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Uvod

Zbornik abstraktov Kontexty filozofie vychovy v novoveku a sucasnej perspektive -
Contexts of Philosophy of Education in Modern Times and Contemporary Perspective je
publikaciou, ktora ma prispiet’ k odbornej a prehl'adnej organizacii medzinarodnej vedecke;j
konferencie s rovnomennym nazvom, ktora sa uskuto¢ni v Smolenickom zamku v diioch 3.-
4. oktobra 2013. Celé vedecké podujatie gestoruje tim vedcov apedagégov Katedry
pedagogickych stadii Pedagogickej fakulty Trnavskej univerzity v Trnave, Vv spolupraci
S tromi zahrani¢nymi vedeckymi institiciami (Towarzystwo Pedagogiki Filozoficznej —
Pol'sko, Katedra obcanské vychovy a filosofie Pedagogickej fakulty Univerzity Karlovej
vPrahe - Ceska republika, Universita Pontificia Salesiana, Rim - Taliansko)
a s medzinarodnou spolocnostou CENTRAL European Philosophy of Education (CEUPES)
Vv ramci rieSenia grantovej ulohy VEGA ¢. 1/0110/11 Teoretické vychodiska europskeho
pedagogického myslenia (prechod od moderny k postmoderne po Sucasnost).

Toto podujatie nadvdzuje na obdobni konferenciu z roku 2010 Kontexty filozofie
vychovy v historickej a sucasnej perspektive (28.-29.10.) a bude pokracovanim, ktoré odraza
dlhodobé odborné zameranie a zaujem clenov riesitel'ského timu o problematiku filozofie
vychovy, ktorej tradicia sa na Slovensku iba vytvara. Potreba filozofickej reflexie vychovy
sa ukazuje ako nanajvys nalichava v oblasti d’alSieho rozvijania vied o vychove, ako aj s
nimi suvisiace] pedagogickej praxe. Ako vyzvu pre skimanie a diskusiu sme vyty¢ili
nieckol’ko obsahovych okruhov: 1) Philosophia a sophophilia oproti sucasnym vyzvam
vychovy: Suvztaznost avzajomna podmienenost filozofického a pedagogického — bez
ohl'adu a/alebo s oh'adom na dobovy kontext. MozZnosti filozofického rieSenia krizovych
uzlov sucasnej pedagogiky. Vychova ako terapia rezignujicej kultury; 2) Premeny
modernity a postmodernity Vv pedagogickom mysleni: Historické pokusy uchopit
problematiku vychovy a vzdelavania uprostred transformaénych prudov 20. a 21. storocia.
Osobnosti, koncepcie avedecké Skoly na prelome tisicro¢i. 3) Oikonomia vychovy
a vzdelavania: Nielen ,,basnicky*, ale aj ,,vychovne* byva ¢lovek. Domov ako existencial
edukacie ¢loveka. Vychova ako pribytok stavania sa ¢lovekom, uprostred paradoxov na
jednej strane prirodzenosti a slasti domova a na druhej jeho Struktirovania, spravovania
a riadenia. Moznosti a limity inStitucionalizacie vychovy a vzdelavania.

V ramci uvedenych teoretickych podnetov sme si ur€ili tieto zakladné ciele konferencie:

e vyzdvihnut, zdoraznit’ a zhodnotit’ suvztaznost’ a vzdjomni podmienenost’ pedagogiky
a filozofie,

e analyzovat historické kontexty formovania modernej a postmodernej filozoficko-
pedagogickej reflexie,

o identifikovat aktudlne problémy tedrie a praxe edukdcie a poukazat na Ulohu filozofie
vychovy pri ich rieSeni.

Od vsetkych kolegov, tucastnikov vedeckej konferencie oCakavame, ze prispeju
svojim odbornym i 'udskym vkladom k dosiahnutiu vytycenych zdmerov. Verime, Ze tento
zbornik abstraktov bude dobrou pomdckou v spoloénom usili.

za zostavovatel'sky tim
doc. PhDr. Andrej Rajsky, PhD.
V Trnave 25. septembra 2013



Filozoficka pedagogika a pedagogicky vyskum v 20. storoci
Philosophical Pedagogy and Educational Research in the 20th Century

Prof. em. Dr. Dr. h. c. mult. Dietrich Benner

Humboldt- Universitdt zu Berlin, Institut fiir Erziehungswissenschaft, Abt. Allgemeine
Erziehungswissenschaft
Unter den Linden 6, D-10099 Berlin

Assoc. prof. Dariusz Stepkowski, PhD.

Cardinal Stefan Wyszynski University, Faculty of Educational Sciences
ul. Woycickiego 1/3, PL 01-938 Warsaw, Poland

E-mail: d.stepkowski@uksw.edu.pl

Od cias Platénovej paideiy bola filozofia vychovy filozofiou reflexie, vztahujicou sa
k celému radu vzdelavania I'udi a vzdelavacich procesov interpretovanych ako procesy,
ktoré st zalozené na ,,obrate pohladu* a vyzaduji vychovni podporu ,,umenia odklonu
pohladu®.

V osemndastom a zaCiatkom devitnasteho storocia sa prostrednictvom Rousseaua, Fichteho,
Kanta, Herbarta a Schleiermachera uskuto¢nila obnova vychovne;j filozofie. Ako teoreticka
pedagogika je chipana ako inovativna disciplina, ktora nestavia len na reflexii, ale 1 na
vyskume. V 20. storo¢i mozno rozliSovat’ medzi 4 trendmi vo filozofii vychovy: a) liberalna
vychova, b) hnutie reformnej a tradi¢nej pedagogiky, c) systematickd veda o vychove, d)
experimentalny vyskum vo vychove.

Tieto Styri typy su stale aktualne a vymedzuji diverzitu vychovno-filozofickych smerov.
V ziadnom z tychto Styroch smerov uz nie je filozofia vychovy aplikovanou filozofiou
v sluzbach filozofickej Skoly, ale je disciplinou vsSeobecnej pedagogiky, zakladného
vyskumu a verejnej reflexie.

Since Plato's paideia philosophy of education was a reflection philosophy, referring to the
whole range of education of people and educational processes interpreted as processes that
are based on a "reversal of the gaze" and require educational support on an "art of
deflection of the gaze".

In the 18th and at the beginning of the 19th century, through Rousseau, Fichte, Kant,
Herbart and Schleiermacher, there occurred a renewal of educational philosophy. As a
theoretical pedagogy it is understood as an innovative discipline that relies not only on
reflection, but also on research. Four different trends in the philosophy of education can be
distinguished in the 20th century: a) liberal education, b) reform-pedagogical and normal-
pedagogical movement, c¢) systematic education science; d) experimental research
education.

These four figures are still up to date and determine the diversity of educational
philosophical directions. In all four directions philosophy of education is no longer an
applied philosophy in the service of a philosophical school, but general pedagogy, basic
research and public reflection discipline.
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Ignacianska pedagogika — v ¢om méZe byt aktualna pre stiicasného ¢loveka
a pedagogicku prax?

Ignatian Pedagogy — What Makes it Current for a Contemporary Man and
Educational Practice?

Mgr. Lucia Bokorova , PhD.

Trnavska univerzita v Trnave, Pedagogicka fakulta, Katedra pedagogickych studii
Priemyselna 4, 918 43 Trnava, Slovakia
E-mail: bokorovalucia@gmail.com

Jezuitskej reholi sa koncom 16. storocia podarilo vytvorit prepracovany vychovno-
vzdelavaci program, o ktorom sa S uznanim vyjadrovali aj jej odporcovia. Prispevok poda
charakteristiku ignacidnskej pedagogiky ahladd odpovede na vyzvy dnesSnej doby
a vychovy cloveka, ktoré pontka vychovno-vzdeldvaci systém, ktory vznikol na prelome
stredoveku a modernej doby.

The educational system created by Jesuits at the end of 16th century was very successful. Its
educational success was praised both by the sympathizers as well as by its objectors. The
article is focused on the domain characteristics of Jesuit's educational system and
pedagogy and also tries to find answers for the challenges of the present-day era and
education of a man that are offered by the educational system that originated at the turn of
the Middle Ages and the modern age.

Suvztaznost’ filozofického a pedagogického v personalisme
Correlativity of Philosophical and Educational Thinking in Personalism

Prof. PhDr. Pavol Dancak, PhD.

