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Uvod

Zbornik abstraktov Kontexty filozofie vychovy v historickej a sucasnej perspektive -
Contexts of Philosophy of Education in Historical and Contemporary Perspective je
publikéciou, ktora ma prispiet’ k odbornej a prehl'adnej organizacii medzinarodnej vedecke;j
konferencie s rovnomennym nazvom, ktora sa uskuto¢ni v Smolenickom zamku v dfioch 28.
- 29. oktobra 2010. Vedecké podujatie gestoruje tim vedcov apedagoégov Katedry
pedagogickych stidii Pedagogickej fakulty Trnavskej univerzity v Trnave, V spolupraci
s dvomi zahrani¢nymi vedeckymi institGciami - Towarzystwo Pedagogiki Filozoficznej v
Pol'sku a Katedrou obcanské vychovy a filosofie Pedagogickej fakulty Univerzity Karlovej
v Prahe v Ceskej republike a to v ramci rieSenia grantovej ulohy VEGA &. 1/0452/08
Filozoficko-antropologické vychodiska pedagogického myslenia v eurdpskej tradicCii
a kulture.

Tématicky toto podujatie odraza dlhodobé odborné zameranie a zaujem clenov
rieSitel'ského timu o problematiku filozofie vychovy, ktord na Slovensku nemd vlastnu
tradiciu, no ktora sa ukazuje ako nanajvys naliechava v oblasti d’alSieho rozvijania vied o
vychove, ako aj s nimi stvisiacej edukacnej praxe. Ako vyzvu pre skiimanie a diskusiu sme
vyty¢ili niekol’ko obsahovych okruhov: 1) ,, Laska k mudrosti* ako hybna sila edukacie: O
cieloch vychovy a vzdelavania z pohladu filozofie. Filozoficko-pedagogicka teleologia.
Stvztaznost a vzajomna podmienenost’ filozofie a pedagogiky; 2) Clovek — homo educans
et educandus: Pedagogicko-antropologické aspekty edukacie. Zakladné dimenzie
a charakteristiky ¢loveka ako natura perfectibilis. Clovek — posledny dévod tedrie a praxe
vychovy; 3) Filozoficka vychova a pedagogicka filozofia v historickych kontextoch: Dejinné
koncepcie filozofie vychovy; tedrie vychovy vramci SirSich filozofickych, socidlnych
a kultarnych paradigiem; 4) Spdt ku koreriom pedagogického myslenia? ,,Rehabilitacia® a
rekontextualizacia filozofie vychovy uprostred vied o vychove. Sucasné vyzvy, konflikty
a problémy teoretického uchopenia edukacie.

V ramci uvedenych teoretickych podnetov sme si urcili tieto zékladné ciele
konferencie:

- vyzdvihnut, zdoraznit’ a zhodnotit’ stivztaznost’ a vzajomnli podmienenost’ pedagogiky
a filozofie,

- analyzovat’ historické kontexty formovania filozoficko-pedagogickej reflexie,

- identifikovat’ aktualne problémy tedrie a praxe edukacie a poukdzat’ na ulohu filozofie
vychovy pri ich rieSeni.

Od vsetkych kolegov, vedcov aakademickych pracovnikov, ucastnikov vedeckej
konferencie o¢akavame, ze prispeju svojim odbornym i 'udskym vkladom k dosiahnutiu
vyty¢enych zamerov. Verime, ze tento zbornik abstraktov bude dobrou pomockou
V spolo¢nom usili.

za zostavovatel'sky tim
doc. PhDr. Andrej Rajsky, PhD.

V Trnave 10. oktobra 2010



Bildung ako tvorenie a ako vzdelanie vo filozoficko-edukacnej koncepcii
Romana Guardiniho

Bildung as the Formation and Education in the Philosophical and
Educational Approach of Romano Guardini

Mgr. Eva Ba¢korova

Katedra pedagogickych Studii, Pedagogicka fakulta Trnavskej univerzity v Trnave,
Priemyselnd 4, 918 43 Trnava, Slovakia
backorova.eva@gmail.com

Filozoficko-eduka¢na koncepcia Romana Guardiniho (1885-1968) vo svojich zakladnych
vychodiskach reprezentuje principy osobnostne zameranej pedagogiky
(Personlichkeitspddagogik). V prispevku reflektujeme jeho koncepciu z pozicie dvoch
obsahovych rovin pojmu Bildung. Zaoberame sa teda obsahovou rovinou pojmu Bildung
ako kazdodennej Zivotnej praxe v procese vzt'ahu vzdelavajiuceho a vzdelavaného a rovinou
napliiania individualnej Zivotnej formy &loveka v procese tvorenia (Bildung) a sebatvorenia
(Selbstbildung). Bildung potom nepredstavuje len jednostrannii redukciu vzdelania na
osvojovanie si pozitivnych praktickych vedomosti arozumovych schopnosti, ale
predovSetkym pracu na Zzivych silach a snahéch c¢loveka, na jeho vnutornej a vonkajSej
podobe, na jeho vnitornom i vonkajSom svete, je vyrazom podstaty I'udského bytia.

Educational and philosophical concept of Romano Guardini (1885-1968) represents in its
basis the principles of personally-oriented pedagogy (Personlichkeitspidagogik). The paper
reflects Guardini’s concept from the position of two content planes of the notion Bildung.
Thus we deal with the notion of Bildung as a daily living experience in the process of
relationship of educator and the educated. On the other hand, Bildung means filling of
individual form of human life in the process of formation (Bildung) and self-formation
(Selbstbildung). Bildung then means not only a unilateral reduction of education to the
acquisition of positive practical knowledge and cognitive skills, but it mainly means the
work on vital force and aspiration of human, on their internal and external form, on their
internal and external world; Bildung is the expression of the essence of human existence.



Sedem komplexnych principov vychovy a vzdelavania pre budiacnost’
Seven Complex Principles of Education for the Future

Mgr. Ladislav Baranyai

Katedra pedagogickych studii, Pedagogicka fakulta Trnavskej univerzity v Trnave,
Priemyselnd 4, 918 43 Trnava, Slovakia
maco49@inMail.sk

S menom Edgar Morin (8. 7. 1921) sa na Slovensku nestretame cCasto. Tento sucasny
francuzsky filozof, sociolog a spisovatel’ napisal — po mnohych predchadzajtcich pracach —
na prelome tisicro¢i, v obdobi zrelosti svojho myslenia, kratke dielo venované vychove
avzdelavaniu pre budicnost. Za zakladné vychodisko si  voli komplexny,
neredukcionisticky pristup k ¢loveku ako takému. Ako priamy tucastnik bojov v Druhej
svetovej vojne, ale aj ako byvaly ¢len komunistickej strany Francuzska, vyuZziva tieto svoje
zivotné skusenosti pre sformulovanie principov myslenia, ktoré ma zodpovedat’ vyzvam
stucasného sveta s jeho bezprecedentnymi moznostami, ale aj rizikami. Robi to v pokore
uvedomenia si svojich vlastnych hranic, a robi to s otvorenostou voci kazdému cloveku
avoci vSetkému, Co je l'udske, vratane sucasnej vedy, lokalnej kultary, religiozity
I existencialneho mystéria. Vo svojom prispevku sa zameriavam na kratke predstavenie tych
pedagogickych prvkov, ktoré osobitne rezonuji v nasom kultirnom a spolo¢enskom
kontexte.

The present day French philosopher, sociologist and author, Edgar Morin (8.7.1921), is not
very well known in our Slovak context. After many previous works, at the turning point of
the millennia, in the age of his well established matured thinking, he wrote an essay about
education for the future. The basis he chooses is a complex, not reductionist approach to
human. As an active participant of the World War 1l, as well as a former member of the
French Communist Party, he uses his own lifelong experience to formulate the basis of
thinking which should correspond to the challenges of today’s world with its unprecedented
possibilities as well as risks. He does it in humility, accepting his own limitations, and with
openness towards each human being and towards everything what is human, including
contemporary science, local cultures, religiosity and the very mystery of our existence. In
my paper | would like to focus on a brief explanation of those educational components that
specially resonate in our cultural and social context.



Vychovou ku kultivacii osobnosti — niekol’ko inSpiracii z u¢enia Konfucia
Through Education to Cultivation of Personality: Some Inspirations from the
Teaching of Confucius

Mgr. Lucia Bokorova, PhD.

Katedra pedagogickych studii, Pedagogicka fakulta Trnavskej univerzity v Trnave,
Priemyselnd 4, 918 43 Trnava, Slovakia
bokorovalucia@gmail.com

Nasledkom znaénej zemepisnej izolacie (oceany, pohoria) bola Cina dlhé storodia pomerne
uzavretym kultirnym okruhom. Historické nalezy vSak dokazuju, Ze Cinska civilizacia a
kultira ma niekolko tisicro¢nu tradiciu. Pre Eurdpu bolo duchovné bohatstvo tejto
civilizacie nezname az do prichodu jezuitov do Ciny v roku 1583. Dominantnou filozofiou
a zakladom vzdelavacicho systému bol v Cine konfucianizmus. Kchung-c” vytvoril systém
vzdelania, ktory vyformoval celé generacie u¢encov. Do akej miery dnes vzdelany Eurdpan
pozna tuto velka 4azijska kultiru a filozofiu? Je mentalite zdpadného cloveka vzdialena
alebo sa z jej chapania a ucenia o ¢loveku mézeme niec¢im inSpirovat'?

