovat najmi me-
dzi privrzencami pedagogickych koncepcii a pedagogického pluralizmu
s orientdciou na zapadné pedagogické myslenie a reformnu pedagogiku
a privrzencov orientacie na sovietsku pedagogiku. Tieto zmeny v smerova-
ni pedagogického myslenia a v ich vychodiskach boli demonstrované najma
prostrednictvom dvoch veducich osobnosti v oblasti pedagogiky. Prvou bol
Juraj Cecetka (1907 - 1983), prvy slovensky profesor pedagogiky, ktory pub-
likoval dvojzvazkové dielo Pedagogika (1947 — 1948), povazované za prvu slo-
vensku vedecku publikdciu v oblasti modernej pedagogickej teérie. Druhou
osobnostou, ktord vyznamne ovplyvnila charakter pedagogiky na Slovensku
v tom obdobi, bol Ondrej Pavlik (1916 - 1996). Ideové vychodiska jeho prac
boli odligné v porovnani s Ce¢etkovymi pracami a jeho uspesnej pedagogickej
kariére pomohlo jeho politické angazovanie. Jeho pedagogické myslenie bolo
determinované jeho dizerta¢nou pracou Vyvin sovietskeho skolstva a pedago-
giky (1945) a monografiou Vysoké skoly v Sovietskom zvize (1947).

V prvej Casti prispevku sa zameriame na $irsi politicko-spoloc¢ensky kon-
text, ktory bol predpokladom zmien v ideovom zamerani pedagogického
myslenia v 40. rokoch 20. storo¢ia, v druhej ¢asti sa pokdsime vymedzit hlav-
né smery a ich reprezentantov v pedagogickom mysleni na Slovensku v tom
istom obdobi a v tretej Casti sa budeme venovat pedagogickému mysleniu
v 50. rokoch, ked uz mozno hovorit len o jeho socialistickom variante.

Klicové slova: pedagogické mysenie, Ceskoslovensko, Slovensko, ideolégia narodné-
ho socializmu, marxisticko-leninska ideolégia, Juraj Cecetka, Ondrej Pavlik, historic-
ky materializmus
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Changing Roles of History of Education
in Hungarian Teacher Training in the 1950s

ATTILA NOBIK (Hungary)

Hungary’s “liberation” by the Soviet Red Army in 1944 - 1945 marked a begin-
ning of a new era. After a short period of democracy, the Communist Party seized
the power in 1949. The school system, including teacher training, underwent
enormous changes in this period. Teachers were trained at three levels. Primary
school teachers were trained at a special kind of high school. There were teacher
training colleges for middle school teachers. High school teachers were trained at
universities.

After a short period of variety of pedagogical ideas, a new pedagogical view
became prevailing. The newly developed Marxist pedagogy required new text-
books. There were two types of textbooks. The ones that were used at lower levels
were printed centrally. At universities, textbooks were not printed, but the copies
of professor’s materials were distributed by the university, and these “handouts”
functioned as textbooks.

In my paper, I will analyze how Marxist History of Education textbooks, pub-
lished in the early 50’ in Hungary, were shaped by the new requirements of the
communist regime. I will show the continuity and discontinuity of the Marxist
historiography of education through empirical data.

In my presentation, I will analyze that although the books were used at differ-
ent levels in teacher training they shared some common characteristics. On one
hand, their sources and philosophy of history were the same, on the other hand,
they had the same three functions: to reveal the ‘enemy), to legitimize the Marxist
pedagogy and to support the education of the ‘new kind of men’ These functions,
of course, were combined.

This common view of these books was guaranteed by the strict control of writ-
ing of them. Publishing textbooks required official approval. The primary teach-
ers textbooks were labeled as ones that were ‘made under the supervision of the
Ministry of Education. The professors had to apply for approval to the ‘Hungarian
Academy of Sciences. All lesson plans were presented in front of the ‘Commis-
sion of Education’ of Academy. Another key factor of this common view was the
authors’ Marxist philosophy of history.

In my paper, I will show examples of the aforementioned three functions.
I will argue that the substantial changes we can observe in the analyzed textbooks
affected “only” the surface, and the basic interpretation of History of Education
remained the same.

Keywords: historiography of education, marxist historiography, textbooks
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Zmeny v postaveni dejin vychovy a vzdelavania vo
vzdelavani ucitelov v 50. rokoch 20. storocia v Madarsku

ATTILA NOBIK (Madarsko)

,Oslobodenie“ Madarska Cervenou arméadou v rokoch 1944 — 1945 znamenalo
zaciatok novej éry. Po kratkom demokratickom obdobi sa v roku 1949 dostala
k moci Komunisticka strana. Skolsky systém, takisto aj vzdeldvanie buducich uéi-
telov, preslo v tomto obdobi vyraznymi zmenami. U¢itelia sa vzdelavali na troch
urovniach: ucitelia pre prvy stupen sa vzdelévali v odbornych strednych $kolach,
uditelia pre druhy stupen na vyssich strednych $kolach a uditelia pre stredné skoly
$tudovali na univerzitach.

Po kratkom obdobi rozmanitosti pedagogickych pridov sa stal dominantnym
novy pedagogicky smer — marxisticka pedagogika. Samozrejme, nové ucebnice
boli nevyhnutnostou. Vznikli dva typy ucebnic. Tie, ktoré sa pouzivali na nizsich
stupnioch vzdeldvania, boli vydavané centrdlne. Na univerzitach neboli u¢ebnice
vydavané, ale kopie materidlov vysokoskolskych pedagdgov boli distribuované
univerzitou a sluzili ako ucebnice.

V mojom prispevku analyzujem, ako boli u¢ebnice marxistickych dejin peda-
gogiky, ktoré boli publikované v 50. rokoch 20. storo¢ia v Madarsku, ovplyvnené
poziadavkami komunistického rezimu. PoukdZem na kontinuitu a diskontinuitu
marxistickej historiografie pedagogiky prostrednictvom empirickych dat.