Presovska univerzita v Presove, Gréckokatolicka teologickd fakulta, Katedra filozofie
a religionistiky

Ulica biskupa Gojdica 2, 080 01 Presov

E-mail:pavol. dancdik@unipo.sk

Hlavné témy personalizmu boli vymedzené reakciou na krizu zapadnej spolo¢nosti, ale
udalosti na Wall Street v roku 1929 este zd’aleka neboli tym najhor$im z toho, ¢o l'udstvo
eSte len Cakalo. Utrpenie dvadsiateho storocia neocakdvanym spdsobom ohrozilo ¢loveka,
ktory si zrazu uvedomil, ze nie je ohrozovany len jeho Zivot, ale Ze v nebezpeCenstve sa
ocitla samotna jeho podstata al'udskd identita. Personalizmus vidi vo vychove velké
moznosti na realizdciu dobra a socidlnej spravodlivosti, nakolko cloveka vnima ako
podstatu, ktord na ziklade poznania si moze slobodne vyberat. Apel na reSpektovanie
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ludskej situovanosti v univerze predpokladd suvztaznost’ filozofického a pedagogického
myslenia a naznacuje vychovné linie, ktoré sa ukazuji ako aktudlne aj v sucasnosti, zvIast
Vv globalnom kontexte ekologickej a ekonomickej krizy.

Main themes of personalism were defined by a response of Western society to the crisis, but
the events on Wall Street in 1929 had not been by far the worst from what was waiting for
humanity. The twentieth-century suffering endangered a man in an unexpected way, who
suddenly realized that not only his life is threatened but also the very essence and human
identity are in danger. Personalism sees big opportunities in education for realization of the
good and social justice, as it perceives a man as the essence which can choose freely on the
basis of knowledge. An appeal to respect human position in the universe presupposes
correlativity of philosophical and educational thinking and suggests educational lines which
have appeared as topical, especially in the global context of ecological and economical
crisis.

Sumrak vychovy v kyberpriestore elektronickych médii
Twilight of Education in Cyberspace of Electronic Media

Prof. PhDr. Slavomir Galik, PhD.

Univerzita Cyrila a Metoda, Fakulta masmedidalnej komunikdcie, Katedra pravnych
a humanitnych vied

J. Herdu 2, 917 01 Trnava

E-mail: s_galik@yahoo.com

V druhej polovici 20. storocia prichddzaji na scénu obrazové elektronické médid, najprv
televizia a neskor internet. Komunikacia prostrednictvom elektronickych médii sa odohrava
vo zvlas$tnom virtualnom priestore elektronickych médii, ktory sa nazyva aj kyberpriestor (z
angl. cyber-space).Podl'a Sartoriho tieto média vytvaraju novu antropogenézu, novy typ
¢loveka, ktorého nazval homo videns. Homo videns je vSak v ostrom kontraste s homo
sapiens a este viac s homo religiosus. Obrazové myslenie nepodporuje abstraktné myslenie
zalozené na pisme a vylucuje aj Casovi dimenziu, v ktorej je mozné tradovat’” hodnoty
vratane krest'anského ndbozenstva. Homo videns mysli len v kombinaciadch obrazov a mysli
Vv priestore nekone¢nych sieti. Vplyv médii na Cloveka vSak nie je absolutny, preto vzdy
existuje moznost’ ,,protitahu’ voci tomuto trendu. Takymto G¢innym protitahom by mohlo
byt dosiahnutie kritického odstupu pomocou filozofie vychovy, osobitne medidlne;j
vychovy s néslednou schopnost’ou zastavit’ sa, sustredit’, premyslat’ a meditovat’.

In the second half of the 20th century, new types of picture electronic media arrive,
television first and later on, the Internet. Communication via electronic media occurs in a
special virtual space of the electronic media, called cyberspace. Sartori believes these
media create new anthropogenesis, a new type of human, whom he calls homo videns.
However, homo videns contrasts sharply with homo sapiens and even more with homo
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religiosus. Image-based thinking does not support abstract thinking based on writing and
disables time dimension, in which values, including Christian religion, can spread over
time. Homo videns thinks only in combinations of images in space of boundless connections.
Yet, the impact of the media on humans is not an absolute one, since there is always a
possibility of counteraction to fight this trend. Such counteraction can be seen in setting a
critical distance with the help of philosophy of education, especially media education, which
could lead to the ability to stop off, concentrate, think and meditate.

Perspektivy filozofie vychovy v metodologicko- epistemologickych
kontextoch

Perspectives of Philosophy of Education in the Methodological-
Epistemological Contexts

Mgr. Sabina Galikova Tolnaiova, PhD.

Univerzita Konstantina Filozofa, Filozoficka fakulta, Katedra vseobecnej a aplikovanej
etiky

Hodzova 1, 949 74 Nitra

E- mail: sgalikovatolnaiova@ukf.sk

Autorka sa v kontexte metodologicko-epistemologickom venuje problému filozofie
vychovy. KonStatuje rast zdujmu o filozofiu vychovy dnes u nds a v demokratickom svete
vobec. Odkryva fundamentalny filozoficko-metodologicky predpoklad vo vzt'ahu tedrie a
praxe vo svetle epistemologickych predpokladov (post)modernity. Poukazuje pritom na
novy diskurz ,,v obrate k praxi“ v sociohumanitnych vedach. Tiez si kladie a podciarkuje
fundamentalnu otazku akt Glohu méze v dnesnej dobe plnit’ vychova, ktora predstavuje pre
moderného ¢loveka novu situdciu. Poukazuje na réznost’ filozofickych pristupov k tejto
otazke. Identifikuje pri tomto tie fenomény, ktoré treba brat’ vo filozofii vychovy v uvahu
(mnoZenie diferencii, ,,pluralizmus®; technicka transformadcia, ,,infotechnicizmus®....)

The author deals with the issue of philosophy of education in the methodological-
epistemological context. She notes the growth of interest in the philosophy of education in
our country at present and the democratic world as such. She reveals the fundamental
philosophical and methodological assumption in the relationship between theory and
practice in the light of the epistemological assumptions of (post) modernity. It refers to a
new discourse "in the turnover to practice” in social sciences and humanities. She also asks
and underlines the fundamental question what role can be performed by education at
present, which represents a new situation for a modern man. She refers to the diversity of
philosophical approaches to this issue. She identifies those phenomena that need to be taken
in consideration in the philosophy of education (propagation of differences, "pluralism"
technical transformation, "infotechnicism” ....).
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Leonard Stockel — praeceptor Hungariae
Leonard Stockel — praeceptor Hungariae

PhDr. Jana Gasparovicova

Trencianska univerzita Alexandra Dubceka v Trencine, Fakulta socialno-ekonomickych
vztahov, Katedra socidlnych a humanitnych vied

Studentska 1, 911 50 Trendin

E-mail: jana.gasparovicova@tnuni.sk

Leonard Stockel je jednym znajvyznamnejSich pedagdégov pociatkov protestantského
Skolstva. Pocas jeho dvadsatdevitrocnej rektorskej ¢innosti sa bardejovska humanisticka
Skola stala jednou z najvyznamnejSich vzdelavacich inStiticii uzndvanou nielen na Gzemi
Horného Uhorska, ale aj za hranicami, v oblastiach etablujuceho sa protestantizmu. Skola sa
podielala na formovani a vzdelavani vyznamnych pedagégov, literatov, vedcov, ale i
predstavitel'ov svetskej a cirkevnej spravy. Leonard Stockel — Hungariae praeceptor — bol
autorom vyznamnych pedagogickych dokumentov a ufebnic protestantského Skolstva:
prvého zachovaného pedagogického dokumentu Leges scholae Bartephensis, u€ebnice etiky
Apophthegmata illustrium virorum expositione Latina et rythmis Germanicis illustrata per
Lenartum Stoeckelium scholae Bartphanae rectorem, uc¢ebnic De Musica I, De Musica II,
Aritmetica, autorom prvej Skolskej dramy Historia von Suzana. Apologiu vzdeldvania
predstavuje jeho Annotationes locorum communium doctrinae Christanae Philippi
Melanchtonis.