China had been a relatively closed cultural circle for long centuries due to its considerable
geographical isolation (oceans, mountains). However, historical records show that Chinese
civilisation, culture and tradition have several thousands years long tradition. The first
Jesuits arrived to China in 1583. Through their correspondence Europe first learned about
the Chinese science and culture. Confucianism was the dominant philosophy and the basis
of educational system. Kchung-c” created a system of education which formed generations
of educators and scholars. How deep do educated Europeans of today know this great Asian
culture and philosophy? Is it very different from mentality of the Western people or can we
learn and understand something more about man through it?

Resocializacia vo filozofickom ponati
Rehabilitation in Philosophical Approach

Jacek Bylica, PhD.

34 — 120 Andrychow, ul. Dgbrowskiego 75, Poland
jacek.bylica@uj.edu.pl

V antropologickej reflexii autor vychadza z toho, ze iba jasné zadefinovanie kym je ¢lovek,
ma rozhodnit' o prostriedkoch a metédach resocializacie. Bez takejto reflexie sa
resocializacia stava iba nastrojom (Casto neefektivnym), ktorému chyba ontologicky zaklad.
Na resocializdciu jepotrebné poznat’ grécku filozofiu: filozofiu ¢loveka naSej kultirnej
oblasti. Vychadzajic od Sokrata a Platona, cez Plotina, Schopenhauera, Nietzscheho a

Hegla, fenomenologiu Husserla a filozofiu svetla Edity Steinovej autor formuluje
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monisticka koncepciu Cloveka a reality. Chape ¢loveka ako cast’ celku. Celok zase ako
energiu. SucCasnd resocializdcia sa zda byt procesom harmonizovania energii na
individualnej trovni aekosystétmu — na urovni celku. Preto homo harmonicus
(harmonizujuci  ¢lovek), harmonizujuci vychovavatel, harmonizujuca inStitucia,
zharmonizovany systém, harmonizovany svet, harmonicka energia. Harmoniensis st
schopnosti a prostriedky sliziace harmonizovaniu. Na individualnej urovni harmoniensis
zohl'adnuju Freuda, kedZe chapuc ¢loveka iba raciondlne (kognitivno - behaviordlne) nie
sme schopni cloveka zharmonizovat. Ddlezitou castou nds samych su taktiez hlbsie
psychické stavy (napr. sny), ktoré predstavuju adaptaciu energie. Z toho vychadzaji nové
experimenty Vv niektorych pol'skych vizeniach (joga, tibetské zvony). V panteistickom
kontexte autor predstavuje aj svetové procesy (globalizacia, europska integracia).
Resocializacia bude na koniec ukazana ako vychadzajtca z eidetického glocal dialogu.

The point of consideration of the author is an anthropological context because only a clear
definition of human nature should decide about the choice of rehabilitation’s methods and
techniques. Without such a reflection rehabilitation becomes only a technique out of
ontological background (often inefficient). The knowledge of Greek philosophy being a
basic human philosophy of our culture is needed for effective rehabilitation. Coming out of
Socrates and Plato through Platen, Schopenhauer, Nietzsche and Hegel, Husserl’s
phenomenology and the philosophy of light of Edith Stein the author creates a monistic
concept of human and the reality. The author perceives the human as a part of the whole
and the whole as an energy. Contemporary rehabilitation is a process of harmonizing of
energies on the individual level as well as on the level of ecosystem. That’s why the concept
of homo harmonicus (harmonizing man), harmonizing educator, harmonizing institution,
harmonized system, harmonized world, harmonious energy. Harmoniensis are abilities and
tools needed for harmonization. At the individual level harmoniensis accent Freud's
approach, because perceiving a man only rationally (behavioral — cognitive approach) we
are not able to harmonize the man. An important part of us are also deeper psychological
states (e.g. dreams) that represent the adaptation of energy. It gives support to new
experiments in some Polish prisons (yoga, Tibetan gongs). In the pantheism context the
author pictures also the contemporary global processes (globalization and European
integration); and finally, rehabilitation is showed as based on eidetic, glocal dialogue.
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Logoterapia a jej hlas v dialégu filozoficko-vychovnych teorii
Logotherapy and Its Place in the Dialogue of Philosophical-Educational
Theories

PhDr. Vlasta Dubravova

Katedra etickej a obcianskej vychovy, Pedagogickad fakulta Univerzity Komenského,
Bratislava, Slovakia
dubravova@fedu.uniba.sk

Prispevok je koncipovany so zamerom poukazat’ na hodnotu Franklovej logoterapie
v dialogu filozoficko-vychovnych teorii. V tivode textu predstavuje autorka ,,acastnikov*
rozhovoru, ich predstavy o svete, o ¢loveku a o mieste vychovy v Zivote ¢loveka. Hoci maju
slovo vSetci zuCastneni, pozornost’ je sustredena na odpovede jedinecného pristupu k terapii
V. E. Frankla a k jeho aplikacii na oblast’ vychovy v pracach jeho ziacky, E. Lukasove;.
Logoterapia pracuje s obrazom o ¢loveku, ktory je mnohorozmerny a zdravy. Clovek je
bytost’, ktord smeruje k tomu, aby vyuzivala svoje fyzické a dusevné funkcie vo vzt'ahu
Kk urcitej ulohe. Len to robi zivot ¢loveka zmysluplnym. Otvorenost’ ¢loveka sa prejavuje v
schopnosti sebatranscendencie, v zamerani pozornosti mimo seba, na zmysel, ktory ma
Clovek naplnit’, ale aj v zamerani na inych l'udi, s ktorymi sa v mnohorakych podobach
stretava.

Z toho moézeme usudzovat, akt vychovu clovek potrebuje. Rozvijat’ vychovou ,,volu
k zmyslu®“, znamena starat’ sa o dusu, hovorit’ o slobode a zodpovednosti, nevyhybat’ sa
vaznym témam, v ktorych ¢lovek preciti potrebu vnimat’ a prejavovat’ zodpovednost’ voci
inym l'ud’om, aj voc¢i vlastnému zivotu. Na analyze dodlezitych oblasti vychovy (vykon,
skupina, sloboda) ukdzeme nielen na nasledky existenénych problémov deti pre vychovu,
ale aj na malo znamy pristup E. Lukasovej k diagnostike a rieSeniu vychovnych problémov.
Jednym z nich st sposoby, ktorymi si ¢lovek uvedomuje vyznamy ¢i hodnoty - tvorba,
praca a laska, ¢i konfrontacia s osudom cez utrpenie.

,» 10, ¢o vlozime do vychovy k l'udskosti, je nas prispevok k jedinému zivotnému poisteniu
I'udského pokolenia, ktoré existuje.““(Lukasova).

The article is conceived with the aim of emphasizing the value of Frankl's logo-therapy in
the discourse of philosophical-educational theories. In the beginning, the author introduces
the 'participants' in the dialogue, their thoughts and ideas about the world, man and about
the education in man's life. Although all participants make their contribution on different
topics, the attention is paid mostly to the answers of the unique approach to the therapy of
V.E. Frankl and to his application to the area of education in the work of his pupil E. Lukas.
Logotherapy works with the concept of man who is healthy and capable of various things
and actions. A man is a being who tends to use their physical and mental functions
depending on particular tasks. Only that makes a man's life meaningful. Open-mindedness
of a man can be seen in their ability of self-transcendence and also in their ability to pay
attention not only to themselves but to the things in the outside world that should inspire
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them. Open-mindedness is also expressed in a man's ability to concentrate on other people
they meet in various ways and situations.

From these aspects we can assume what kind of education a person needs. To develop an
education 'the will to find a meaning', means to look after our soul, speak about freedom
and responsibility and not to avoid serious topics, in which we start feeling the need to show
responsibility towards other people and our lives. Based on the analysis of important areas
of educational process (effort, group, freedom) we will discuss not only the consequences of
existential problems of children for the education but also the little known approach of E.
Lukas to the diagnostics and solving of educational problems. One of the ways is making a
person realize meanings and values — creativity, work or love; or confrontation with one's
fate through suffering. "What we give to the education to humanity is our contribution to the
one and only life insurance of mankind that exists." (Lukas)

Vyznam cesty
The Importance of the Path

Mgr. Markéta Dvorakova

Katedra obcanské vychovy a filosofie, Pedagogicka fakulta Univerzity Karlovy, M. D.
Rettigové 4, 116 39 Praha 1 - Nové Mésto, Czech Republic
marketadvorakova@seznam.cz

Ptispévek pojedndva o vyznamu cesty ve vychoveé. Mluvi o0 celkovosti jako nejvysSSim
naroku na vychovu a vzdélani. Na piikladu fenoménu ,,Camino de Santiago* ukazuje
prostoupeni vnitiniho (Entelecheid) a vnéjsiho tcelu (Telos).

The paper discusses the importance of the path in education. The wholeness is spoken about
as the highest demand on education. A permeation of internal (Entelecheid) and external
purpose (Telos) is showed on the example of “Camino de Santiago” phenomenon.