Takisto chcem upozornit na to, ze hoci boli ué¢ebnice pouzivané na rozli¢nych
urovniach pripravy buducich uéitelov, mali urcité spolo¢né znaky. Na jednej stra-
ne vychadzali z rovnakych pramenov a filozofie dejin, na druhej strane vsetky
plnili tri funkcie: poukdzat na ,nepriatela’, legitimizovat marxisticku pedagogiku
a podporit vychovu a vzdeldvanie ,nového ¢loveka”. Tieto funkcie, boli, prirodze-
ne, kombinované.

Rovnaké obsahy v tychto knihach boli garantované prisnou kontrolou v pro-
cese ich pisania. Publikovanie u¢ebnic bolo len na zéklade oficidlneho schvélenia.
Ucebnice pre uditelov 1. stupnia boli oznacené ako ,,zhotovené pod dohladom mi-
nisterstva Skolstva“. Vysokoskolski pedagégovia museli ziadat o schvalenie Ma-
darskd akadémiu vied. Vsetky pripravy hodin boli prezentované pred ,yvychovno-
vzdelavacou komisiou® akadémie. U¢ebnice zjednocuje aj vyuzivanie marxistickej
filozofie dejin autormi.

V prispevku prezentujem priklady uz spomenutych troch funkcii. Poukazu-
jem na to, Ze podstatné zmeny v analyzovanych ucebniciach nesli do hibky a za-
kladna interpretacia dejin pedagogiky zostavala rovnaka.

Klucové slova: historiografia vychovy a vzdeldvania, marxisticka historiografia, u¢ebnice
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The Impact of Persecutions of So-called Bourgeois
Nationalism upon Pedagogues in Slovakia
(1950 - 1953)

MILAN OLEJNIK (Slovakia)

After February 1948, the Slovak society underwent drastic changes in all sp-
heres of political, economic and social life. The victorious Communist Party
of Czechoslovakia (CPC) usurped political power and systematically begun
to build totalitarian society based on strict implementation of the ideology
of Marxism-Leninism. Any display of opposition was ruthlessly suppressed.
Education, considered by the CPC as one of the most important tools in
transformation of the society on the road to socialism, became the focus of at-
tention of the communist leadership. Identification with the Marxist-Leninist
ideology was sternly required from teachers at all types of schools. Shortly af-
ter imposition of the communist monopoly in Czechoslovakia, the process of
purges culminated in exclusion of large numbers of students and pedagogues
from educational process.

Main goal of the purges was to eliminate all educators who were deemed
“class enemies of the socialist society”. As a result, pedagogues were exposed
to disgraceful treatment. They had to prove that they were devoted adherents
of the socialist society. Atmosphere of fear culminated during the period of
the fight against so called bourgeois nationalists. As charges against promi-
nent members of the CPC increased, no one was safe from accusations to be
a bourgeois nationalist and thus, an enemy of proletariat internationalism.
Such aberration could have potentially deadly consequences.

The aim of the paper is to analyze political motives and course of repris-
als against the Communist Party members, including top officials, who were
accused of hostile acts committed against socialism and point to absurdity of
the whole process. Integral part of the paper is represented by a description
of measures aimed at absolute subservience of educational process to goals of
the communist regime.

Keywords: education, totalitarian regime, the Marxist-Leninist ideology, indoctrina-
tion
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Perzekucie zalozené na tzv. burzoaznom nacionalizme
a ich dosledky pre pedagégov na Slovensku
(1950 - 1953)

MILAN OLEJNIK (Slovensko)

Po februari 1948 slovenska spolo¢nost presla drastickymi zmenami vo vset-
kych sférach politického, ekonomického a socidlneho Zivota. Vitazna Komu-
nistick4 strana Ceskoslovenska (KSC) si uzurpovala politickii moc a zacala
systematicky budovat totalitnt spolo¢nost zalozent na déslednom zavadzani
marxisticko-leninskej ideologie. Akykolvek prejav odporu bol kruto potla-
¢eny. Vychova a vzdelavanie patrili podla KSC medzi najdélezitejsie nastroje
transformdcie spolo¢nosti smerom k socializmu, a preto im bola venovana
primerana pozornost. Od ucitelov vo v§etkych typoch $kdl sa striktne vyzado-
valo, aby sa identifikovali s ideolégiou marxizmu-leninizmu. Politické ¢istky,
kritko po nastoleni komunistického monopolu v Ceskoslovensku, vrcholia
vyluc¢enim mnohych studentov a pedagdgov z vychovno-vzdelavacieho pro-
cesu.

Hlavnym ciefom politickych ¢istiek bolo zbavenie sa vSetkych ucitelov
a vychovavatelov, ktori boli povazovani za ,,triednych nepriatelov socialistic-
kej spolo¢nosti®. Jednotlivé opatrenia viedli k neddstojnému zaobchadzaniu
s pedagdégmi. Museli dokazovat, Ze si oddanymi privrzencami socialistickej
spolo¢nosti. Atmosféra strachu vyvrcholila v obdobi boja proti tzv. burzo-
aznym nacionalistom. KedZe sa mnotzili aj obzaloby prominentnych ¢lenov
KSC, nikto si nemohol byt isty, Ze nebude obvineny z burzodzneho naciona-
lizmu, a teda nepriatela proletarskeho internacionalizmu. Takéto obvinenie
mohlo mat fatédlne nasledky.

Cielom prispevku je analyzovat politické motivy a zacielenie opatreni voci
denom KSC, vratane vrcholnych predstavitelov, ktori boli obvineni z nepria-
telského konania proti socializmu, a poukazat na absurdnost celého procesu.
Integralnou sucastou prispevku je opis opatreni zameranych na absolutnu
podriadenost vychovno-vzdelavacieho procesu cielom komunistického rezi-
mu.

Klucové slova: vzdeldvanie, totalitny rezim, marxisticko-leninskd ideol6gia, indoktri-
nécia
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Ideological Imperatives of the Communist Party
of Czechoslovakia and their Impact upon Activities
of Universities in Slovakia (1948 - 1953)

SONA GABZDILOVA (Slovakia)

After the putsch realized by the Communist Party of Czechoslovakia (CPC)
in February 1948 in the Czechoslovak Republic (CSR), a monopoly of power
and absolute control over all aspects of political, economic and social life was
imposed by the CPC.