Leonard Stockel is one of the most outstanding pedagoues in the beginuely of the Protestant
school Education. During his twenty-nine-year activity as a rector the Bardejov school
became a school acknowledyed in the country of Protestant regions in the Upper Hungary
and also abroad as well. The school participated in the education and training of teachears,
scholars, authors and representatives of the church and the secularised administration.
Leonard Stockel — Hungariae praeceptor — was the author of the well known pedagogical
documents and school lerners books. The first preserved peadagogical documents is Leges
scholae Bartephensis. He was also the author of the book on ethics Apophthegmata
illustrium virorum expositione Latina et rythmis Germanicis illustrata per Lenartum
Stoeckelium scholae Bartphanae rectorem, of the books De Musica I, De Musica I,
Artmetica. He also wrote the first school drama Historia von Suzana. His work
Annotationes locorum communium doctrinae Christanae Philippi Melanchtonis is an
apology of education.
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Zivot z vlastniho pramene
Life from an Own Source

Prof. PhDr. Anna Hogenova, CSc.

Univerzita Karlova, Pedagogicka fakulta
Rettigoveé 4, Praha 1, 11639
E-mail: hogen@volny.cz

N4

sebepoznani. Nebezpe¢i podsunutych moznosti ze strany médii, kultury a vzdélavani.
Tazani je zboznosti mysSleni. Celky bez marga se ukazuji jen v bytostném tazani. Péce o
dusi jako zaklad duchovni Evropy. Uloha celku v planetarni dobé&, zodpovédnost za celek.

The journey to “Er-eignis” is the most difficult act in the self-knowledge of a man.
Heidegger's and Patocka’s self-knowledge. Danger of non-authentic possibilities arising
from mass media, culture and education. Questioning is the devoutness of thinking. A whole
without margins shows itself only in fundamental questioning. Epimeliea as the basis of
spiritual Europe. The role of the whole in the planetary era; responsibility for the whole.

Univerzalisticky ideal vychovy Bogdana Nawroczynskeho
Universalist Ideal of Education by Bogdan Nawroczynsky

Krzysztof Kaminski, PhD.

Wyzsza Szkota Pedagogiczna w Lodzi (WSP)
ul. Piotrkowska 243, 90-456 £.6dz, Polska (Poland)
E-mail: krzysztof.kaminski@wsp.lodz.pl

Bogdan Nawroczynsky (1882-1974) bol osobou s mnohymi zaujmami a vSestrannym
pol'skym pedagégom. Specificky vyznamna, medzi rozlinymi aspektmi jeho diela, je téma
zmyslu a vyznamu pedagogickej aktivity. Do popredia sa tu dostava vychova ziakovej
osobnosti. lde o utvaranie nezavislej a kreativnej, silnej a bohatej osobnosti, ktora je
schopna viest’ zlozity spoloCensky Zivot na urcitej dosiahnutej Grovni a zabezpecit’ jeho
d’alsi rozvoj. To by malo byt cielom vychovy a vzdelavania. Zaroven, v Nawroczynskeho
koncepcii sa obe tieto cesty priblizuji a pretinaji. Tu sa zjavuje ideal vychovy
a vzdelavania, v ktorom sa tedria vychovy (majuc na paméti moralne dobro) a tedria
vzdelavania (ktord si vysoko ceni kognitivne dobro) prelinaji. Vzdeldvanie, ako
pedagogicky idedl, je silne napojené na celkovi osobnost’ T'udskej bytosti, nielen na
individudlne predispozicie...

Nizka uroven Europanstva, izolovanost’ Pol'ského myslenia, su amatérske a stereotypné
argumenty. Analyzovanie nazorov filozofov vychovy zo zaciatku 20. storo¢ia ako je
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napriklad Nawroczynsky, ale i mnohych dalSich, vytvara vyborni moznost ako sa
zoznamit’ s ich Kreativitou, jasne vyjadrenou a dodnes platnou (resp. ,,dokonca“ platnou
i vV dnesnych casoch). Uznanie ur€itych univerzalistickych rieSeni je uznanim samotného
autora.

Bogdan Nawroczynsky (1882-1974) was a person with a broad scope of interests and a
versatile Polish pedagogue. What is of particular importance among various aspects of his
oeuvre is a topic of purposefulness of educational activity. The foreground here is
constituted by educating pupil’s personality. It is about building up an independent and
creative, powerful and rich personality which is capable of maintaining a complicated
social life on the achieved level and securing its further development. Education should
attempt to achieve this goal. At the same time, in Nawroczynsky’s conception, both these
ways approximate and cross each other. Here appears an ideal of education in which the
theory of education (bearing in mind moral goods) and theory of schooling (which values
cognitive goods) overlap. Education, as a pedagogical ideal, is strongly connected with the
whole personality of a human being, not only one’s individual predispositions....

Low rank of Europeanness and insularity of Polish thinking are amateurish and
stereotypical arguments. Analysis of their views, especially the views of the philosophers of
education from the beginning of 20th century such as Nawroczynsky, but also many others,
becomes a perfect occasion to get acquainted with creativity, which is presented clearly; it
is refreshing and still valid (or yet valid, especially in our times). The acknowledgement of
certain universalist solutions is ultimately the acknowledgement of its author.

Vzdélavani uciteli ve stiedni Evropé v pozdné osvicenské diskusi
Teacher Training in Central Europe in the Late Enlightenment Discussion

Doc. PhDr. Tomas Kasper, PhD.

Technicka univerzita v Liberci, Fakulta prirodovedné-humanitni a pedagogicka, Katedra
pedagogiky a psychologie

1. mdje 14, Liberec, 460 07, Ceskd republika

E- mail: tomas.kasper@tul.cz

Pedagogické mysleni konce 18. stoleti je ve stfedni Evropé spojeno s projekty némeckych
filantropisti, ktefi mimo jiné vyraznym zpisobem ovlivnili diskusi o podobé& Skolské
reformy, nevyjimaje reformu vzdélavani uciteld.

Je otdzkou, zjaké casti byl ve stfedni Evropé¢ diskurs v oblasti vzdélavani uciteli
ovlivilovan filantropistickymi zdsadami, z jaké ¢asti konkurujicimi osvicensky zaméfenymi
myslenkovymi proudy.

Piispévek se zaméti na historickou analyzu zakladnich cilovych kategorii v oblasti
vzdélavani ucitelti v ramci tzv. terezidnské reformy v ¢eskych zemich. Dané analyza bude
kontextualizovana v hlavnich myslenkovych filozofickych proudech ovliviiujicich tehdejsi
pedagogickou diskusi.
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Educational thinking of the end of the 18th century in Central Europe is associated with the
projects of German philanthropists, who among other things significantly influenced the
debate on the form of school reform, including the reform of teacher education.

The question is what part of the discourse in the field of teacher education in Central
Europe was influenced by the philanthropist principles and what part was influenced by
competing enlightenment-oriented streams.

The paper will focus on historical analysis of the target categories in the field of basic
training of teachers in the context of the Theresian reforms in the Czech lands. The analysis
will be put in context of the main philosophical streams that influenced educational
discussion in those days.

Aktualne problémy edukacnej teorie a praxe v 21. storo¢i — Univerzita 3.
generacie

Current Issues of Educational Theory and Practice in the 21st century -
University of the Third Generation

Tomasz Kopczynski, PhD.

Silesian University
ul. Bielska 62, 43-400 Cieszyn, Polska (Poland)
Email: formless@poczta.fm

Recesia a dynamické zmeny v spolo¢nosti, kultire a technoldgii st dovodom toho, Ze si
Coraz CastejSie kladieme otazky tykajuce sa vlastnej budtcnosti a zmyslu aktivit
v profesijnej aj osobnej oblasti. Popri pokroku a lavinovom naraste vedy ziskali inovacie
a komercia charakter klI'i¢a v diskusii 0 budtcnosti vedy, edukacie a hospodarstva. Moze
sa zdat’, ze vo vysokoskolskom vzdelavani sa stal dominantny model B+R (ang. Research
and Development).

Autor sa snazi najst’ odpoved’ na vyssie poloZzenu otdzku, ktord sa tyka aktualnosti edukécie
na vysokoskolskom stupni. Hoci oblast’ vedy spitej s vyskumom bola doplnend prenosom
poznatkov do firiem, prenos kompetencii, ktoré by mal mat' mlady clovek, bol uplne
opomenuty, coho désledkom je vel’ky pocet absolventov bez prace.

V ¢lanku budu predstavené koncepcie univerzit, sti¢asny obraz a perspektivy obsiahnuté
v Univerzite III Generacie. Autor tieZ poukaze na oblasti, ktoré st na sucasnych
univerzitdch zanedbavané.