Osvetové programy pol’skych pozitivistov v 2. polovici 19. storocia
Educational Programmes of the Polish Positivists in the Second Half of the
19th Century

Dr. Czeslaw Galek

Wyzsza Szkota Zarzgdzania i Administracji Zamos¢ — Polska, Poland
E-mail:czgalek@poczta.onet.pl

V 19. storoCi bolo tzemie Pol'ska rozdelené medzi Rusko, Prusko a Rakusko. Narodné
povstania neboli tspesné a navysSe priniesli represie zo strany vladnucich mocnosti. V 70.

rokoch 19. storo¢ia zacCala byt aktivna skupina myslitel'ov, publicistov a literatov, ktori
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VO svojom programe nadviazali na zapadoeuropsky pozitivizmus, ale hlavny doéraz kladli na
spolo¢ensko — ekonomickt oblast, pretoze si mysleli, ze civilizaény rozvoj Pol'ska moze
napomoOct’ jeho oslobodeniu. Vypracovali niekol’ko osvetovych programov, ktoré mali
sluzit' tomuto cielu. Zacali bojovat’ so vSeobecnou negramotnostou tym, Ze vydavali
populérne dielka sliZiace samoukom k u€eniu pisania, Citania a pocitania. Popularizovali
vedecké, technické, kultirne vyndlezy a pedagogické znalosti organizovanim ditania,
rolnicko — priemyselnych vystav, muzei. Spolo¢nost mobilizovali k zakladaniu
sukromnych technickych, priemyselnych, remeselnickych a rolnickych §kol. Programy,
ktoré¢ navrhli, sa vyznamne pri¢inili k zvySeniu trovne osvety v pol'skej spolo¢nosti v 2.
polovici 19. storocia.

In the 19th century Poland was under Russian, German and Austrian rule. Numerous
national uprisings ended up in a defeat and repressions from the side of the invaders. In the
1970s a group of open-minded philosophers, and at the same time columnists and writers,
who in their ideological programme attached connections to the West European Positivism,
started to be active. They emphasized mainly social and economic problems, because they
thought that the liberation of Poland may only be brought about as a result of the
civilization progress. They worked out a number of educational programmes, which were to
contribute to the achievement of their intended goal. They set about to fight illiteracy, which
was universal then, by publishing popular self-study guides for learning reading, writing
and arithmetic. They popularized scientific, technical, cultural and educational
achievements by organizing lectures, agricultural and industrial exhibitions and museums.
They motivated the society in founding of private vocational schools, trade, craft and
agriculture schools to increase the level of industry and agriculture. The programmes which
they put forward contributed greatly to the increase in the level of education in the Polish
society in the second half of the 19" century.

Vplyv reformacie na pedagogicku ¢innost’ Leonarda Stockela
The Impact of the Reformation on Leonard Stockel's Pedagogical Activity

PhDr. Jana GasSparovicova

Trencianska univerzita A. Dubceka v Trencine, Slovakia
gasparovicova@tnuni.sk; jana.gasparovicova@post.sk

Leonard Stockel (1510 — 1560), vyznamny humanisticky vzdelanec a teoldg, bol uz pocas
svojho zivota vysoko cenenou a uznavanou osobnostou v Uhorsku iv Nemecku.
Predstavuje jedného z najdolezitejSich dejatelov obdobia reformacie, ktory bol vdaka
svojej vynikajicej pedagogickej ¢innosti oznacovany ako Hungariae praeceptor — uhorsky
ucitel. Vplyv Lutherovej reforméacie a Melanchthonovho pedagogického ucenia sa
odzrkadl'uje v nasom najstarSom pedagogickom dokumente zo 16. storo¢ia — v Zakonoch
bardejovskej Skoly — Leges scholae Bartphensis, ktora  Stockel ako rektor skoncipoval pre
bardejovska Skolu. Koncepcia filozofie vychovy Leonarda Stockela naSla odozvu i
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v sucasnom Skolskom poriadku Gymnazia L. Stockela v Bardejove, ¢oho potvrdenim je i
komparécia oboch skolskych poriadkov.

Leonard Stockel (1510 — 1560), gained the reputation of an outstanding and humanistic
scholar and theologian in Hungary and Germany during his life. He is ranked among the
most important reformers and due to his excellent pedagogical activity he was known as
Hungariae praeceptor — Hungarian teacher. The impact of Luther’s reformation and
Melanchthon’s pedagogical theory is reflected in the oldest pedagogical national document
that dates back to 16th century — in Leges Scholae Bartphensis (Bardejov School Laws) that
were created by Stockel as the rector at the Bardejov School. The concept of philosophy of
education by Leonard Stockel is reflected in contemporary School policy, Education
Regulations at L. Stockel Grammar School in the city of Bardejov. This fact can be proved
by comparison of both types of regulations.

Filozofia vychovy v kontexte elektronickych médii
Philosophy of Education in the Context of Electronic Media

prof. PhDr. Slavomir Galik, PhD.

Katedra kulturologie, Filozoficka fakulta Univerzity Konstantina Filozofa, Hodzova 1, 949
74 Nitra, Slovakia
s_galik@yahoo.com

Myslime a komunikujeme prostrednictvom médii, ktoré st r6znej povahy ako je rec, pismo,
tlac, TV alebo internet. V priebehu dejin eurdpskej kultury jednotlivé dominantné média
vytvarali kultirnu paradigmu pre myslenie, prezivanie akonanie. V sucasnosti su
dominantnymi médiami elektronické média. Komunikdcia prostrednictvom elektronickych
médii meni vnimanie reality, Casu, priestoru, ale aj hodnotovy systém sticasnej spolo¢nosti.
Hodnoty sucasnej postmodernej doby charakterizuje najmé individualizmus, hedonizmus,
preZivanie pritomnosti, absencia velkych idei, ¢i idedlov. Transponovanie tychto hodnot do
vychovy sposobuje stratu vychovnych idedlov acielov, ¢o spdsobuje vo vychove
dezorientaciu a chaos. Filozofia vychovy reflektuje tento stav, hodnoti pozitiva aj negativa,
a hl'ada aj rieSenia ako napriklad v holistickom ponati vychovy.

We think and communicate through media of various types, for example speech, writing,
press, television or the Internet. Individual dominant media have created a cultural
paradigm for thinking, experiencing and acting throughout the history of European
cultures. At present, the most dominant media are electronic media. Communication
through electronic media changes not only the perception of reality, time and space, but
also the value ladder of contemporary society. The values of present postmodern era are
characterised by individualism, hedonism, living out the present, absence of great ideals
and aims. Transposition of such values into education causes loss of educational ideals and
aims and consequently, disorientation and chaos. Philosophy of education reflects this
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situation, evaluates positives and negatives and searches for solutions, for example in
holistic approach to education.

Filozofia vychovy a jej suc¢asna synkriticko-holisticka perspektiva
Philosophy of Education and Its Contemporary Syncretic-Holistic Perspective

Mgr. Sabina Galikova Tolnaiova, PhD.

Katedra vseobecnej a aplikovanej etiky, Filozoficka fakulta Univerzity Konstantina
Filozofa, Hodzova 1, 949 74 Nitra, Slovakia
s_galik@yahoo.com

Oblast’ filozofie vychovy je Sirokou oblastou. V 20. storo¢i sa azda najexplicitnejSie
rozvijala v ramci duchovnovednej — tzv. filozofickej pedagogiky. Bola a je neustale kriticky
konfrontovana. V sucasnosti sa jej dotyka okrem iného napriklad aj kritika z hladiska
postmodernizmu. Aktuédlna perspektiva filozofie vychovy v postmodernej dobe si vyzaduje
Specificki odpoved’ na diagndzu stcasného stavu vychovy. Myslenie o vychove sa v jej
ramci  paradigmaticky posiva od  kvantitativneho ku  kvalitativnemu, od
jednodimenzionalneho k mnohodimnenzionalnemu a pod. Synkriticko - holisticka
perspektiva sa ukazuje v tomto zmysle vo filozofii vychovy aktudlnou. V ramci nej zohrava
svoju ulohu akceptovanie psychagogického rozmeru l'udského zivota a vychovy. ,,Obrat
K psychagogii®, uplatnenie synkriticko-holistickej perspektivy predstavuje vyznamny
a ziadany posun Vv panujucej paradigme vychovy, resp. filozofii vychovy a znamena
prekrocenie jej problematickych ,,modernych® determinacii, ale taktiez aj problematickych
radikdlnych ,,post-modernych* determindcii.