A new regime initiated its activity by imposing vast personal purges. The-
se were targeted against persons who disagreed, or were suspected that they
would disagree with the new regime imposed by the CPC. Teachers, too, at
all levels of schools, including universities, became victims. The communist
authorities devoted a great deal of attention to the control of teachers and
verification of their attitudes to the new regime, since teachers disposed of
immediate influence upon education of young generation.

Screenings at universities were immediately initiated after February and
they lasted with shorter intermissions until 1950. Screenings were compul-
sory not only for pedagogues but also for students. Government authorities
labelled the screenings by a euphemistic expression “democratization” of uni-
versities. As a result of “democratization’, students who were not suited to
new criteria and whose parents were labelled as “class enemies” of the new
people's democratic society were expelled from universities.

The 9" Congress of the CPC, which took place in May 1949 in Prague,
had a formative impact upon activity of school of all degrees. The congress set
a so-called general line of building of socialism and following its frame, de-
termined also goals of a socialist cultural revolution. Univocally agreed tasks
and mission of educational system in the spirit of Marxism-Leninism formed
the base of education of young generation. Marxism-Leninism was not only
one of courses which were compulsory at universities, but it became basis for
all areas lectured at universities.

The policy of the CPC in regard to higher education was formulated in
the Act on Universities, which was passed by the National Assembly of the
Czechoslovak Republic on May 18 1950. The act caused split with the system
of Central-European higher education. It was a fundamental attack upon au-
tonomy of universities and paved road to state centralism.
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In the sphere of education as well as in all other areas of economic and so-
cial life, a basic principle of governing of the socialist society — the leading role
of the Communist Party of Czechoslovakia was implemented. It was realized
via management personnel at schools and educational authorities appointed
by the Communist Party.

Keywords: The Communist Party of Czechoslovakia, ideology, Marxism-Leninism,
screenings at universities, 9" Congress of the Communist Party of Czechoslovakia
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Ideologicky imperativ Komunistickej strany
Ceskoslovenska a jeho vplyv na ¢innost univerzit
na Slovensku (1948 - 1953)

SONA GABZDILOVA (Slovensko)

Komunisticka strana Ceskoslovenska (KSC) si vo februari 1948 v Ceskoslo-
venskej republike (CSR) po politickom puci zabezpecila monopol moci a ab-
solutnu kontrolu nad vsetkymi aspektmi politického, ekonomického a social-
neho Zivota.

Novy rezim zacal svoje pdsobenie rozsiahlymi persondlnymi ¢istkami. Tie
boli namierené proti osobam, ktoré nesthlasili alebo boli podozrivé z toho,
7e by mohli nesthlasit s novych rezimom nastolenym KSC. Obetami ¢istiek
sa stali aj ucitelia na vSetkych typoch $kol vratane univerzit. Komunistické
autority dosledne dbali na kontrolu u¢itelov a overenie ich nazorov na novy
rezim, pretoze prave ucitelia mali bezprostredny vplyv na vychovu a vzdela-
vanie mladej generacie.

Previerky na univerzitach zacali hned po februarovom puci a trvali s krat-
kymi prestavkami do roku 1950. Boli povinné nielen pre pedagégov, ale
i $tudentov. Vlddne autority pouzivali pre previerky eufemisticky termin —
»demokratizdcia“ univerzit. V dosledku ,demokratizacie” boli $tudenti, ktori
nevyhovovali novym kritéridm a ktorych rodicia boli oznaceni ako ,triedni
nepriatelia“ v novej ludovo-demokratickej spolo¢nosti, vyluceni zo $tidia na
univerzitach.

Na formovanie aktivit $kol vSetkych stupriov mal vyraznych vplyv IX.
zjazd KSC, ktory sa konal v maji 1949 v Prahe. Zjazd stanovil tzv. vieobecnt
liniu formovania socializmu a v jeho ramci ur¢il i ciele socialistickej kultirnej
revolucie. Jednohlasne schvalené tlohy a poslanie vychovno-vzdelavacieho
systému v duchu marxizmu-leninizmu tvorili zaklad vychovy a vzdeldvania
mladej generacie. Marxizmus-leninizmus nebol len novy predmet, ktory sa
vyucoval povinne na univerzitach, ale stal sa aj zakladom pre vietky oblasti
vyucované na univerzitach.

Politika KSC tykajtica sa vyssieho vzdeldvania bola formulovana v zakone
o vysokych $koldch, ktory prijalo Ndrodné zhromazdenie CSR 18. maja 1950.
Tento zakon spdsobil odklon od predchadzajiceho systému stredoeurdpske-
ho vysokého gkolstva. I§lo o zdsadny zasah do autonémie univerzit a budovala
sa nim cesta k $tdtnemu centralizmu.
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V oblasti vychovy a vzdelavania, ako aj v ostatnych oblastiach ekono-
mického a socidlneho Zivota, bol zavedeny zakladny princip vladnutia v so-
cialistickej spolo¢nosti — veditica dloha KSC. T4 bola prakticky realizovana
prostrednictvom veducich zamestnancov v $kolach a inych autorit vo vychove
a vzdeldvani dosadenych KSC.

Klicové slova: Komunisticka strana Ceskoslovenska, ideolégia marxizmu-leninizmu,
previerky na vysokych gkoléch, IX. zjazd Komunistickej strany Ceskoslovenska
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The Fate of Jewish Education in the Slovak Republic
(1938 - 1945). The Case of the Presov Region

EDUARD LUKAC (Slovakia)

Jews with their long-lasting and also very moved history have highly appre-
ciated the power of education and educated citizens for centuries, because
they were obliged to by their religion as well as by a long-lasting tradition.
The first Jewish citizen of PreSov was Marek Hollander (1760 — before 1848).
Initial unwillingness of citizens and town-council turned after demonstration
of Hollander's trading skills and financial benefit into trust and other Jewish
families started to move into PreSov. Their cultural life is also reflected in gra-
dual establishment and expansion of educational and edifying institutions.