The recession and dynamic changes in the society, culture and technology are the reason of
frequently asked questions regarding own future and the meaning of activities carried out in
professional as well as personal field. Alongside with the progress and immense growth of
science, innovations and commerce gained the character of key in the discussion on the
future of science, education and economy. It may seem that the B+R model (Research and
Development) has become dominant in university education.
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The author tries to find an answer to the above asked question, which concerns the
topicality of education at the tertiary level. Even though the field of science associated with
research has been amended by the transfer of the knowledge of companies, the transfer of
competences has been forgotten, which results into high number of unemployed graduates.
The paper introduces conceptions of universities, current image and perspectives included
in the University of the 3rd Generation. The author also points to those fields at universities
that are currently neglected.

Vychova ako zodpovednost’
Education as Responsibility

Dr. h. c. prof. PhDr. Beata Kosova, CSc.

Univerzita Mateja Bela Banska Bystrica
Narodna ul. ¢. 12, 974 01 Banskad Bystrica
E-mail: rektorka@umb.sk

Stadia vychadza z chapania podstaty vychovy ako vztahu, pric¢om jednym z uréujicich
znakov tohto vztahu je vztah zodpovednosti. Ten, kto vychovava, stoji v zodpovednosti
a nemoze z nej vystapit. Preto pre vychovu nestaci chapanie zodpovednosti ako kauzalneho
pripisovania Vv minulosti vykonanych ¢inov aich doésledkov, ale predovsetkym ako
zodpovednosti za to, ¢o eSte len treba vykonat, ako determinacia kazdého T'udského
konania. Narok na tento druh zodpovednosti vznaSa vsetko, o je odkazané, zavislé,
bezbranné a ohrozené, aby vladnuca moc konala v jeho prospech - zodpovednost’ je preto
funkciou moci a poznania. Tomu, kto vychovava, z nej vyplyva povinnost' sebakontroly
vykonavacej moci. Zodpovednost’ je nerecipro¢ny vzt'ah, nepodmieniuje sa protihodnotou,
naopak eSte silnejSia je vtedy, ak sa druhy ocitne v nidzi, je odkazany, potrebuje pomoc.
V ucitel'skej profesii sa spaja zmluvna aprirodzend zodpovednost. Prirodzena
zodpovednost’” je celkova, neodvolatena a nevypovedatelnd, prejavuje sa povinnostou
k potomstvu, Kk Zivotu a k budtcnosti, aby zivot a l'udstvo v budlicnosti vobec existovali
a aby existovali dobre. Zodpovednost’ rodi¢a alebo uclitela za dieta je preto zdroven
zodpovednostou za pokraCovanie sveta. Predpokladom prirodzenej zodpovednosti je
zodpovednost’ za seba samého, aby sa kazdy usiloval o vlastni dokonalost’ a cudzie blaho.
Preto k zodpovednosti treba aj premyslene vychovavat, zodpovednost tak musi byt
(dialekticky a komplementarne spojend so slobodou) zaroven cielom, prostriedkom a
podmienkou vychovy.

The study is founded on understanding of the essence of education as a relationship, while
one of the determining features of this relationship is the relationship of responsibility. The
one who educates stands in responsibility and cannot step out of it. Therefore, it is
insufficient for education to understand responsibility as causal attributing of past deeds
and their consequences, but foremost, as a responsibility for what needs to be done, as a
determination of each human activity. This type of responsibility is claimed by everything
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that is reliant, dependent, powerless and endangered so that the executing power would act
in their favor — thus, responsibility is the function of power and knowledge. It implies the
duty of self-control of the executing power for the one who educates. Responsibility is a
non-reciprocal relationship, it is not conditioned by a quid pro quo, on the contrary, it is
even stronger when the another one finds himself/herself in need, he/she is reliant and in
need of help. Teacher profession joins contractual and natural responsibility. The natural
responsibility is overall, irrevocable and non-callable; it is demonstrated in the duty toward
the new generation, toward life and the future so that life and humanity would exist at all
and so that they would exist well. Responsibility of a teacher or a parent for their child is
therefore, at the same time, the responsibility for the continuation of the world. A
presupposition of natural responsibility is the responsibility for one’s self so that everyone
would attempt their own perfection and the other's well-being. Therefore, responsibility
has to be also thoughtfully nurtured, the responsibility (dialectically and complementarily
bound to freedom) has to be, at the same time, the goal, the tool and the precondition of
education.

Fenomenologicko - personalisticka filozofia vychovy Edity Steinovej
Edith Stein’s Phenomenological-Personalistic Philosophy of Education

PhDr. Milan Krankus, PhD.

Univerzita Komenského, Filozoficka fakulta, Katedra pedagogiky
Gondova 2, 814 99 Bratislava
E-mail: krankus@zoznam.sk

Stadia je venovana analyze filozofickych a antropologickych vychodisk pedagogickych
nazorov Edity Steinovej a pojmu cloveka vranom obdobi vyvinu fenomenoldgie,
filozofickej antropoldgie a v tomizme, ktoré aplikovala vo svojej teorii vychovy. Popisuje
formovanie a Struktaru subjektu, persondlny rozmer, celostné a dynamické chapanie osoby
a individuality, jej vyvin, vratane naboZenskej dimenzie, ciele vychovy a vzdelavania,
vychovu pre Zivot vspolo¢nosti, Stadia ukazuje miesto E. Steinovej v dejinich
pedagogického myslenia, jej prispevok k formovaniu modernej pedagogiky a inspiracie
obsiahnuté v jej filozofii vychovy pre sucasné tedrie vychovy a vychovnu prax.

The study is concentrated on the analysis of philosophical and anthropological foundations
of educational ideas of E. Stein and the concept of a man in the early stage of
phenomenology, philosophical anthropology and in tomism, which she applied in her theory
of education. It describes formation and structure of a subject, personal dimension, holistic
and dynamic perception of a person and individuality, its development including religious
dimension, aims of education, education for the life in society. The study points to the
position of E. Stein in the history of education, her contribution to the forming of modern
theory of education and inspiration included in her philosophy of education for
contemporary theories of education and educational practice.
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Historicko-pedagogické badanie a jeho miesto v suc¢asnych vedach o
vychove

Historical-Educational Research and Its Place in Contemporary Educational
Sciences

Doc. PhDr. Ing. Blanka Kudlacova, PhD.

Trnavskad univerzita v Trnave, Pedagogicka fakulta, Katedra pedagogickych studii
Priemyselna 4, 918 43 Trnava
E-mail: bkudlac@truni.sk

V obdobi vzniku pedagogiky aV prvej polovici 20. storocia dejiny pedagogiky boli
V kontinentalnej Eurdpe sucastou vSeobecnej pedagogiky. Postupne nadobudli status
vyucCovacieho predmetu a stali sa sUCastou pripravy budlcich ucitelov. Neskdr sa
vyprofilovali a boli povazované za jednu zo zakladnych pedagogickych disciplin. V tejto
svojej podobe ponukali zviacSa faktograficky prehl'ad o historickom vyvoji vychovy
a vzdelavania. V druhej polovici 20. storocia vsak ocitli na periférii, o suviselo jednak so
spochybinovanim opravnenosti klasickej historie ako vedy asabsenciou ich slabo
vymedzeného ciela a metodologie skumania. Viaceri autori sa v sUCasnosti priklanaji
k nazoru, ze reflexia pedagogickej minulosti bude zohravat' vyznamnu ulohu v smerovani
vied 0 vychove a hl'adani odpovedi na jej postavenie, vyznam a predmet (por. S. Toulmin,
1992; T. Kasper, 2008; B. Kudlacova, 2006; 2010). Tym mozu napomdct’ zacleneniu vied
0 vychove do SirSieho historického, socialneho a kultirneho kontextu.

In the period of the origination of pedagogy and in the first half of the 20th century the
history of education was part of general education in the continental Europe. Gradually, it
acquired the status of a school subject and became a part of the pre-service teacher
training. Later on, it shaped further and the history of education was regarded as one of the
basic educational disciplines. In this form history of education offered mainly a
factographic overview of historical development of education. In the second half of the 20th
century history of education found itself on the outskirt, which was connected to questioning
the justifiability of classical history as a science on one hand and on the other hand, it was
connected to the absence of its weakly defined objective and methodology of research.
Several authors incline towards the opinion that reflection of educational history will play
an important role in the direction of educational sciences and in searching for the answers
about its position, significance and subject (cf. S. Toulmin, 1992; T. Kasper, 2008; B.
Kudlacova, 2006; 2010). Thereby, they can help the inclusion of educational sciences into
a broader histtorical, social and cultural context.
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Zivotné a edukaéné stratégie v dobe radikalnej plurality
Life and Educational Strategies in the Era of Radical Plurality

PhDr. Branislav Malik, CSc.