Philosophy of education represents a very wide field. It was a subject of perhaps the most
explicit development in the 20th century within the so-called philosophical pedagogy. It has
always been critically confronted. At present it is criticised also from the post-modern
perspective. The present perspective of philosophy of education in the post-modern era
needs a specific answer to the diagnosis of education's present state. Thinking about
education, within its boundaries, is being paradigmatically shifted from quantity to quality,
from one-dimensional to multidimensional attitude, and so on. In this sense, the syncretic-
holistic perspective seems to be very current in philosophy of education. Within its extent,
the acceptance of psychological dimension of human life and education is important. "Turn
to psychagogy", application of syncretic-holistic perspective, represents an important and
desired shift in the prevailing paradigm of education, or philosophy of education, but it
means also the trespassing of its problematic "modern” determination and problematic
radical "post-modern™ determination.
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Historické dedi¢stvo poruénictva a jeho prejavy v edukacnej praxi v
pohl’ade 21. storocia

The Custodial Legacies of History: Reviewing Educational Practice in the
Early 21* Century

Dr. Padraig Hogan

Department of Education, National University of Ireland, Maynooth Co Kildare, Ireland
padraig.hogan@nuim.ie

Vzhladom na tému konferencie, prispevok by sme klasifikovali ako filozoficko-historické
badanie starSich a novsich foriem kontroly, alebo porucnictva, vo vychove a vzdelavani.
Vychova v Europe bola po storocia z vel'kej ¢asti ovladana cirkevnou mocou. Cirkevna moc
jednoznacéne urcovala a schvalovala smer a spdsob myslenia i vyucovania. Pedagdgom bolo
neustale pripominané, Ze ich povolanie je podstatne podriadené, Ze ho treba vykonavat v
sulade s nariadeniami vys$Sej moci. V prispevku zdoéraziiujeme ako vSetky varianty
porucnickej koncepcie vychovy deformuju sktisenost’ vychovy od osvietenstva az po koniec
dvadsiateho storoc¢ia. Poukazujeme na pojem vychovy ako praxe, ktorda mé dlhsi a hlbsi
filozoficky povod nez ktordkol'vek verzia porucnickej koncepcie. Zaroven poukazujeme na
fakt, ze skimanie vychovy ako praxe pontika sl'ubnejsSiu a prijatel'nejSiu perspektivu pre 21.
storocie nez akakol'vek alternativna koncepcia.

In view of the conference theme, this would be a philosophical-historical exploration of
older and newer forms of control, or custodianship, in education. For instance, for
centuries, education in Europe was largely under the control of ecclesiastical authorities.
What was to be thought, and to be taught, received its ultimate orientation and approval
from ecclesiastical authorities. For educators, there were reminders everywhere that theirs
was essentially a subordinate occupation, to be carried out in conformity with what was
decreed by higher authorities. In this paper 1'd propose to stress how all variants on of a
custodial conception of education disfigure the experience of education from Enlightenment
until end of Twentieth Century. I'm keen to show that the notion of education as a practice
in its own right has a philosophical ancestry which is longer and deeper than any version of
a custodial conception. More importantly, I'm also keen to show that exploring education
as a practice in its own right offers more promising and more defensible prospects in the
21% century, than do any alternative conceptions.
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Filosofie hledani
Philosophy of Questing

Prof. PhDr. Anna Hogenova, CSc.

Katedra obcanské vychovy a filosofie, Pedagogicka fakulta Univerzity Karlovy, M. D.
Rettigové 4, 116 39 Praha 1 - Nové Mésto, Czech Republic
hogen@volny.cz

Filosofie vychovy, péce o dusi jako zaklad, logistikon, thymos, epithymia — tfi ¢asti duse dle
Disledky prevalence zadostivosti tvofi v dusi nemoc (pleonexie). Hybris jako pycha je
vysledkem polovzdélanosti. Pravda jako neskrytost (aletheia) ve srovnani s pravdou jako
spravnost (othotes). Dialog je kofen vzdélanosti. Pravda jako neskrytost (aletheia)
v konfrontaci s pravdou ve smyslu spravnosti (orthotes).

Philosophy of education, the care for the soul as the basis, logistikon, thymos, epithymia —
three parts of the soul from Plato’s and Patocka’s point of view. Questing is the basis of
philosophy, questions are more important than answers. Consequences of prevalence of
appetence create the illness in the soul (pleonexie). Hybris as pride is the product of half-
education. Truth as uncoverness (aletheia) in confrontation with the truth as rightness
(orthotes). Dialog as the root of education. Aletheia (uncoverness) and its meaning today.

Filozofia vychovy ako vychodisko univerzitného Studia vied o vychove
Philosophy of Education as a Foundation of University Studies of
Educational Sciences

Prof. PhDr. Beata Kosova, CSc.

Katedra elementdarnej a predskolskej pedagogiky, Pedagogicka fakulta Univerzity Mateja
Bela, Ruzova ul. 13, 974 11 Banska Bystrica, Slovakia
rektorka@umb.sk

Zdovodnenie opdtovne sa presadzujucej filozofie vychovy v sucasnosti. Antropologicky
a holisticky obrat k celostnej osobnosti uditela. Vztah filozofie vychovy k ostanym
pedagogickym a andragogickym vedam, jej predmet a najdolezitejSie obsahové oblasti.
Objasnenie chapania podstaty vychovy ako vzt'ahu a filozoficko-vychovné charakteristiky
tohto vztahu. Otazky o dileméach vychovy, o podstate svojho pedagogického myslenia
a konania, ktoré by si mal kazdy ucitel' polozit. Filozoficko-vychovnad charakteristika
univerzity a zdévodnenie univerzitnej povahy Studia vSetkych vied o vychove. Principy
univerzity vo vzt'ahu k vzdelavaniu ucitel’ov.
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Accounting for the reasserting philosophy of education at present. Anthropological and
holistic turn to a holistic/complex personality of ateacher. The relationship between
philosophy of education and other pedagogical and andragogical sciences, its object and
the most important content areas. Clarification of understanding of the basis of education
as a relation and philosophical and educational characteristics of that relation. Questions
about the dilemmas of education, about the basis of teacher’s educational thinking and
acting that should be asked by every teacher. Philosophical and educational characteristics
of university and accounting for university character of study of all educational sciences.
The principles of university in a relation to teacher education.

Vychova v kontextu eschatologie
Education in the Context of Eschatology

Mgr. Piotr Marek Kowalski

Rimskokatolickd farnost Ostrava — Hrusov, Czech Republic
kowp @o2.pl

Vychova v kontextu eschatologie. Filosofie vychovy a otdzky umirdni a smrti. Ma umirani
a smrt své misto v kontextu filosofie vychovy? Je Zivot cestou ke smrti a smrt cestou
k Zivotu? Z jakych rtznych uhli pohledi muzeme hledat odpovédi na vyse polozené
otazky? Je mozné pojmout eschatologii do celkového ramce filosofie vychovy? Jak a proc¢?

Philosophy of education and questions of dying and death. Has dying and death its place in
the context of philosophy of education? Is life the way to death and death the way to life?
Which perspectives can we search for the answers to the above mentioned questions from?
Is it possible to conceive eschatology to the total frame of philosophy of education? How
and why?

Metamorfozy europskeho pedagogického myslenia
Metamorphoses of European Educational Thinking

doc. PhDr. Ing. Blanka Kudlacova, PhD.

Katedra pedagogickych studii, Pedagogicka fakulta Trnavskej Univerzity v Trnave,
Priemyselnd 4, 918 43 Trnava, Slovakia
bkudlac@gmail.com

Skiimanie pedagogického myslenia je neustidlym a opakovanym pokusom skimania
Pudského myslenia, chdpania ¢loveka a jeho zdmeru kultivovat’ seba a svet. V naSom
prispevku sa pokusime o zhrnutie analyz kolektivu autorov z viacerych vednych oblasti,
ktori sa prostrednictvom teoretickej rekonstrukcie pedagogickej minulosti pokusili hl'adat
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jednak urcité determinanty a idey, ktoré ovplyvnili eurdpske pedagogické myslenie a
spdsobili v jeho vyvoji zlomy a dynamické zmeny, ale identifikovali tiez urCité invariantné
Struktary, typické pre pedagogické myslenie v eurdpskej tradicii. Vysledky ich skiimani st
obsahom monografie s nazvom Eurdpske pedagogické myslenie v obdobi od antiky po
modernu a mézu napomdct’ jednak identifikacii a vymedzeniu pedagogického myslenia v
eurdpskej tradicii voci inym geografickym prostrediam a kultiram, a zarovenl umoziuju
vstapit’ do kultivovaného dialégu s ich predstaviteImi. Skiimanie fenoménu vychovy a
vzdelavania v pohlade viacerych kontextov ndm umoziuje vidiet ho v novych
suvislostiach, ¢o otvara priestor pre nové otazky, korekcie a objektivizovanie historie
pedagogickej teorie a praxe, nakol’ko ide o proces, ktory nie je mozn¢ definitivne ukoncit’.

The research of educational thinking is a continual and repeated attempt to explore human
thinking, understanding of human and their intention to cultivate themselves and the world.
In our paper we attempt to sum up analyses by the collective of authors from several
scientific areas, who through theoretical reconstruction of educational past tried to search
for certain determinants and ideas that influenced European educational thinking and
caused turning points and dynamic changes in its development, but also identified certain
invariant structures, typical for educational thinking in European tradition. The results of
their research create contents of a monograph entitled European Educational Thinking in
the period from the antique till modernism and they can help to identify and specify
educational thinking in European tradition towards other geographic environments and
cultures and at the same time they enable entering a cultivated dialogue with its
representatives. The research of phenomenon of education in the view of several contexts
enables us to see it in new connections, what opens up a space for new issues, corrections
and objectification of history of pedagogical theory and practice, inasmuch as we deal with
a process that can’t be definitely terminated.