After initial illegal educational activity, a private Jewish folk school was
founded, which later transformed into a state Jewish folk school; after the di-
vision there were also a modern folk school, rabbinical school Yeshiva, Jewish
private continuative apprentice school for locksmiths, Beth Midrash (House
of Learning), Talmud Tora, the Jewish women community of Presov, commu-
nity of Jewish academicians, community of Jewish scouts, Jewish museum,
gymnastic and sport community Makabi, the Jewish library etc. After the Mu-
nich Agreement (29" September 1938) and declaration of the Slovak Repub-
lic (14™ March 1939), anti-Semitic mood and attitudes started to be spread.
Sadly, the town of Presov, at one time the bearer of significant educational and
cultural traditions, became the leader of anti-Semitic behaviour and orders at
that time — wearing ribbons on clothes, plundering of property, moving out of
main streets, first transports etc.

Restriction orders also applied to the area of education - excluding Jewish
pupils from all state schools, prohibition of Jewish communities and orga-
nizations, restriction of access to secondary schools and the peak were the
transports into concentration camps, which led to decimation of the Jewish
population and culture.

Keywords: Jewish education, the Slovak Republic (1938 - 1945), Preov region
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Osud Zidovského vzdelavania vo vojnovej Slovenskej
republike (1938 - 1945). Priklad z presovského regionu

EDUARD LUKAC (Slovensko)

Zidia s ich dlhymi a pohnutymi dejinami si vaZia vzdelanie a vzdelanych ob-
¢anov uz dlhé storodia, pretoze vzdelavat sa boli povinni na zaklade svojho
nabozenstva, ale i dlhej tradicie. Prvym Zidovskym obyvatelom Presova bol
Marek Hollander (1760 — pred 1848). Pociato¢na nevdla obyvatelov a mest-
skej rady sa zmenila potom, ako Holldnder preukazal svoje obchodnicke zru¢-
nosti a finan¢ny prinos. Do Presova zacali prichadzat dalsie zidovské rodiny.
Ich kultarny Zivot sa prejavuje v postupnom zakladani a roz$irovani vzdelava-
cich a vychovnych institdcii.

Po tvodnych ilegalnych edukaénych aktivitdch, bola zaloZend zZidovska
ludova $kola, ktord sa neskor transformovala na $tatnu zidovska fudovt sko-
lu; po rozdeleni fungovali novodoba Iudova $kola, rabinska $kola Yeshiva, 7i-
dovska sukromna $kola dal$ieho vzdelavania pre zamo¢nikov, Beth Midrash,
Talmud Tora, komunita zidovskych Zien v Pre$ove, komunita Zidovskych
akademikov, komunita zidovskych skautov, zZidovské mizeum, gymnasticka
a Sportova komunita Makabi, zidovskd kniznica atd. Po Mnichovskej konfe-
rencii (29. septembra 1938) a vyhlaseni Slovenskej republiky (14. marca 1939)
sa zacala $irit antisemitska nalada a nazory. Nanestastie musime konstatovat,
ze mesto PreSov, ktoré bolo nositefom vyznamnych vychovno-vzdelavacich
a kultdrnych tradicii, sa dostalo na veducu poziciu v oblasti antisemitského
spravania a poriadku v danom obdobi - nosenim oznadenia na $atach, ni-
¢enim vlastnictva, vystahovanim Zidov z hlavnych ulic, prvymi transportmi
atd.

Restriktivne opatrenia sa tykali aj oblasti vzdelavania — vylu¢enim zidov-
skych Ziakov zo vsetkych Statnych $kol, zakdzanim Zidovskych spolkov a or-
ganizacii, zamedzenim pristupu do strednych $kél - a vrcholia transportmi do
koncentra¢nych tdborov, ktoré viedli k zni¢eniu Zidovskej populacie a kultury.

KIacové slova: zidovské vzdelavanie, Slovenska republika (1938 - 1945), presovsky
region
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Restrictions and Changes in Education of Girls
and Women in the Slovak Republic (1939 - 1945)

JANKA MEDVEDOVA (Slovakia)

Immediately after the declaration of autonomy in 1938, one of the key tasks
of the state ideology was the effort to return family to mother and mother to
family. The Slovak family, which lived an orderly, exemplary Christian and
national life, formed a stable element of the state and was highly promoted.
The role of a woman as a mother and a guardian of domesticity was empha-
sized. These views were interpreted in the rhetoric of the leading government
officials and journalists, too. Women's education became a discussed issue.
There were voices about the need for establishment of apprentice schools for
girls in which young women would be prepared for establishment of a family
and household. The Slovak schools were supposed to educate ,,heroic Slovak
girls who would be able to sacrifice themselves for their nation and home-
land. Although the Minister of Education Jozef Sivak expressed the opinion
that Slovakia needed educated women, he did not see them in offices or at
teachers' desks at schools. In particular, this was reflected in the reform of se-
condary schools for girls and their prospects, in the curriculum in relation to
practical subjects, in the reduction of girls studying at teaching institutions, in
the abolition of coeducation to ensure that girls were separated from boys and
ultimately, it resulted in an attempt to restrict studying women at universities.
Female teachers were dismissed, support and protection of the family being
the justification, together with relinquishing the teaching posts for unemploy-
ed male teachers. This contribution aims to analyze press and political situati-
on of the period in order to present opinions, suggestions and changes in the
education and training of girls and women in the Slovak state (1939 - 1945).