Univerzita Komenského v Bratislave, Pedagogicka Fakulta, Katedra etickej a obcianskej
nauky

Racianska 59, 813 34 Bratislava

E-mail: bmalik@centrum.sk

Autor sa vo svojom prispevku pokusa prelomit’ zaZiti predstavu, podla ktorej si€asna doba
poznacend radikalnou inakostou a pluralitou normativnych sdstav a rastrov vyznamovo
artikulujucich naSe vizie sveta, pontka len jednu Zivotni stratégiu vyznacujicu sa
exaltdciou individuality, hedonizmom, bezciel'nostou, nezavdznostou a hodnotovou
ambivalentnostou. Autor tu pontka alternativu, ktord sa pokusa udrzat’ odstup od krajnosti
reprezentovanych na jednej strane svetom kryStalizujicim okolo tzv. ,,velkych pribehov*
a na strane druhej krajnosti tekutého sveta, rozpustajiceho vo svojom zivle nielen velké,
ale i mal¢ pribehy naSich individualnych biografii. Tematizuje tu tiez sporné dosledky, ku
ktorym prijatie jednej alebo druhej vizie sveta vedie atieZ problémové situacie, ktoré
stcasna tekuta doba so sebou prinasa a ich reflexie v relevantnych eduka¢nych konceptoch.

The author attempts to break the common stereotype according to which the present era,
marked by radical differentness and plurality of normative systems and rastres that
articulate our visions of the world, offers solely one life strategy defined by the exaltation of
individuality, hedonism, aimlessness, tentativeness, and ambiguity of values. The author
offers an alternative that tries to keep the distance from the extremes represented by the
world crystallized around the so called “grand narratives” on one hand and on the other
hand by the fluid world that dissolves both grand as well as smaller narratives of our
individual biographies. The author also discusses questionable consequences that occur
with the acceptance of one or the other vision of the world. Furthermore, the author
describes problematic situations created by the present fluid world and their reflections in
the relevant educational concepts.

18


mailto:bmalik@centrum.sk

Filozofovanie s det'mi — vybrané otazky
Philosophizing with Children — Selected Issues

Dr hab. Prof. Andrzej Murzyn

Uniwersytet Slgski w Katowicach
ul. Otwarta 34 A, 43-400 Cieszyn, Poland
E-mail: art107@wp.pl

InSpirovany diskusiou medzi sG¢asnymi irskymi aanglickymi pedagéogmi o tlohe
filozofickych programov vo vychove avzdeldvani sa autor prispevku venuje otazke
filozofovania s detmi. Ma filozofovanie s detmi zmysel? Autor zdiela nazor Philomeny
Donnelly, Ze pred zodpovedanim tejto otazky, by sme sa mali zamerat’ na nasledovné: Co je
filozofia a pre koho je? Je filozofia len pre par vybranych alebo je to v Svojej podstate
Pudské aktivita? Je mozné byt’ ¢lovekom a nepremyslat’ a nevytvarat’ tedrie a pribehy o tom,
preco sme tu, kto stvoril svet, ¢o mienime krasou, ¢o je spravodlivost’ a pod.? Podl'a autora
prispevku je Adornovo tvrdenie, Ze ako deti sme boli vSetci filozofmi, presved¢ivé. Ba Co
viac, zastava ndzor, ze vac¢Sina l'udi bola v procese socializacie zbavena potreby filozofovat.

Inspired by the discussion among some contemporary Irish and English pedagogues on the
role of philosophy programs in education, the author of the article touches the issue of
doing philosophy with young children. Does philosophy with children make any sense? The
author shares Philomena Donnelly's view that before trying to answer that question, one
should answer the following ones: What is philosophy and who is it for? Is philosophy for a
chosen few or is it an essentially human activity? Is it possible to be human and not to think
and form some sort of theory and story about why we are here, who made the world, what
we mean by beauty, what is justice, etc.? In author's opinion Adorno's thesis that we were —
as children — all philosophers is plausible. What is more, he shares the view that most
people have been deprived of the need to philosophize in the process of socialization.
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Vychovna komunikacia: modely, limity a to, ¢o ich presahuje
Educational Communication: Models, Limits and What Transcends Them

Prof. Carlo Nanni

Universita Pontificia Salesiana, Facolta di Scienze dell ' Educazione
P.zza Ateneo Salesiano, 1, 00139 - Roma - Italia
E-mail: nanni@unisal.it

Vychovna skusenost’ preukazuje, Ze bez G€innej komunikacie medzi rozlicnymi partnermi
vychovného procesu sa uz v zarodku zabranuje alebo vyznamne obmedzuje kazdd moznost’
vychovy.

Pre sucasny svet je typické ospevovanie komunikacie. Komunikacia predstavuje jeho realitu
I jeho utopiu. Je spajana s idedlom demokratickej spolo¢nosti, ktora chce byt spolo¢nost’ou
Pudskych prav, spolo¢nostou dialdogu a transparentnosti, ako aj spolo¢nostou rovnosti a
rozvoja. Napriek tomu pozornost, akd sa venuje operativnym, intervencno-terapeutickym
a optimalizacnym aspektom komunikacie, nie je vZzdy sprevadzana néaleZitym primeranym
usilim teoretickej povahy. Prispevky humannych vied avied 0 komunikacii sa casto
aplikuji sposobom mechanickej transpozicie, ¢i priam ,,nekritického konzumizmu®. To plati
vo vSeobecnosti, no osobitne v oblasti edukacie.

To st dovody, kvoli ktorym sa v prispevku pokusime kriticky analyzovat’ modely a limity
vychovnej komunikacie, ale aj to ,,presahujtice®, to ,,viac, o sa v nej manifestuje.

Educational experience demonstrates that without an effective communication among
various partners of educational process, each possibility of education is prevented or
significantly limited.

Today's world is typical for glorifying communication. Communication represents its
reality and its utopia, too. It is associated with the ideal of democratic society, as well as
society of equality and development. In spite of this fact, attention that is paid to operative,
intervention-therapeutic and optimization aspects of communication, is not always
accompanied with a corresponding effort of theoretical character. The contributions of
humanities are often applied by a way of mechanical transposition, or even ‘“non-critical
consumerism”. This is true in general, but particularly in the field of education.

These are the reasons why the paper attempts to analyze critically the models and
limitations of educational communication, as well as the “transcending”, the “more” that is
manifested in it.
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Role hodnot pri hledani vychovnych cilu
Role of Values in the Search for Educational Objectives

PhDr. Jiti Pospisil, PhD.

Univerzita Palackého v Olomouci, Cyrilometodéjska teologicka fakulta, Katedra krestanské
vychovy

Univerzitni 22, 771 11 Olomouc

E-mail: jiri.pospisil@upol.cz

Autor se v prispeévku zabyva otazkou, zda lze pii hledani a stanovovéani vychovnych cili
vychéazet z hodnot. Za kli¢ k zodpovézeni této otazky povazuje definici pojmu hodnota
a chapani hodnot v kontextu socialnich véd. V zavéru prispévku formuluje pozadavky, jez
poklada za nutné klast na kazdou hodnotu, jiz chceme ucinit vchodiskem pro stanovovani
vychovnych cilti.

In the paper the author discusses the question whether it is possible to place values as the
base for the search for and postulation of educational objectives. He thinks the key to
answer this question lies in the definition of the concept of value as well as in the
understanding of values in the context of social sciences and humanities. In the conclusion
of this paper he also tries to formulate requirements that he believes are needed to be
placed on each value that we want to make the base of educational objectives.

Existencidlne otazniky postmodernej rodiny z pohPadu pedagogickej
interpretacie

Existential Question Marks of Postmodern Family from the Perspective of
Educational Interpretation

Prof. PhDr. Maria Potoéarova, PhD.