Kyberprostor jako prostor k vychové a poznani - Filein, sofia, kybernao
Cyberspace as a Space for Education and Cognition - Filein, Sofia, Kybernao

MgA. Jana Kuklova

Pedagogicka fakulta Univerzity Karlovy, M. D. Rettigové 4, 116 39 Praha I - Nové Meésto,
Czech Republic
janakuklov@gmail.com

Ptispévek promysli nékteré nové otazky, jez jsou filosofii vychovy kladeny v souvislosti s
propojenim procesu poznavani a vychovy s médii. Zabyva se fenomenologii média, jez
vyvstava jakoZzto apardt v oblasti techné a poiésis a sméfuje tak bytovani dasein do oblasti
tzv. technického prostoru, jez mé své specifické atributy. Technicky prostor uchopuje dasein
v oblasti vnimani prostoru, prozivani ¢asu a uzivani jazyka a zasahuje tak do procesu
mysleni, citéni a vnimani sebe sama a svéta. Kyberprostor jako ptiklad technického prostoru
je pedagogickym prostorem. Kam a kym je clovék v kyberprostoru veden? Jaka je
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souvztaznost mezi filein, sofia a cybernao? Jaké nové otazky se pro pedagogiku a filosofii
vychovy v ramci pobyvani ¢loveéka v kyberprostru objevu;ji?

The article deals with some new questions that philosophy of education asks in connection
with educational process and media. It discusses the phenomenology of medium that is
growing as an apparatus in the field of “techne” and “poiesis”, and moves thus “dasein”
to the field of “technical space”. Technical space has its own specific attributions, it grasps
dasein in the field of space perception, time perception and language using; thus it's
involved in the process of thinking, feeling and perceiving of one's self and the world.
Cyberspace as an example of technical space is educational space. Where and by whom is a
man led in the cyber space? What is the relation among filein, sofia and cybernao? What
kind of new questions do emerge for pedagogy and philosophy of education within man’s
existence in the cyber space?

AKo dnes deSifrovat’ vyzvu adresovanu Skole ,,ucit’ Ziakov mysliet’*?
How to Grasp the Challenge Addressed to School: “to Teach Students to
Think”?

PhDr. Branislav Malik, CSc.

Katedra etickej a obcianskej vychovy, Pedagogicka fakulta Univerzity Komenského,
Racianska 59, 813 34 Bratislava, Slovakia
bmalik@centrum.sk

Autor vo svojom prispevku podrobuje kritickému skiimaniu koncept ¢loveka chapaného ako
homo cogitans, ktory je v Skolskom prostredi eSte stile najviac udomacneny. Kritike
podrobuje najma priliS zjednodusené chapanie procesu myslenia, ktoré sa negativne
premieta i do hodnotenia skolského vykonu Ziakov. Svoje namietky smeruje osobitne proti
zuzovaniu procesu myslenia len na rozne stratifikované kognitivne operacie, na zaklade
c¢oho prehodnocuje aj doterajsi sposob kategorizacie a hierarchizacie kognitivnych cielov
objektivizovanych vich roznych taxonomiach. Svoju pozornost bezprostredne
neobmedzuje len na oblast’ myslenia, ale tematizuje aj jeho $ir$i dejinny a socio-kultirny
kontext implicitne vymedzujici oblast’ ,,myslitelného“. Autor tu mapuje aj faktory
stimulujiice proces myslenia a tiez faktory, ktoré maji na myslenie inhibi¢ny ucinok. K
faktorom podnecujlicich proces myslenia radi predovSetkym filozoficky udiv evokujuci
proces pytania. Proces myslenia tu rdmcuje tromi zakladnymi otazkami, vytvarajicimi
obligatnu osnovu viacsiny svetonazorovych konceptov: ako? (ako sa veci vo svete maja?),
preco? (preco sa tak maju ako sa maju?) a naco? (naco sa tak maju, t.j. aky je ich zmysel?),
priCom za najfundamentalnej$iu pre pochopenie procesu myslenia povazuje tretiu z nich.
Proces myslenia tiez obohacuje o d’alSie jeho dimenzie — hodnotovu, emocionalnu a
socialnu. Analyzuje tu i rozne urovne a Strukturne elementy procesu myslenia a jeho rozne
modality (myslenie, premySlanie, vymysl'anie, kritické myslenie a pod.).
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In his article the author is critically looking at the concept of a man understood as homo
cogitans that is still widely spread in the school environment. He criticizes mainly
oversimplified understanding of the process of thinking which is negatively present also in
the evaluation of students’ school performance. He raises his objections mostly against
narrow understanding of the process of thinking which is seen merely as a set of differently
stratified cognitive operations. He re-evaluates also the way how the cognitive aims
objectified in their various taxonomies have been classified and hierarchized so far. He
focuses not only on the field of thinking but he tries to grasp it in its broader historical and
socio-cultural context implicitly delineating the field of the “conceivable”. The author
maps also the factors that stimulate the process of thinking and the factors that inhibit it.
According to the author, philosophical wonderment evoking the questioning process is one
of the main factors that provokes the process of thinking. The author puts the process of
thinking in a framework made of three basic questions which create the usual outline of the
most world view concepts: how? (how are the things in the world?), why? (why are they the
way they are?) and what for? (what are they for?, i.e. what is their meaning?); while the
third question is considered being fundamental for understanding of the process of thinking.
The process of thinking is further enriched with its other dimensions - value, emotional, and
social dimension. He also analyses different levels and structural elements of the process of
thinking and its various modalities (thinking, contemplation, inventing, critical thinking,
etc.).

Etika a vzdelavanie ucitel’ov v Portugalsku
Ethics and Teacher Education in Portugal

Prof. Maria Joao Mogarro

University of Lisbon — UI&DCE: Unidade de Investiga¢do & Desenvolvimento de Ciéncias
da Educagdo da Universidade de Lisboa (Unity of Research & Development of Educational
Sciences), Alameda da Universidade, 1649-013 Lisboa, Portugal
mariamogarro@gmail.com

Prispevok analyzuje subor prejavov o vzdeldvani ucitelov v Portugalsku s cielom
systematizovat’ etické a deontologické hodnoty, ktoré boli definované pre vykonavanie
ucitel'skej profesie v primarnom vzdelavani. Zaklad dokumentov pozostava z clankov z
Casopisov a novin, manualov, okrem iného, zahfnaj[c historické momenty so snahou: 1.
Pochopit’ tieto hodnoty v kontexte ich tvorenia. 2. Porozumiet’ vyznamu ich pretrvania alebo
vytratenia. 3. Porovnat’ tieto etické normy so sucasnymi ucitel'skymi dilemami a krizami.
Vyberieme autorov a edukatorov, ktori publikovali v dvadsiatych a Sest’desiatych rokoch 20.
storocia, budeme sledovat’ ich poziciu v tlaovych médiach a vo verejnej ¢innosti zamerane;j
na verejné Skoly a vzdelavacie instittcie. Tieto texty reflektuji kodex pravidiel a etickych a
deontologickych noriem, ktoré pokracuju a determinuju pracu a zivot ucitelov.
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This paper analyzes a set of speeches about teacher’s education in Portugal, with the
purpose of systematizing the ethical and deontological values that were defined to pursue
the teaching profession in primary education. The body of documents consists of articles
from magazines and newspapers, manuals, among others, covering historical moments in
order to be able to: i) seize those values in the context of their production, ii) understand the
meaning of their presence or disappearance; (iii) compare those ethical benchmarks with
the teachers™ dilemmas and crisis nowadays. We select authors and educators who wrote in
the 1920s and 1960s, by conveying their positions in the press and public works that were
aimed at public schools and education institutions. These texts reflect a code of rules and
ethical and deontological norms that continue to determine the work and life of teachers.

Vychova jako Zivotni pohyb
Education as a Life Movement

doc. PhDr. Nadézda Pelcova, CSc.

Katedra obcanské vychovy a filosofie, Pedagogicka fakulta Univerzity Karlovy, M. D.
Rettigové 4, 116 39 Praha 1 - Nové Mésto, Czech Republic
nadezda.pelcova@pedf.cuni.cz

Stat’ se zabyva problematikou ontologie vychovy. Vychovu chape v intencich filosofie
Patockovy jako tii zivotni pohyby: pohyb akceptace, pohyb sebeprosazeni a pohyb
transcendence. Ukazuje souvislosti Patockova pojeti vychovy jako zivotniho pohybu
s moderni evropskou tradici (Buber, Lévinas, Heidegger) a promysli vyznam tohoto pojeti
pro dnesni teorii vychovy. Chape vychovu jako mozZnost setkani generaci ,,u spolecné véci‘
1 jako dialog, spor a boj napfi¢ generacemi. Jako kontinuitu kultury 1 diskontinuitu nutnych
promén, jako vztah symetricky i1 asymetricky, zaloZzeny pifedevS§im na problematické
odpovédnosti.