Keywords: Slovak Republic 1939 - 1945, women’s education, restrictions on
women’s education
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Obmedzenia a zmeny vo vzdelavani dievcat a Zien
v obdobi Slovenskej republiky (1939 - 1945)

JANKA MEDVEDOVA (Slovensko)

Hned po vyhldseni autonémie sa jednou z klu¢ovych uloh $tatnej ideoldgie
stala snaha vratit rodine matku a matke rodinu. Vyzdvihovala sa slovenska ro-
dina, ktora Zila usporiadanym, prikladnym krestanskym a narodnym Zivotom
a tvorila zdkladny a stabilny prvok §tatu. Zdéraznovala sa rola zeny matky,
ochrankyne rodinného kozuba. Tieto nazory boli interpretované v rétorike
¢elnych predstavitelov vlady i na strankach ¢asopisov. Vzdelavanie Zien sa sta-
lo diskutovanou otazkou. Zaznievali hlasy o potrebe zakladania u¢niovskych
dievéenskych $kdl, v ktorych sa mladé sle¢ny mali pripravovat na zaloZenie
rodiny a domdcnosti. Slovenska $kola mala vychovavat ,hrdinské“ slovenské
dievéata, ktoré sa za svoj narod a vlast budu schopné obetovat. Hoci minister
Sivak vyslovil nazor, Ze Slovensko potrebuje vzdelané Zeny, ich uplatnenie ale
nevidel v tradoch ¢i za katedrami. Konkrétne sa to prejavilo v reforme stre-
doskolského $tudia dievéat a jeho perspektivy, v Gpravach skolskych osnov
vo vztahu k praktickym predmetom, redukcii dievéat $tudujticich na uditels-
kych tstavoch, k zruseniu koedukécie, ktoré malo zabezpecit odstup dievcat
od chlapcov az napokon vyustil do pokusu o obmedzenie vysokoskolského
$tudia Zien na univerzite. Z ucitelskych zborov boli preptstané Zeny uditelky
s oddvodnenim podpory a ochrany rodiny a uvolnenie ucitelského miesta pre
nezamestnanych ucitelov muzov. Prispevok ma ambiciu analyzovat dobovu
tla¢ a politicku situdciu s cielom prezentovat nazory, navrhy a zmeny vo vy-
chove a vzdelavani dievcat a Zien v obdobi Slovenského $tatu (1939 — 1945).

KIacové slova: Slovenska republika 1939-1945, vychova a vzdelavanie dievcat, obme-
dzenia vo vzdelavani Zien
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Philosophy in the Service of Ideology
in the Communist Period in Poland.
The Case of Karol Kotlowski’s Philosophical Pedagogy

KATARZYNA WRONSKA (Poland)

In my presentation, I would like to consider the problem of entanglement
of philosophy of education in the communist ideology. I will show it on the
example of one Polish concept, created by Karol Kotlowski. He was a Sergiusz
Hessen’s disciple and developed his own concept of philosophical pedago-
gy, presenting the philosophy of dialectical materialism, that is Marxism, as
a perspective in which the entire philosophical thought culminates. Reading
Kottowski, we can see, on the one hand, his rooting in broad philosophical
thought, on the other - his adherence to the ideology of the socialist state,
which demands that education served the political system and prepared pe-
ople to be the builders of the system.

According to this concept, forming a new man is the primary goal; it has
priority over knowledge and understanding, over learning to think. Edu-
cation ceases to be an autonomous goal (as it was in the Hessen’s concept).
A teacher has a task to be an ideological guide; she/he also has indoctrina-
tion at her/his disposal (although Kotlowski thinks that in socialism there is
no indoctrination). Pedagogy is responsible for parental pedagogical educa-
tion and therefore, for persuading to socialism. Finally, Kottowski justifies the
transformation of humanism into proletarian humanism and collectivism,
patriotism into internationalism and work into conscious discipline. Was it
still philosophy or ideology at the end? I would like to examine it.

Keywords: philosophical pedagogy, Marxism, ideology of the socialist state, educati-
on, indoctrination, proletarian humanism
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Filozofia v sluzbach ideoldgie v obdobi komunizmu
v Polsku. Priklad filozofie vychovy Karola Kotlowského

KATARZYNA WRONSKA (Polsko)

V mojom prispevku by som rada poukazala na komplikovant situdciu filozo-
fie vychovy v komunistickej ideologii. Uvedeny problém budem demonstro-
vat na priklade jednej z polskych koncepcii, ktora vytvoril Karol Kotlowski.
Kotlowski bol nasledovnikom Sergiusza Hessena a rozvijal svoju vlastnd kon-
cepciu filozofickej pedagogiky prezentujuc filozofiu dialektického materializ-
mu, teda marxizmu, v ktorom ma byt zavi$ené celé filozofické uvazovanie.

V Kotlowského textoch si mozeme v§imnut jednak $irsie filozofické vy-
chodiska, jednak jeho priklon k ideoldgii socialistického $tatu, ktory vyzadu-
je, aby vychova a vzdelavanie sluzili politickému systému a pripravovali ludi
stat sa tvorcami tohto systému.

Podla uvedenej koncepcie, formovanie ,,nového ¢loveka“ je prvoradym
cielom, nadradenym nad poznanie a porozumenie, nad ucenie sa mysleniu.
Vychova a vzdelavanie uz viac neboli autonémnym cielom (ako to bolo v Hes-
senovej koncepcii). U¢itelovou ulohou je byt ideologickym vodcom a $irit in-
doktrinaciu (i ked si Kotlowski mysli, Ze v socializme neexistuje indoktrina-
cia). Pedagogika zodpoveda za vychovu a vzdelavanie rodi¢ov a tak isto za ich
presvied¢anie ,,uverit“ socializmu. Napokon Kotlowski obhajuje transforma-
ciu humanizmu na humanizmus proletariatu a kolektivizmus, patriotizmu na
internacionalizmus a vytvaranie vedomej discipliny. V predkladanom pris-
pevku sa pokusim objasnit otdzku, ¢i mozeme stale hovorit o filozofii, alebo
uz naopak islo o ideoldgiu.