Univerzita omenského v Bratislave, Filozoficka fakulta, Katedra pedagogiky
Gondova 2, 814 99 Bratislava
E-mail: potocarova@fphil.uniba.sk

Prezentovany prispevok je pokusom o analyzu najvypuklejSich existencidlnych tazkosti
sucasnej rodiny. Ich taZziskom je spochybnenie a pokles vyznamu rodiny ako hodnoty a
socidlnej institicie. Podmienky sucasného Zivota a celkovy spolo¢ensky vyvoj vyvolavaju
zmeny v chapani paradigmy rodiny. Viaceré vonkajSie i vnutorné podmienky postmoderne]
doby posuvaji ,,normalitu® usporiadania rodinnych vztahov a spdsobuji nové druhy
tazkosti, ktoré vyzaduju intervenciu ako aj hl'adanie filozofickych odpovedi na problémy
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Cloveka a rodiny. Ovplyviiuju tieto skutoCnosti aj pedagogicky pristup k rodine? Aké ma
znaky st¢asna rodinna vychova a kam smeruje?

The submitted paper is an attempt to analyze the most pressing existential difficulties of a
contemporary family. Its focus is the dispute and decrease of the importance of a family as a
value and social institution. Conditions of present-day life and the overall social
development evoke changes in the understanding of the paradigm of a family. Several
external and internal conditions of the postmodern period shift the “normality” of
arrangement of family relationships and cause new types of difficulties, which require
intervention as well as the search for philosophical answers to the problems of a man and a
family. Do these actualities influence the educational approach to a family, too? What are
the features of a contemporary family education and where is it heading?

Domoyv jako misto navratu ,,ditéte v nas“
Home as a Place of Return of the “Child within Us”

Miriam ProkesSova, PhD.

Ostravska univerzita v Ostrave
Frdani Sramka 3, 701 03 Ostrava — Maridnske hory
E-mail: miriam.prokesova@osu.cz

Ve svych zivotech neustale hledame piivodni lasku, se kterou jsme ptiSli na tento svét.
Clovék — dité je ,,vpadem lasky*, a cely dalsi Zivot je navratem k této lasce, ktera nemusela
byt realné prozivéana,; dit€ samotné je ens amans; je laskou. V priibéhu zivota mizeme tuto
puvodni lasku poztracet. Touha po blizkosti, po porozuméni, po ,,spolubyti* s ostatnimi je
touhou po této ptivodni lasce, jinymi slovy po domové a prvotnim pocitem bezpeci a jistoty,
ktery nam dovolil pfezit za jakychkoliv podminek. Dit¢ v nds, né€kdy hluboce skryté,
neustale probouzi tuto pivodni touhu, touhu po domové, do kterého patifime. Basnicky,
tajemné a nepoznan zije Clovek; taktéz vychova jako péce je prvotni projevovanou laskou
ditéti v nds, tajemnou, nepoznanou a basnivou. A je také tim, co nds nese celym Zivotem
a vraci nas k nasim poc¢atkiim. Vychova je paradoxnim navratem a probouzenim ditéte v nés
samotnych, je ,,vychdzenim® z domova a zaroven zakotvenim, které nikdy nepomiji.

In our lives we are constantly searching for the original love that we came to this world
with. A human — a child is an “incursion of love” and the rest of our life is the return to this
love, which may not have been actually experienced; the child itself is ens amans; it is love.
Throughout the life this original love can be lost. The longing for closeness, understanding,
co-existence with the others is a longing for this original love; in other words, the longing
for a home and the primary feeling of security and safety that enabled us to survive under
any conditions. The child within us, sometimes hidden so deep, is arousing this original
longing, the longing for a home that we belong to. Poetically, mysteriously and unknown
lives the man; the education as a care is the primary love expressed to the child within us,
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too, mysterious, unknown and poetical. It is also the thing that carries us throughout the
whole life and returns us to our beginnings. Education is a paradoxical return and an
awakening of the child inside ourselves, it is the “coming out” from home and at the same
time, it is the anchoring that never ceases.

Vademecum. O vzajomnej pozicii filozofa a pedagéga.
Vademecum. On Mutual Position of a Philosopher and a Pedagogue

Doc. PhDr. Andrej Rajsky, PhD.

Trnavska univerzita v Trnave, Pedagogicka fakulta, Katedra pedagogickych studii
Priemyselna 4, 918 43 Trnava
E-mail: andrej.rajsky@truni.sk

V situacii hypermoderného dopytu po rychlo pouzitelnych kompetenciach, v kontexte
legitimizujuceho sa kanonu ,,nevzdelanosti* (P. Liessmann) sa profesie pedagoga i filozofa
tendenéne redukujii na poskytovatelov initrumentalnych sluZieb. Specializacia a oddelenost’
oboch foriem duchovnej prace degraduje nielen status filozofa a status pedagdga, ale aj
prispieva K splostenému, jednorozmernému a dehumanizaénému ponimaniu cloveka.
V prispevku sa autor zamysl'a nad ,,povolanim* pedagodga 1 filozofa, analyzuje ich odliSnost’
a odlisenost’, no najmi zdoraziiuje nevyhnutnost’ partnerstva a spolupasazierstva na tej istej
ceste. Odovodiuje, preCco ma byt filozof formujucim a pedagédg filozofujicim, preco je
pedagogika prirodzenym vademecum pre filozofa a filozofia zas vademecum pre pedagoga.

In the situation of the hypermodern demand for fast-consumable competences, in the context
of the legitimatizing canon of “ignorance (of knowledge)” (P. Liessmann) the professions of
a pedagogue and a philosopher are tendentiously being reduced to the providers of
instrumental services. Specialization and separateness of both the forms of spiritual work
degrades not only the status of a philosopher and a pedagogue, but it also contributes to a
flattened, uni-dimensional and dehumanizing perception of a man. The author contemplates
on the “vocation” (in terms of “calling”) of a pedagogue and a philosopher, he analyzes
their difference and distinction, but mainly, he emphasizes the inevitability of a partnership
and co-passengership on the same road. He reasons why a philosopher should be forming
and a pedagogue philosophizing, why education is a natural vademecum for a philosopher
and philosophy a vademecum for a pedagogue.
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Pridej vejce — jak do systému vnést Zivot
Adding an Egg - How to Bring Life into the System

Mgr. Michal Rozhon

Libice nad Doubravou 85, 582 77 Libice nad Doubravou, Ceskd republika
E-mail: michal.rozhon@gmail.com

Na urovni zékladniho a stfedniho vzdélavani se jiz delsi dobu hovoii o nutnosti pfenadset
vyuku do Zivota. Proto se v Ceské republice zavedly Ramcové vzdélavaci programy. Piesto
se toho piili§ neméni. V pfispévku tuto problematiku posouvdme na troven vysokého
Skolstvi, predev§im humanitniho. Klademe si otadzku, jak se projevuje tzv. instantni doba
(Hogenova) na soucasnych studentech, ucitelich a vzdélavacich systémech. Je v téchto
vzdélavacich systémech piitomny konkrétni ¢lovék? Rozvrhuje se studium vzhledem ke
skuteénému cili poznani? Vede soucasny systém k odpovédnému studiu nebo jen ke sbirani
kreditt? Proti instantnimu vzdé€lavani pro trh zde stavime konkrétni vzdélavani respektujici
rist a snazime se vytvofit projekt, ktery by v ramci systému tento riist umoZznil. Stavime na
skutecném ukolu s redlnym vystupem, ktery umozni Zivou zpétnou vazbu.

At the level of primary and secondary education, we have long been talking about the need
to transfer education into life. That is why Framework Educational Programs were
introduced in the Czech Republic. The things, however, are not changing much. In this
paper, the author shifts the problem to the level of college and university education,
especially education in humanities. The author asks himself how the “instant time”
(Hogenova) manifests itself on today’s students, teachers and educational systems. In these
educational systems, is there a specific man present? Are studies planned out with respect
to real aims of learning? Does the current system lead to responsible studying, or just
collecting credits? In this paper, the author sets the specific education, which respects the
growth, against the “instant” education for the market and he tries to create a project that
would enable this growth within the system. He builds on a real task with a real output
which will enable live feedback.
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Zavriet’ o€i, ist’ po pamiti
Shutting One’s Eyes, Making Headway by Heart

PhDr. Peter Rusnak, PhD.