The article deals with the issue of ontology of education. Following Patocka’s philosophy,
education is understood here as three life movements: acceptance movement, the movement
of self-assertion and the movement of transcendence. The article shows connection of
Patocka’s concept of education as a life movement with modern European tradition (Buber,
Lévinas, Heidegger) and thinks of the importance of this concept for today's theories of
education. Education is viewed as an opportunity for generations to meet at “common
issue” as well as a dialogue, conflict and struggle across generations. Education is viewed
as a continuity of culture and a discontinuity of changes needed, as a relationship both
symmetrical and asymmetrical, based mainly on problematic responsibility.
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Vytvaranie profesionalnej etiky pre uditel’ov — situacia v Portugalsku v
patdesiatych az sedemdesiatych rokoch 20. storocia

Building Professional Ethics for Teachers — Historical Overview of the
Situation in Portugal from the 1950s till 1970s

Prof. Joaquim Pintassilgo

Institute of Education — University of Lisbon, Alameda da Universidade, 1649-013 Lisboa,
Portugal
japintassilgo@ie.ul.pt

Prostrednictvom tohto textu chceme prispiet k poznaniu koreniov procesu tvorenia
ucitel'skej profesie v Portugalsku. Budeme analyzovat’ okolnosti z obdobia pitdesiatych az
sedemdestiatych rokov 20. storocia tykajuce sa stredoskolskych ucitelov. Stav v médiach a
ucitel’skych asocidciach poukazuje na mnozinu hodnét a postojov povazovanych za vhodné
pre ucitel'ski profesiu a tieto st chdpané ako centrdlny element profesionalizaéného
procesu. Pre potreby prispevku vyberieme cast' skimanych prametiov v jednotlivych
¢lankoch z pedagogickej tlace (predovsetkym v casopisoch Labor (Praca) a The Professor
(Ucitel’) ). Napokon, tieto texty obsahuju vynikajucu reflexiu etickej dimenzie ucitel'skej
profesie tak, ako boli vnimané skupinou edukatorov. Zameriame sa na tie predstavy o
ucitel'skej profesii a o ucitel'skych aktivitach, ktoré ndm pomo6zu lepSie vykreslit' vyznam
toho, ¢o znamena byt “dobry ucitel”. Sustredime pozornost’ tieZ na etické Standardy
navrhované pre ucitel'skil profesiu. Nasou snahou je porovnat’ smerovanie prezentované v
tomto obdobi s reflexiou etickych zakladov ucitel’'skej profesie v sucasnosti.

Through this text, we intend to contribute to the knowledge of the roots of the construction
process of teaching profession concerning Portuguese teachers. We will analyze
circumstances of high school teachers between the 1950s and 1970s. The development
within the media and teachers associations of a set of values and attitudes appropriate for
the teaching activity will be understood as a central element of the professionalization
process. For this study, we will select a set of research sources, in particular articles from
pedagogical press (Labor and The Professor magazines among others). Taken together,
these texts contain excellent reflections on the ethical dimension of the teaching profession,
seen by a group of educators. We will be looking at representations of this profession and
the teaching activity disclosed by this means, in order to draw the outlines of what being a
“good teacher” means. We will also pay special attention, in specific, to the ethical
standards and fundamentals proposed for the profession. We will seek to articulate the
historical incursion with a reflection about the ethical foundations of the teaching
profession today.
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Cile vychovy v pluralitni spole¢nosti
Educational Objectives in the Pluralist Society

PhDr. Jiti Pospisil, PhD.

Katedra kirestanské vychovy, Cyrilometodejska teologicka fakulta, Univerzita Palackého
v Olomouci, Univerzitni 22, 771 11 Olomouc, Czech Republic
jiri.pospisil@upol.cz

Prispévek je zaméfen na hledani moznych filosofickych vychodisek pro stanoveni
vychovnych cili v prosttedi pluralitni spolecnosti. Nastifiuje zdkladni mozné filosofické
pristupy k uchopeni vychovného cile od nabozenského, metafyzicko — teleologického,
normativniho az k vychové zakotvené v ideologii ¢i pragmaticky redukovanym cilim.
Autor také ptedstavuje pfistup hledani cili prostfednictvim axiomaticky uchopenych
vychozich hodnot.

The paper is focused on enquiry of possible philosophical foundations for educational
objectives in the pluralist society. It sketches possible fundamental philosophical
approaches to prescription of educational objectives from religious, metaphysical or
teleological and normative objectives to the education founded on ideology or pragmatism.
The author also introduces a new approach to educational objectives through the axiomatic
initial values.

Vyvoj vychovy v rodine v europskej tradicii pedagogického myslenia
The Development of Education in Family in the European Tradition of
Pedagogical Thinking

doc. PhDr. Maria Poto¢arova, PhD.

Katedra pedagogiky, Filozoficka fakulta Univerzity Komneského, Gondova 2, 818 01
Bratislava, Slovakia
potocarova@fphil.uniba.sk

Konferen¢ny prispevok prinaSa prierezovy antropologicko — historicky pohl'ad na vyvoj
rodinnej vychovy v jednotlivych historickych etapach. Zachycuje pritom obdobie od antiky
po nastup moderny. Studia poukazuje na korene a povod rodiny a celkového diania v nej,
vratane Specifik vychovného posobenia. Podoby rodinného Zivota a realizovanej vychovy
su zaroven obrazom usporiadania politickych, socialnych pomerov prislusnej doby.

The conference paper brings a continual anthropological-historical overview of the

development of family education in individual historical stages. It captures the period from

antiquity until the beginning of the modern age. The study refers to the roots and origins of

family and global processes taking place in it, including the particularity of educational
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effects. The forms of family life and corresponding upbringing are a reflection of the
arrangement of political and social relations as well.

Filosofie vychovy - Moudrost z lasky nebo laska k moudrosti?
Philosophy of Education - Wisdom out of Love or Love for Wisdom?

Mgr. Miriam ProkeSova, PhD.

Pedagogicka fakulta Ostravské univerzity, Realni 5, 701 03 Ostrava, Czech Republic
miriam.prokesova @osu.cz

Pohled na soudasnou koncepci vyuky filosofie vychovy v Ceské republice. Chapani
filosofie vychovy v kontextu soucasného svéta. Jeji vyznam a piinos — co muze filosofie
vychovy dne$nim mladym lidem dat, ¢im je mize profesn¢ i osobné obohatit? Pro¢ se
vlibec zabyvat filosofii vychovy — nestac¢i déjiny filosofie? V ¢em mulzZeme spatfovat
rozdilnost V ptistupech?

Contemporary conception of philosophy of education in Czech Republic. Comprehension of
philosophy of education in the context of contemporary world. Its meaning and
contribution: What can philosophy of education give to young people of present? How can
it enrich them professionally and personally? Why to deal with philosophy of education as
such —won't history of philosophy do? Where can we see differences in approaches?

Personalistické vychodiska pre teoriu kultivacie ¢loveka
Personalistic Foundations for the Theory of Cultivation of Human

doc. PhDr. Andrej Rajsky, PhD.

Katedra pedagogickych studii, Pedagogickd fakulta Trnavskej Univerzity v Trnave,
Priemyselna 4, 918 43 Trnava, Slovakia
arajsky@gmail.com

Ak do vymeru zakladnych atributov ¢loveka zapada to, ze je homo educabilis, tak vnimame
jeho ontologicky statat v dynamickom rozmere, v rozmere stavania sa, uskutoénovania,
rozvijania. Vychadzajlic z presvedenia, ze kultivacia ¢loveka je autentickd len s oh'adom
na jeho nescudziteIni autondomiu a dostojnost’, v prispevku predkladame zakladné tézy
personalistickej antropoldgie, ktoré maji Sancu stat’ sa vychodiskami neredukéného
a pritom rozvojového pristupu k edukécii. S usilim o identifikaciu tychto vychodiskovych
téz sa vraciame k vybranym historicky vyprofilovanym personalistickym filozofickym
koncepciam (E. Mounier, L. Stefanini, M. Scheler, E. Levinas, J. Maritain), aby sme z nich
extrahovali spolo¢né prvky, ktoré prispeju k obnovenému pohl'adu na vychovu ¢loveka ako
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osoby. Clanok je prispevkom ku konstituovaniu personalisticky orientovanej pedagogicke;
antropologie v kontexte reifikacnych tendencii si¢asnej krizou poznacenej kultury.

If the fact that being homo educabilis fits into the area of fundamental attributes of human
being, then we perceive their ontological statute in the dynamic dimension, in the dimension
of becoming, self-actuating, developing. Coming out from the conviction that the cultivation
of man is authentic only with regard to his unalienable autonomy and dignity, in this paper
we present the basic theses of the personalistic anthropology which have a chance to
become starting-points of an unreduced and at the same time developing approach to
education. Aiming to identify these starting-point theses we return to the selected and
historically profiled personalistic philosophical conceptions (E. Mounier, L. Stefanini, M.
Scheler, E. Levinas, J. Maritain) in order to extract the common elements which will
contribute to the renovated view at the education of man being a personality. The paper is
a contribution to the constitution of personalistic-orientated pedagogical anthropology in
the context of the reifying tendencies in the present crisis-marked culture.