KIacové slova: filozofia vychovy, marxizmus, ideoldgia socialistického $tatu, vychova
a vzdelavanie, indoktrinacia, humanizmus proletariatu
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Beyond a Denial Scenario of Values.
The Contribution of Pedagogical Activism
and Personalism in the Italian Context

MARISA MUSAIO (Italy)

The contribution examines the role of Italian pedagogical personalism in
contrast to the influence of totalitarian and anti-humanist ideologies that de-
liberately denied the value of the person and his/her dignity. The reference
perspective is the “sensibility to the problem-person”, a specific component
of personalism, which can be traced in the Italian context, in the thought
of philosophers and pedagogists, involved in education and school issues. In
addition to personalism, the contribution examines the influence of the peda-
gogical activism phenomenon re-interpreted in a Catholic perspective. Cat-
holic activism finds in the Mario Casotti and Luigi Stefanini some of the most
important expressions. In a general scenario of difficulties and denial, these
authors pay attention to value of the pupil as a person and to the educational
relationship. This attention makes it possible to trace elements of closeness
with the current need of our days to continue to reflect on the problem of the
person not as a “generic appeal’, but through clarification that recognizes the
“original reference”. Today, as yesterday, the pedagogical reflection needs to
underline the identity of the person and educational relationship, having to
face the consequences of existential, cultural and values fragmentation, nihi-
lism and relativism that are prevailing today and that do not facilitate the
consideration of the “person” in relation to the encounter and dialogue with
the other. However, the incidence of these factors does not neglect the task
to return to the centre of the debate the theme-person and education, since
pedagogy is that theorization engaged on a dual front of elaboration: 1. anth-
ropology, as a fundamental sphere for the elaboration of human nature and its
purposes; 2. the educational practice as an expression of an intentional action
aimed to avoid reductive and homologating logics, and instead, re-evaluate
the personal and relational dimension of the educational event.

Keywords: personalism, Italian pedagogy, person, education
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Poza scenar odmietania hodnoét.
Prinos pedagogického aktivizmu
a personalizmu v Taliansku

MARISA MUSAIO (Taliansko)

Prispevok sa venuje tlohe talianskeho pedagogického personalizmu v pro-
tiklade k vplyvu totalitnych a antihumannych ideoldgii, ktoré vedome od-
mietali hodnotu ¢loveka a jeho dostojnost. Zdkladnou perspektivou je ,cit-
livost k problému - osobe, t. j. $pecificky komponent personalizmu, ktory
sa v ramci talianskeho kontextu da sledovat v mysleni filozofov a pedagégov,
ktori sa venovali vychove a vzdelavaniu a $kolskej problematike. Spolu s per-
sonalizmom sa v prispevku zaoberdme aj vplyvom fenoménu pedagogic-
kého aktivizmu, ktory re-interpretujeme z katolickej perspektivy. Katolicky
aktivizmus je vyznamne artikulovany v pracach Maria Cassottiho a Luigiho
Stefaniniho. Tito autori sa sustredia na hodnotu ziaka ako osoby a na vztah
v edukacii v ¢ase existujticich tazkosti a popierania. Tato pozornost umoziuje
sledovat blizku suvislost so sti¢asnou potrebou pokracovat v reflexii problému
osoby nie ako ,vSeobecnej vyzvy", ale prostrednictvom objasiiovania, ktoré
rozpoznava ,originalny odkaz® Dnes, takisto ako v minulosti, pedagogicka
reflexia potrebuje prizvukovat identitu osoby a vychovno-vzdelavaci vztah,
pricom celi nésledkom existencidlnej, kultirnej a hodnotovej fragmentdcie,
nihilizmu a relativizmu. Tie v sti¢asnosti dominuji a neusmernuju vnimanie
,»0s0by“ vo vztahu k stretnutiu sa a dialégu s druhymi. Spominané faktory
v8ak nevylucuju tlohu znova sa vratit k podstate debaty o ¢loveku a vychove
a vzdelavani, kedZe pedagogika sa zaobera spracovanim tejto problematiky
dvoma sposobmi: 1. Antropolédgia ako zakladnd oblast na skimanie podstaty
¢loveka a jej zdévodnovanie. 2. Vychovno-vzdeldvacia prax ako vyjadrenie
umyselného pdsobenia so zdmerom vystrihat sa reduktivnej a schvalujtcej
logike, ale namiesto toho prehodnotit osobnostnu a vztahovi dimenziu vy-
chovy a vzdelévania.

Klucové slova: personalizmus, talianska pedagogika, osoba, vychova a vzdelavanie
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Integrative or Complementary? ‘Archaeology’
of Transformations of Polish General Pedagogy
in the 20th Century

DARIUSZ STEPKOWSKI (Poland)

The author analyzes changes that took place in Polish general pedagogy in
the 20" century regarding understanding of the complexity of its structure.
This complexity results from the irreducible duality of pedagogical action -
on the one hand, educational activities performed by the educator, on the ot-
her hand, in-educational activities of the educatee (in English, the same term
“education” is used for both activities, but in two different meanings). Using
the Foucault’s ‘archaeological method, it will be shown that the emergence of
political ideologies in Europe in the 20" century coincided with the in-depth
modification of the constitution of general pedagogy - from the integrative
form to the complementary one. This, in turn, gave rise to the appropriation
of general pedagogy through socialist ideology in Poland after the Second
World War. Despite the political and social changes in the last thirty years, the
problem of the constitution of the general pedagogy is still current and at risk
of falling into totalitarian thinking.

Keywords: general pedagogy, complexity, integrative, complementary, archeological
method
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Integrujuca alebo komplementarna?
»Archeoldgia“ transformacie vSeobecnej pedagogiky
v Polsku v 20. storoc¢i

DARIUSZ STEPKOWSKI (Polsko)

Autor analyzuje zmeny, ktoré sa udiali vo véeobecnej pedagogike v 20. storo-
¢i v Polsku vzhladom na porozumenie jej naro¢nej $truktury. Komplexnost
problematiky vychadza z neredukovatelnej duality pedagogickej ¢innosti —
z vychovno-vzdelavacich ¢innosti vykonavanych vychovavatelom/uditelom,
a tiez ¢innosti vychovavanych. (Pre obe ¢innosti sa v anglickom jazyku pouzi-
va termin ,,edukdcia’, ale v dvoch rozli¢nych vyznamoch.) Pouzitim Foucaul-
tovej ,archeologickej metddy” poukdzeme na to, ako sa existencia politickych
ideolégii v Eurépe v 20. storo¢i podielala na hibkovej modifikcii vieobecnej
pedagogiky - z jej integracnej/integrativnej podoby do komplementdrnej.
Uvedené nasledne sposobilo prisposobovanie vieobecnej pedagogiky socia-
listickej ideologii po druhej svetovej vojne v Polsku. Napriek politickym a so-
cidlnym zmendm v poslednych tridsiatich rokoch, problém konstituovania
vSeobecnej pedagogiky je stale aktualny a hrozi riziko, Ze bude ovplyvnené
totalitnym myslenim.