Trnavska univerzita v Trnave, Filozoficka fakulta, Katedra etiky
Hornopotocna 23, 918 43 Trnava
E-mail: peter.rusnak@truni.sk

Autor Vv texte poukazuje na vyznam priestoru domova, v ktorom prebyva homo educandus.
Zo situdcie skusenosti domova vychadzaji obidvaja putujici na ceste vzdeldvania,
vychovavatel 1 vychovavany. Objavit vyznam domova potom moZe znamenat
najst’(precitit’) stopu, ktoru si kazdy v sebe nesie a ktora méze byt vyznamne ontotvorna vo
vzt'ahoch vychovy a vzdeldvania. Stopa domova, ktory je zazitkom takmer posvétného
miesta (Heidegger) vsak trvalo zostava pritomnd na cestaich homo viator, ktory putuje
(Lévinas) transverzalami sucasnej reality. Zazitok domova tak zjednocuje podvojnost’ vyzvy
K ceste a vyzvy navratov ku koreiom a k prebyvaniu v pritomnosti posvitného. Autor sa
v texte opiera okrem poznatkov filozofov (M. Heidegger, E. Lévinas, B. Casper, K.
Liessmann, etc.) aj 0 poéziu Jana Ondrusa, basnika Trnavskej skupiny.

The author of the text highlights the importance of the home space which homo educandus
dwells in. The educator and the educated, both wandering on the road of education, come
out from the situation of home experience. To discover the importance of home can
therefore mean to find (feel) a track that everyone carries in themselves and which may be
significantly “ontoforming” in relations of education and schooling. The footprint of home,
which is the experience of an almost sacred place (Heidegger), however, remains constantly
present on the go of homo viator, who travels (Levinas) by transversals of current reality.
Thus, the experience of home unifies duality of the call for pilgrimage and the call for
return to the roots and for dwelling in the presence of the sacred. Except for the knowledge
of philosophers (M. Heidegger, Levinas E., B. Casper, K. Liessmann, etc.) the author of the
text also relies on the poetry of Jan Ondrus, poet of the Trnava group.
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Thrasymachova chytrost
Thrasymachus’s Smartness

Mgr. David Rybak, PhD.

KOFV, M. D. Rettigové 4, 116 39 Praha 1
E-mail: david.rybak@pedf.cuni.cz

Podle voditka sofisty Thrasymacha zprvni knihy Ustavy budeme se snaZit
0 fenomenologicky sestup k pfedpokladiim ideje vzdélani a korelativné ideje clovéka, na
kterou soucasna Evropa zapomn¢éla, resp. doslo k deformaci a pievraceni piivodniho smyslu
lidstvi, z n¢hoz Evropa prameni.

Using the “guiding thread” of the sophist Thrasymachus from the first book of Politeia, the
author tries to approach, in a phenomenological manner, the presumptions of the idea of
education and the correlatively of human being, which the contemporary Europe has
forgotten about, or more precisely, there occurred the inversion and deformation of the
original sense of humanity, which Europe as such originates from.

Historyczny komponent filozofii wychowania. Znaczenie i konsekwencje
Historical Component of Philosophy of Education. Siginificance and
Consequenses.

Dr hab. Prof. Slawomir Sztobryn
Zaklad Pedagogiki Filozoficnej, Uniwersytet Lodzski, 91-408 Lodz, ul. Pomorska 46/48

Vyskum v oblasti filozofie vychovy ma v Pol'sku pomerne dlha historiu. Vynimoény
vyznam mal v medzivojnovom obdobi, ndsledne v Case, ked’ dominovala marxistovska
pedagogika skoro zanikol, a po roku 1989 ziskava opdt na vyzname. Takyto meniaci sa
spoloCensky, politicky a kultarny kontext kdze pozerat’ sa na tuto subdisciplinu nie len
z uhl'a pohl'adu sucasnych filozofickych orientacii, ale vyzaduje aj historické analyzy, ktoré
ukdzu smer zmien, k akym dochadza v pedagogickom mysleni. Nevyhnutné je teda
hladaniec odpovedi na otazky tykajicich premien podstaty filozofii vychovy a jej
problematiky v dejinach.

Ak mame suhlasit’ s A. Smotalskim s takym chépanim historiozofie pedagogiky, ktord by
okrem iného mala ukazat’ prenikanie urcitych spolocnych idei a foriem myslenia o edukécii
V dejinach, vytvorenie paradigiem alebo nakoniec sucasné chapanie a syntézu
univerzalneho pedagogického myslenia, nevyhnutné bude zaoberat” sa tymto problémom
Vv historickom kontexte. Pytame sa teda, ako sa v dejinach menil vzt'ah medzi pedagogickou
reflexiou a praxou a filozofiou vseobecne, a filozofiou vychovy zvlast. Medzi historikmi
neexistuje zhoda v nahl'ade na historicky proces, preto aj v historiozofii pedagogiky tento
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problém vystupuje. Clovek vytvara dejiny a dialekticky je ich dielom. Svet nie je mozny bez
historie. Historickost’ je atribitom filozofickosti a spolo¢ne tvoria hranice pedagogiky.

The research in the field of philosophy of education has a relatively long history in Poland.
It gained a special significance in the interwar period, it almost disappeared in times of the
dominance of Marxist pedagogy and after 1989 it regains its significance. These changing
socio-political and cultural contexts make us look at this subdiscipline not only from the
perspective of its connections with contemporary philosophical viewpoints but it also calls
for historical analyses, which will point at the direction of the evolution of changes that take
place in educational thinking. Thus, it is necessary to look for the answer to a question
concerning historical changes in the essence of philosophy of education and historical
changeability of its problematic scope.

If we are to agree with A. Smolowski about such understanding of historiosophy of
pedagogy, which should, among other things, illustrate the overlapping of ideas and forms
of thinking about education in history, the creation of paradigms and finally, the
contemporary reception and synthesis of universal educational thinking, it is inevitable to
deal with this issue in historical contexts. Thus, we pose a question how the relationship
among educational reflection and practice and philosophy in general and philosophy of
education in particular changed over time. Among historians there is no agreement in
understanding historical process; hence this problem becomes an important subject of
reflection in historiosophy of pedagogy, too. A human being creates history and is
dialectically its product. The world without history is not possible. Historical aspect is thus
an attribute of philosophical aspect and they together constitute boundaries of education.

Preventivny systém vychovy Jana Bosca v kontexte modernych dejin
a jeho aktualnost’

Preventive System of Education of John Bosco in the Context of Modern
History and Its Topicality

Mgr. Adriana Sarkozyova

Univerzita Komenského v Bratislave, Filozoficka fakulta
Gondova 2, 814 99 Bratislava
E-mail: adriana.educazione@gmail.com

Cielom prispevku je priblizit preventivny systém vychovy Jana Bosca v kontexte
europskeho pedagogického myslenia na prahu moderny v Taliansku. Zakladnymi
vyskumnymi liniami st Cinitele tykajice sa kontextu doby, vychovnych systémov
aplikovanych v sudobych vychovnych inStiticiach, myslitelov a pedagdgov, ktori
vyznamnou mierou prispeli k pedagogickej forméacii Jana Bosca a stali sa vychodiskovymi
pri koncepte preventivneho vychovného systému inSpirovaného hodnotami krest'anského
humanizmu. Kardindlnou stradnicou, ktora cini tento systém vychovy aktudlnym, je

dolezitost’ 'udskej osoby charakteristicka pre personalisticku filozofiu.
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The goal of the paper is to present the educational system of John Bosco in the context of
European educational thinking in modern Italy. The basic lines of the research are factors
concerned with the historic period, educational systems applied in the contemporary
educational institutions, thinkers and pedagogues who significantly contributed to
pedagogical formation of John Bosco and became sources for the concept of preventive
system of education inspired by the values of Christian humanism. The basic coordinate
which makes this system current is the importance of the human person characteristic for
the philosophy of personalism.

Filosofie: vychovna plavba, ktera ztroskotala?
Philosophy: Educational Sailing That Wrecked?

Magr. Filip Timingeriu

Frydlantska 1302, Praha 8, Kobylisy 18200
E-mail: fillip.timi@seznam.cz

Prispévek je pokusem o zamySleni se nad Platonovou snahou o feSeni krize polis
prostiednictvim vychovného projektu zvaném filosofie. ,,.Druhd plavba®“ je termin
pochazejici z namoinické terminologie. Je to ¢as, kdy jiZ nevanou pfiznivé vétry a pro
pokradovani plavby je tieba se opfiti do vesel. Cili Ze na cesté mysleni uZz neni mozno
spoléhati se vice na metody a zdiivodiovani piedsokratovskych fysikd, jez jsou za bezvétii
k nicemu. Namisto plachet je zapotiebi objeveni a napnuti jiz nikoli sil pfirodnich, nybrz
vlastnich. Tou nejvlastnéjsi silou je Platonovi yoyn, jejimz objevem mysleni pokracuje v
plavbé tam, kde skoncili fysikové — stavd se metafysickym. Ale protoZe Platonovi neni
yuyn néim zcela hotovym, je tieba ji zuSlechtovat a pecovat o ni, vychovavat ji. V tomto
smyslu je zdhodno se ptat, na kolik je metafysika metafysikou vychovy a povytce plavbou,
ktera ztroskotala.