Vztah uditel’ - Ziak u Alberta Camusa
The Teacher Student Relationship: Ideas from the Life and Work of Albert
Camus

Prof. Raniero Regni

Facolta di Scienze della Formazione, LUMSA, Piazza delle Vaschette 101, 00193 Roma,
Italy
raniero.regni@libero.it

Ucitel je ten, kto uci to, ¢o nie je napisané v knihach. U¢itel’ vyu€uje svoj odbor a este nieCo
naviac, ako je istota skutkov a myslenia, intelektualna poctivost’, zanietenie a tuzba po
poznani, odvaha uvazovat’, schopnost’ posudzovat, hrdost’ na vlastni viac¢siu dospelost’ a
radost’ z poskytovania seba samého inym. Dobry ucitel’ poskytuje uspokojivé vysvetlenia,
vel’ky ucitel’ zneist'uje, spdsobuje nepokoj, vyzyva ku kladeniu ndmietok.

A. Camus a jeho ucitelia. Vo fenomenologii vztahu ucitel-ziak G. Steiner identifikuje tri
hlavné scendre: 1) ucitelia, ktori znic¢ili svojich ziakov; 2) ziaci, ktori prevratili, zradili a
znicili svojich ucitel'ov; 3) vzajomnd vymena erosu a dovery; ucitel’ sa pri vyucovani uci od
svojho ziaka; intenzita dialogu prerastd do priatel'stva. Vztah A. Camusa so svojimi
ucitel'mi L. Germainom a J. Grenierom ma tretiu z uvedenych poddb: obdiv a vd’a¢nost,
duch tvoriaci ducha, priatel’stvo pretrvavajuce po cely Zivot, ktoré mozno ani ned’akuje, ale
ziada, aby stale pokracovalo.

Camus ucitel. Vzor dospelého pre vychovu dospelych: Ziak sa stava ucitelom. Ako
prekonat’ pedagogiku esencie a pedagogiku existencie.

A teacher is the one who teaches what is not written in the books. A teacher teaches his
subject area and yet something more, just like the certainty of deeds and thinking,
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intellectual honesty, devotion and craving for knowledge, courage to contemplate, ability to
assess, pride for one’s own greater maturity and joy of delivering one's self to the others. A
good teacher provides satisfying explanations; a great teacher makes their student
uncertain, causes restlessness and encourages them to express objections. A. Camus and his
teachers. In the phenomenology of the teacher — student relationship G. Steiner identifies
three main scenarios: 1) teachers who destroyed their students; 2) students who inverted,
betrayed and destroyed their teachers; 3) mutual exchange of eros and trust; teacher, while
teaching, learns from their student; the intensity of the dialogue grows out into friendship.
The relationship of A. Camus with his teachers L. Germain a J. Grenier has the third of the
given forms: admiration and thankfulness, a spirit creating a spirit, friendship continuing
throughout the whole life that maybe even doesn't thank but requires its continuation.
Camus as ateacher. A model example of an adult for education of adults: a student
becomes a teacher. How to overcome pedagogy of essence and pedagogy of existence.

K vybranym témam filozofie vychovy (PAIDEIA a koncept prirodzeného
sveta)

On the Selected Themes of Philosophy of Education (Paideia and the
Concept of the Natural World)

Mgr. Peter Rusnak, PhD.

Katedra etiky a mordlnej filozofie, Filozoficka fakulta Trnavskej univerzity v Trnave,
Hornopotocna 23, 918 43 Trnava, Slovakia
peter.rusnak@truni.sk

V predkladanej eseji sa autor venuje fenoménu, ktory povazuje za fundamentélny, vzt'ahu
vychovy a koncepcii prirodzené¢ho sveta (Lebenswelt) vo filozofii vychovy. Domnieva sa,
7ze otazka zodpovednosti je aktualnou vyzvou pre filozofiu vychovy, ktord je v nej
implicitne obsiahnuta, dokonca, Ze prave v tom, ako rozumieme edukacii, jej tlohe a miestu
vo vychovnych a vzdelavacich institiciach postmodernej spoloc¢nosti, sa d’alej odvija aj
vyzva k zodpovednosti ucitel'a v siCasnom svete. Postmoderna situédcia je pritom socidlnym
faktom, ktory odkazuje k vyzve zodpovednosti za stcasnost. Postmodernu vSak vnimam
ako zésadne ambivalentny socidlny fakt: na jej negativa, ale aj pozitivne momenty sa
pokusim ukazat’ v tomto referate.

In the submitted essay the author deals with the phenomenon that he considers being
fundamental - the relationship of education and the conception of natural world
(Lebenswelt) in the philosophy of education. He believes that the question of responsibility
is a current challenge for philosophy of education, which is implicitly included in it.
Moreover, the way we understand education, its role and position in educational institutions
in the postmodern society is linked with the responsibility of a teacher in the present world.
Postmodern situation is a social factor that refers to a challenge of responsibility for the
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present. | see the postmodern era as a definitely ambivalent social fact: its negatives and
positives will be pointed to in this paper.

Systematika stucasnych smerov pedagogiky
Systematics of Contemporary Pedagogical Movements

Prof. dr hab. Bogustaw Sliwerski

95-080 Tuszyn, ul. Tysigclecia 9, Poland
boguslawsliwerski@gmail.com

Autor sa v prispevku zamysla nad si¢asnymi pedagogickymi prudmi, ktorych idey, zrodené
v urcitych podmienkach, sa do istej miery oddeluju od poévodného teritéria a tvorcu,
prekracuju najvzdialenejSie hranice a dosahuji vSade tam, kde sa kulturny ¢lovek zaobera
vecami vychovy. Maju teda celosvetovy obeh. Pedagogické prudy, fundamentalne pre nasu
kultaru, pretrvavaju v dejinach vd’aka ich neustélej reinterpretacii.

Vo vedach o vychove existuje mnoho paradigiem a v spojeni s nimi mnoho prudov ¢i
smerov, ktoré si odporuji, a v dosledku spolocensko-politickych podmienok je mozné
rozpoznat’ tendencie tlakov autority na to, aby niektory z nich (najblizsi ich zdujmom) bol
umiestneny v centre ako zavidzny a dominujlci nad ostatnymi.

The author of the paper contemplates about contemporary pedagogical directions whose
ideas, born in certain conditions, separate themselves into certain extent from the original
territory and creator, surpass the furthest borders and reach wherever a cultural human
being deals with the issues of education. Thus they have a worldwide circuit. Pedagogical
directions, fundamental for our culture, endure in our history thanks to their constant
reinterpretation. In educational sciences there exists a number of paradigms and in
connection to them a number of directions or movements that contradict each other and as
a result of social-political conditions it is possible to recognise tendencies of authority
pressure to place some of them (the one that is the closest to their interests) in the centre,
being obligatory and dominating over the others.
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Filozofia vychovy v Pol’sku v 20. storoci
Philosophy of Education in Poland in 20" century

Prof. nadzw. dr hab. Stawomir Sztobryn

Zaklad Pedagogiki Filozoficznej, Uniwersytet Lodzki, 91-408 L.odzZ, ul. Pomorska 46/48,
Poland
s.sztobryn@wp.eu

Pol'ska filozofia vychovy sa vyvija od ¢ias Sebastidna Petrycy (1554 — 1626), ktory
prekladom Aristotela do pol'ského jazyka zalozil pol'sku filozoficki terminolégiu. V 18.
stororoCi bola filozofia vychovy sledovana Komisiou narodného vzdelavania a vychovy a
V obdobi romantizmu boli najvyznamnej$imi predstavitel'mi J. M. Hoene-Wronski a B. F.
Trentowski. Trentowski vyvinul koherentny filozoficky systém a narodny epos Chowanna
zaloZeny na tomto systéme. Ohlas mal tiez na Slovensku. V 20. storo¢i pokracoval rozvoj
pol’skej a eurdpskej koncepcie filozofickej pedagogiky (S. Hessen, B. Nawroczynski, W.
Wasik, L. Chmaj). V obdobi po 2. svetove] vojne vyrazne dominovala marxisticka
pedagogika, ktorej najvyznamnej$Sim predstavitelom bol B. Suchodolski, v oblasti Lodze
mala filozofia vychovy zachované svoje axiocentrické pokracovanie: S. Hessen, K.
Kottowski, S. Sztobryn. Po pdde komunizmu Vroku 1989 nastal obrat k najnovs$im
postmodernym tendenciam (L. Witkowski, T. Szkudlarek, W. Andrukowicz, Z. Melosik, J.
Gara a velka skupina mladych vedcov zdrzenych v Spolo¢nosti filozofickej pedagogiky).
Stcasnd filozofia vychovy vychadza z rozlicnych filozofickych a metodologickych
orientacii ako personalizmus, historicizmus, postmoderna, hermeneutika a fenomenologia.