Klucové slova: vieobecnd pedagogika, komplexnost, integracia, komplementarnost,
archeologicka metdda
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“With the Soviet Union Forever and Never Apart!”
Forming Pupils’ Relationship to the Soviet Union
in the Socialist Period

JANETTE GUBRICOVA (Slovakia)

Cooperation of Czechoslovakia (and other socialist countries) with the Soviet
Union represented an important phenomenon during the socialist period. It
was one of the forms of building and reinforcing socialism within socialist
countries in the so-called “Eastern Bloc”. This cooperation mirrored a strong,
mainly political, ideological and economic influence of the Soviet Union in
Czechoslovakia and other socialist countries. It presented certain loyalty of
socialist countries related to liberation and real aid provided by the Soviet
Union in the difficult post-war time. However, it was also connected with
deformed perception of human rights and values. Relations to the Soviet Uni-
on affected political, ideological, economic and cultural domains, as well as
education. Very young children and youth were encouraged to cooperate with
and admire the Soviet Union, which was considered as one of the ways of loy-
alty in the socialism and education towards/in the socialism. The contribution
aims to examine background and features of forming pupils” relationship to
the Soviet Union during the socialist period.

Keywords: cooperation, socialism, Czechoslovakia, the Soviet Union, ideological in-
fluence, forming pupils
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»S0 Sovietskym zvizom na vecné casy a nikdy inak!“
Formovanie vztahu Ziakov k Sovietskemu zvizu
v obdobi socializmu

JANETTE GUBRICOVA (Slovensko)

Spolupraca Ceskoslovenska (a dalsich socialistickych krajin) so Sovietskym
zvazom predstavovala vyznamny fenomén v obdobi socializmu. Bola jednou
z foriem budovania a upeviiovania socializmu v ramci socialistickych krajin
v ramci tzv. ,Vychodného bloku®. Dokumentovala silny, predov$etkym poli-
ticky ideologicky a ekonomicky vplyv Sovietskeho zvizu v Ceskoslovensku
a v daldich socialistickych krajinach. Prezentovala istd lojalitu socialisticky
krajin, stvisiacu s oslobodenim a redlnou pomocou Sovietskeho zvizu v taz-
kom povojnovom obdobi. Predstavovala aj pokrivenu optiku v oblasti Iud-
skych slobdd a zakladnych hodnoét. Zasahovala najma do politickej, ideolo-
gickej ekonomickej ¢i kultirnej oblasti, avsak nevyhla sa ani oblasti $kolstva.
Uz od utleho veku boli deti a mlddeZe vedeni k spolupraci a ,,uctievaniu® So-
vietskeho zvédzu a predstavovala jednu z foriem oddanosti a vychovy k (a v)
socializmu(e). Cielom prispevku je skumat vychodiska a podoby formovania
vztahu Ziakov k Sovietskemu zviazu v obdobi socializmu.

Klucové slova: spolupraca, socializmus, Ceskoslovensko, Sovietsky zviz, ideologicky
vplyv, formovanie Ziakov
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“Difficult Youngsters” in Slovakia in the Socialist
Period. Solutions for a “Non-existent” Problem

IVANA SUHAJDOVA (Slovakia)

Socialist society had a clear vision of education and development of children
as the next generation. Children were supposed to become physically able
and morally mature citizens according to the requirements of governmental
garniture of that time. Although the ruling political power stated that social
problems such as a capitalist achievement cannot be observed in the socialist
society, the contrary was true. The idea of the perfect society without social
problems was merely a proclaimed political assertion. In real daily life, the-
re were children and youth committing delicts and crimes. The contribution
aims to describe activities of national committees and tasks of social workers
in social and post-penitentiary care. Their remedies, which were focused on
resocialization and re-education of “difficult youngsters”, represented state-
power and legal interventions.

Keywords: youth, “difficult youngsters”, social care, post-penitentiary care, national
committees, social workers, resocialization
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N ¢

,Tazko vychovatelna mladez“ na Slovensku
vobdobisocializmu - rie§enie ,,neexistujuceho problému

IVANA SUHAJDOVA (Slovensko)

Socialisticka spolo¢nost mala jasnt predstavu o vychove a smerovani vyvoja
deti ako dalSej generacie. Z deti mali vyrast telesne zdatni a moralne vyspeli
obcania v stlade s poziadavkami vtedajsej vladnej garnitury. Hoci vladnuca
politickd moc presadzovala tvrdenie, Ze socialne problémy, ako vydobytok ka-
pitalizmu, nemaja v socialistickej spolo¢nosti ziadne miesto, opak bol prav-
dou. Idea dokonalej spolo¢nosti bez socidlnych problémov bola len politickou
bublinou, ktorej prasknutie sa, okrem inych oblasti, velmi rychlo prejavilo
aj v zivote niektorych deti a mladeze v podobe pachania ich delikventnej
a trestnej ¢innosti. Cielom prispevku je v ramci socidlnej a postpenitencidrnej
starostlivosti popisat ¢innost narodnych vyborov a ulohy sociadlnych pracov-
nikov, ktorych opatrenia zamerané na reedukaciu a resocializaciu ,tazko vy-
chovatelnej mlddeze® mali povahu $tatneho mocenského a pravneho zasahu.