This paper is an attempt of the reflection of Plato’s effort of solving the crisis of the polis
through the educational project called philosophy. The ,,second voyage” is a term from
sailors’ vocabulary. It is the time when favorable winds do not blow anymore and in order
to continue in the voyage, it is necessary to lean into the oars. Thus, on the road of
thinking, it is not possible to rely on the methods and rationale of pre-Socratics Physicists
anymore, which have no meaning in the windless conditions. Instead of the sails it is
necessary to discover and to tense up not the forces of nature but the forces of one's own.
For Plato the most characteristic force is woyn, whose discovery in the thinking keeps on
sailing in the point where the physicists ended up - the thinking becomes metaphysical. But
since for Plato the woyn is not something entirely completed, it is necessary to ennoble it
(yoxn) and to care for it, educate it. In this sense it’s advisable to ask: How much is
metaphysics the metaphysics of education and mainly, the sailing which wrecked?
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Idea univerzity verzus sticasné akademické praktiky
Idea of University versus Contemporary Academic Practices

Prof. PhDr. Emil Visiovsky, PhD.

Univerzita Komenského v Bratislave, Filozoficka fakulta, Katedra filozofie a dejin filozofie
Gondova 2, P.0.BOX 32, 814 99 Bratislava
E-mail: visnovsky@fphil.uniba.sk, visnovskye@gmail.com

Univerzitné (vysokoskolské) vzdeldvanie bolo zaloZené¢ na tradi¢nej filozofickej idei
kultivacie osobnosti ¢loveka, jeho moralneho a intelektualneho rozvoja ako aj na idei
slobodného badania v ramci akademickej komunity. Hoci tato idea presla historickym
vyvojom najmi v modernej dobe, od 2. polovice 20. stor. sa otriasa v zakladoch vplyvom
nového spolocenského kontextu, v ktorom musia sucasné univerzity posobit. Pod vplyvom
takych faktorov ako globalizacia, informatizdcia, Kkorporatizacia, marketizacia,
ekonomizmus, manaZerizmus, byrokratizmus vznika nova akademickd situédcia, ktord sa
prejavuje nielen v krize, ale v hroziacom ,,konci univerzity”, ako ju pozname. Uvedené
faktory dramaticky zasahuju do akademickych praktik a vSetkych oblasti Zivota univerzity.
Prispevok bude konfrontovat’ tieto trendy s ich dosledkami na tradi¢né akademické hodnoty,
charakter a kvalitu VS vzdelavania u nas.

University (tertiary) education has been based on the traditional philosophical idea of
cultivation of human person, his/her moral and intellectual growth as well as on the idea of
free inquiry within academic community. Even though this idea has undergone historical
development, particularly in the modern era, since the 2nd half of the 20th century is has
been shaking in its foundations due to the new social context, which universities have to
function in today. Under the influence of factors such as globalization, informatization,
corporatization, marketization, economism, managerialism, bureaucratism a new academic
situation has emerged which shows itself not only as a crisis but also as a menace of the
“end of university” the way we know it. These factors intervene dramatically into academic
practices and all areas of university life. The paper will provide confrontation of these
trends with their consequences for traditional academic values and the character and
quality of higher education in our country.
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Reflexia pojmu ,,pansofia® v novovekej kartezianskej filozofii
Reflection of the Term “Pansophia” in Cartesian philosophy of Modern
Times

Mgr. Simona Wagnerova, PhD.

Zilinska univerzita ,Fakulta humanitnych vied, Katedra pedagogickych stidii
Univerzitnd 8215/1, 010 26 Zilina
E-mail: simona.wagnerova@fhv.uniza.sk

Predkladany prispevok pojednava o snahe J. A. Komenského spojit’ konkrétne vedecké
poznanie s abstraktnym metafyzickym poznanim a zjednotit’ vSetky poznatky o ¢loveku,
prirode a o Bohu. J. A. Komensky formoval a konfrontoval predstavu ,,univerzalnej vedy*
s racionalistickou filozofiou René Descartesa, ktorda dominovala vo filozofickom mysleni
17. storo¢ia. Komenského usilie vSak vyustilo do podoby nedescartovskej alternativy
europskej filozofie novoveku, ¢o sa nasledne odzrkadlilo aj Vv jeho nazorovych postojoch vo
filozofii vychovy. Cielom prispevku je poukazat’ na jedine¢né spojenie filozofickych
myslienok do jednej spolo¢nej myslienky ,,pansofie®.

The paper focuses on the ambition of J. A. Komensky to associate the scientific cognition
with conceptual metaphysical knowledge and to integrate all attainments about human
being, the nature and God. J.A. Komensky formalized the idea of “universal science” and
confronted his idea with rationalistic philosophy of René Descartes, which dominated in the
intellectual revolution of the seventeenth century. However, the effort of J.A. Komensky led
into a non-Descartes alternative of European philosophy of the modern times, which was
consequently reflected in his attitudes in philosophy of education. The aim of the paper is to
point to the unique connection of philosophic and pedagogic ideas of J.A. Komensky into
one common idea of “pansofia”.

Bol Protagoras postmodernista?
Was Protagoras a Postmodernist?

Dr. Marcin Wasilewski

Uniwersytet Lodzki, Wydzial Nauk o Wychowaniu, Zaktad Pedagogiki Filozoficznej
91-408 todz, ul. Pomorska 46/48
E-mail: marcin.hubert.wasilewski@gmail.com

Vyskumnici ob¢as vnimaji Protagorasa ako ,,otca relativizmu”, niektori povazuju ho tiez za
predchodcu dnes$nej postmodernej myslienky. Hlavna téza referatu protivi sa tymto
ahistorickym (adaptacnym) interpretacidm: Protagoras nebol moralny relativista, hoci hlasal
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verziu epistemologického relativizmu. Dokazovanie pravdivosti tézy bude sa zakladat’ na
historickych pramenoch antickej doby (v pramennych textoch).

Protagoras is sometimes regarded as the "father of relativism” and as the precursor of
today's postmodern thought by a number of researchers. The main thesis of this paper
opposes these ahistorical (adaptative) interpretations: Protagoras was not a moral
relativist, even though he proclaimed a version of epistemological relativism. The thesis will
be proven on the basis of historical evidence from the ancient times (source texts).

Filozofia vychovy a Cas
Philosophy of Education and Time

Mgr. Marek Wiesenganger, PhD.

Trnavska univerzita v Trnave, Pedagogicka fakulta, Katedra pedagogickych studii
Priemyselna 4, 918 43 Trnava
E-mail: marek.wiesenganger@truni.sk

Autor uvazuje o vyzname filozofie vychovy pre reflexiu vychovy v sti€asnej situacii. Tuto
situdciu na Slovensku charakterizuje nepritomnost’ jedného pedagogického systému. Fakt
praktickej a teoretickej plurality chape ako znak pritomnosti roznych, ¢asto nevyslovenych
pedagogickych tradicii. Autor analyzuje dimenziu casu/dejinnosti v pedagogickej reflexii
vychovy apoukazuje tak na vyznam filozofie vychovy pre pedagogiku. Tento vyznam
spoc¢iva v schopnosti uvedomovat’ si a pomenovat’ vlastni vychovnu a vedeck minulost’
a budtcnost’, byt' ¢lenom vedeckej komunity s tradiciou a v schopnosti vytvarat celistvé
a zdoévodnené ,,malé pribehy*.

The author considers the importance of philosophy of education for the reflection of
education in the current situation. This situation in Slovakia is characterized by the absence
of a single educational system. The author understands the fact of practical and theoretical
pluralism as a sign of the presence of different, often unspoken educational traditions. By
analyzing the dimension of time/historicity in pedagogical reflection of education, he points
to the importance of philosophy of education for pedagogy. This importance lies in the
ability to realize and give a name to own educational and scientific past and future, in the
ability to be a member of the scientific community with a tradition and in the ability to
create a coherent and reasoned "small narratives".
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V pripade zdujmu o vymenu informacii sa mozete s nami elektronicky kontaktovat' na
adrese: Doc. PhDr. Andrej Rajsky, PhD. — andrej.rajsky@truni.sk
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