Klacové slova: mladez, tazko vychovatelna mladez, socidlna starostlivost, postpeni-
tenciarna starostlivost, narodné vybory, socidlny pracovnik, resocializdcia
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Career Education and Counselling during
the Communist Period in Slovakia

KRISTINA LIBERCANOVA (Slovakia)

In the Communist era, the choice of a future career represents an important
political instrument aiding fulfilment of the goals of the government policy.
The state systematically interferes in the career choice by assigning so-called
directive numbers in certain periods. It means that the youth were distributed
to the higher secondary education and university studies according to permit-
ted quotas. The career choice is not a private decision of an individual anymo-
re; it becomes exclusively a public matter. Schools and a system of counselling
related to career choice designed according to current requirements of the
state ideology represent the main tool in the professional training of students.
It is typical of its sophisticated network of facilities and services, which consi-
derably influenced children and youth education in connection to their pro-
fessional career.

Keywords: career education and counselling, distribution of youth at schools
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Profesionalna vychova a vychova k volbe povolania
v obdobi komunizmu na Slovensku

KRISTINA LIBERCANOVA (Slovensko)

V obdobi komunizmu predstavuje vyber povolania délezity politicky né-
stroj pri plneni cielov vladnej politiky. Stat systematicky zasahuje do volby
povolania ur¢ovanim smernych ¢isel v jednotlivych obdobiach, ktoré treba
dodrzat pri rozmiestiiovani mladeze pri vybere adekvatneho stredoskolského
a vysokoskolského stadia. Vyber povolania tak uZ nie je sucastou privatnej
stéry jednotlivca, ale stava sa vylu¢ne verejnou zélezitostou. Hlavnym pros-
triedkom v profesiondlnej priprave Ziaka je $kola a systém poradenstva pre
vyber budiceho povolania vytvoreny podla aktudlnych poziadaviek $tatnej
ideoldgie. Vyznacuje sa prepracovanou organizaciou zariadeni a sluzieb, ktoré
vyznamne ovplyvnili vychovu deti a mladeze v ich Zivotnej profesijnej drahe.

KIacové slova: profesiondlna vychova, vychova k volbe povolania, rozmiestiiovanie
mladeze
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SMOLENICE CASTLE

The first written documents about the existence of Smolenice date back to the
13™ century, although its origin is as ancient as the Neo-Feudalism. Several
aristocratic families lived there as the landowners - for instance, in 1388 the
King Sigmund issued a Deed of Donation to give Smolenice to the Chieftain
Ctibor of Ctiborice. In 1438, Count George of Pezinok and St. Jur became the
new landowner of it.

The importance of Smolenice increased considerably in the 15% century as
a castle was built there and became the centre and the seat of the Smolenice
estate. Early in the 16" century, Smolenice was gained by the Orszaghs family.
In 1777, Jan Palffy takes the Smolenice estate as a pawn. The Palftys family did
not live at the castle, which decayed considerably during the life of Kristof III,
the last of the Erdodys family - they lacked money for any maintenance. The
decay was completed during the Napoleon Wars - the main castle building
and the tower burnt down.

Reconstruction of the Smolenice Castle of today was started early in the
20" century by Jozef Palfty Jr., the landlord of Smolenice and Dobra Voda
estates. First works of the fortification walls started in 1887. Bastions from
the old castle were preserved including a height extension and a new roofing.
The Count Palffy rebuilt the castle at his own expense according to the design
by the architect Jozef Hubert. During World War I, the reconstruction was
interrupted; provisional adaptation of some rooms was made and the archives
of the Palffy family were located in them. The construction was not resumed
before the end of World War II. In 1945, the castle became the property of the
State; it was taken over by the Slovak National Council which decided to keep
it as their summer-house. The castle was finished and furnished and handed
over to the Slovak Academy of Sciences on 26th June 1953 to become a repre-
sentative place for meetings of the scientists from the worldwide.
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SMOLENICKY ZAMOK

Prvé pisomné pamiatky o existencii obce Smolenice pochadzaju z polovice
13. storodia, hoci ich vznik treba hladat uz v novofeudalnom obdobi. Ako
majitelia panstva sa vystriedali viaceré slachtické rody. Napr. v roku 1388 da-
rovacou listinou kréla Zigmunda pripadli vojvodcovi Ctiborovi zo Ctiboric.
Od roku 1438 sa novym majitelom Smolenic stal pezinsky a svitojursky grof
Juraj.

V 15. storoéi vzrastol vyznam Smolenic, lebo v obci bol vybudovany hrad,
ktory sa stal centrom a sidlom smolenického panstva. Zadiatkom 16. storo-
¢ia ziskavaju Smolenice Orszaghovci. Roku 1777 prebera Jan Palffy do zalo-
hu smolenické panstvo. Pélffyovci neobyvali Smolenicky hrad, ktory uz za
posledného Erdodyovca — Kristofa III. upadal, lebo nebolo finan¢nych pros-
triedkov na adrzbu. Dielo skazy bolo dovi$ené v obdobi napoleonskych vo-
jen, ked zhorela hlavnd budova hradu aj s vezou.

Teraj$i Smolenicky zamok zacal budovat na zaciatku 20. storoc¢ia majitel
smolenického a dobrovodského panstva, grof Jozef Palffy st. Prvé prace na
hradbach zamku sa zacali uz v roku 1887 tpravou bast. Basty zo starého hra-
du zostali, iba sa nadstavili a zastresili. Grof Palfty dal zamok postavit vo vlast-
nej rézii podla navrhu architekta Jozefa Huberta. Prva svetova vojna prerusila
stavebné prace na zamku. Niektoré miestnosti boli len provizérne upravené
a bol v nich umiestneny archiv rodu Pélffyovcov. Az do skoncenia druhej sve-
tovej vojny sa na stavbe nepokracovalo. V roku 1945 sa majitelom zamku stal
$tat, zamok prevzala SNR a zvolila si ho za svoje letné sidlo. Zdmok bol dosta-
vany a zariadeny a 26. 6. 1953 bol odovzdany Slovenskej akadémii vied, aby sa
stal reprezenta¢nym miestom na stretnutia vedcov z celého sveta.

© Kongresove centrum SAV
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