Polish philosophy of education has been developing since the times of Sebastian Petrycy
(1554-1626), who translating Aristotle into Polish established Polish philosophical
terminology. In 18" century philosophy of education was pursued by Commission of
National Education and in the period of Romanticism the most remarkable representatives
were J. M. Hoene-Wronski and B. F. Trentowski. Trentowski developed a coherent
philosophical system and a national epos Chowanna based on the system. It found its
response in Slovakia, too. In 20" century the development of Polish and European concepts
of philosophical pedagogy (Hessen, B. Nawroczynski, W. Wgsik, L. Chmaj) continued. In
the period after WWII it was the Marxist pedagogy that strongly dominated, B. Suchodolski
being its most important representative, in the £.0dz area philosophy of education preserved
its axiocentric continuation: S. Hessen, K. Kotlowski, S. Sztobryn. After the fall of
communism in 1989 there was a turn towards the latest post-modern tendencies (L.
Witkowski, T. Szkudlarek, W. Andrukowicz, Z. Melosik, J. Gara and a large group of young
scholars associated in Society of Philosophical Pedagogy). The contemporary philosophy of
education follows from diversified philosophical and methodological orientations such as
Personalism, Post-modernism, Historicism, Hermeneutics, or Phenomenology.
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Filozofia vychovy v procese formovania modernej slovenskej $koly v 19.
storoci

Philosophy of Education in the Process of Formation of the Modern Slovak
School in the 19th Century

Mgr. Janka Stulrajterova, PhD.

Filozoficka fakulta Univerzity Komenského, Gondova 2, 818 01 Bratislava 16, Slovakia
stulrajterova@fphil.uniba.sk, jana. stulrajterova@gmail.com

V prvej polovice 19. storocia tvorili Skolské probléemy neoddelitelnu stcast’ politickych,
narodnych a kultarnych programov Slovakov a angazovanie sa politickych predstavitelov a
ucitelov. KI'dtCovymi témami sa stali vyucovaci jazyk a demokratizdcia vzdeldvania.
Intelektuali, pod vedenim Ludovita Stiira boli zomknuti v spoloénom zapase o myslienkou
slobody pre slovensky narod. Déleziti ulohu v boji za slovenské $koly hrali Stirove
Slovenské narodné noviny. Autorka prispevku analyzuje Ziadosti slovenského naroda z 10.
maja 1848 (narodny a politicky program), ktory pojedndva vo svojich vyznamnych bodoch
aj o potrebe vzdeldvania slovenského I'undu vo svojom materinskom jazyku a zakladani
slovenskych §kol vSetkych stupniov a typov. Dolezitym bodom je aj vznik nedelnych $kol,
¢i zaloZenie prvého ucitel'ského tstavu na pripravu ucitelov v SpiSskej Kapitule. Boj 0
slovensku Skolu pokracoval potom v druhej polovici 19. storocia.

In the first half of the 19th century school issues formed an integral part of the political,
national and cultural programme of the Slovak political representatives and teachers. The
language of instruction and democratisation of education were key topics. Intellectuals,
under the leadership of L. Stir, were serried together and linked their patriotism with the
idea of freedom for the nation. Stur’s Slovenské ndrodné noviny (The Slovak National
Newspaper) played an important role in the struggle for Slovak schools. The author of the
paper analyses the Requests of the Slovak Nation from 10th May 1848 (a national and
political programme) where education of Slovak people in their mother tongue and
establishment of Slovak school of all levels and types were among the core points. An
important point is also setting up Sunday schools or establishing the first teaching
department in Spisska Kapitula. Struggle for the Slovak school then continued in the second
half of the 19th century.
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Filozofia vychovy v klasickom Grécku. Problematika predmetu
a metodologie

Philosophy of Education in Classical Greece. Subject Matter and
Methodology Issues

Dr. Marcin Wasilewski

Zaktad Pedagogiki Filozoficznej, Uniwersytet £.odzki, 91-408 £.6dz, ul. Pomorska 46/48,
Poland
marcin.hubert.wasilewski@gmail.com

Sucastny stav vyskumu filozofie vychovy v klasickom Grécku (5. a 4. storocCie pred Kr.) je
obsiahnuté v mnohych cennych publikaciach (S. Scolnicov, R. Curren, E. Schiappa, Y.L.
Too, W. Wréblewski, M. Wesoty, K. Tuszynska-Maciejewska, L. Turos) venovanych
predovSetkym skumaniu nazorov skvelych klasickych filozofov (Sokrates, Platon,
Aristoteles), rétorikov (Isokrates) a sofistov (Protagoras). A tak v literatire zaoberajlicou sa
touto témou, dominuju c¢iastkové formulédcie s len niekol’kymi syntetickymi skimaniami
(W. Jaeger, H. Marrou, F. Beck, Y.L. Too, S. Sztobryn, B. Kudla¢ova). Pre vhodné
rozpoznanie filozofie vychovy v klasickom obdobi je nevyhnutné vziat’ do ivahy historicky
a filozoficky vyskum historickych pramenov zahriiujuc problematiku edukacie (paideia) v
Styroch prudoch reflektovania v tej dobe: poézia, filozofia, sofistika a rétorika. Toto je
z4dsadné pre rozliSenie troch generacii myslitelov: (1) Protagoras, Prodikos, Hippias,
Hippokrates, Gorgias, Antifon, Sokrates, Demokritos, (2) Platon, Aristofanes, Alkidamas,
Aristippos, Antisthenés, Xenofon, Isokrates, (3) Aristoteles, Aeschines, Demosthenes.
Vdaka takémuto zndzorneniu témy je mozné poznat historiu pedagogickych terminov
a problémov (histériu filozofie vychovy) v klasickom Grécku.

The current state of research into philosophy of education in classical Greece (5™ and 4™
century B.C.) encompasses a range of valuable publications (S. Scolnicov, R. Curren, E.
Schiappa, Y.L. Too, W. Wroblewski, M. Wesoly, K. Tuszynska-Maciejewska, L. Turos)
devoted mainly to examination of attitudes (views) of outstanding classical philosophers
(Socrates, Plato, Aristotle), rhetoricians (Isocrates) and sophists (Protagoras). Therefore,
in the literature on the topic, partial formulations are dominant with only few synthetic
examinations (W. Jaeger, H. Marrou, F. Beck, Y.L. Too, S. Sztobryn, B. Kudlacova). For the
appropriate recognition of philosophy of education in classical era it is indispensable to
take into account historical and philosophical research of historical sources including
issues of education (paideia) in four currents of reflection at that time: poetry, philosophy,
sophistry and rhetoric. It is essential in distinguishing three generation of thinkers: (1)
Protagoras, Prodicus, Hippias, Hippocrates, Gorgias, Antiphon, Socrates, Democritus, (2)
Plato, Aristophanes, Alcidamas, Aristippus, Antisthenes, Xenophon, Isokrates, (3) Aristotle,
Aeschines, Demosthenes. Thanks to such illustration of the topic it is feasible to recognize
the history of pedagogical terms and problems (history of philosophy of education) in
classical Greece.
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Pedagogickéa koncepcia J. J. Rousseaua je historicky spitd s franclizskym osvietenstvom,
uprostred ktoré¢ho vznika a stiCasne je s nim v niektorych vychodiskach v protiklade. Vznika
Vv obdobi novej racionality, ktora sa neuspokojila s abstraktnymi, do seba uzavretymi
pravdami a odmietla poziadavku uznat’ vlastni ohrani¢enost. Tato nova racionalita chcela
podl'a novych principov sformulovat’ odpovede na vSetky zakladné otazky Cloveka. Autor
vo svojom prispevku predstavuje zakladné antropologické vychodiskd pedagogickej
koncepcie J. J. Rousseaua prezentované v diele Emil alebo O vychove, ktoré boli
formulované v SirSom kontexte reflexie o prirodzenosti ¢loveka, moZnostiach a vyzname
edukability, cieloch vychovy, vyzname spoloc¢nosti pre vychovu a tiez v kontexte reflexie
0 samotne] podstate vychovy. Autor tiez analyzuje vnutorni konzistentnost koncepcie
edukability a edukacie s antropologickymi vychodiskami v spominanej pedagogickej
koncepcii. Zamerom autora je poukdzat na aktudlnost’ niektorych zakladnych téz J. J.
Rousseaua pre sucasnu pedagogicku reflexiu.

The educational thinking of J.J. Rousseau is historically bounded up with the French
Enlightenment, in midst of which it begins but at the same time it is in contrast with some of
its foundations. It starts in the period of new rationality when the abstract and self-centred
truths were not satisfactory and it refused the requirement to sustain own boundaries. This
new rationality wanted to formulate answers to all the fundamental questions of man
according to new principles. In his paper the author introduces fundamental
anthropological scopes of educational thinking of J.J. Rousseau presented in his work
Emile: or, On Education that were defined in the larger context of reflection about the
nature of man, possibilities and significance of educability, aims of education, the
importance of society in the education and also in the context of reflection about the very
essence of education. Author also analyses the inner consistency of the concept of
educability and education with the anthropological foundations in the mentioned
educational thinking. The author's intention is to point out to the currentness of some of the
principal thesis of J.J. Rousseau for contemporary pedagogical reflection.
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Prispévek pojednava o zplsobech chapani vzajemného vztahu moudrosti a vychovy a 0
dasledcich vyplyvajicich z riznych porozuméni ¢i neporozuméni uloze moudrosti ve
vychové. Autor se nejprve zaméfuje na problém moudrosti v kontextu vychovy a vzdélavani
a taze se, zda a kde je myslena moudrost ve vychove, jakymi zpusoby lze ve vychové
moudrost myslet, potazmo jak je dilezité a zda je viibec prakticky mozné myslet moudrost
ve vychove. (Do protikladu k uzavienému, netdzajicimu porozuméni moudrosti jako mnoho-
ucenosti, vlastnéni pravdy ¢i drzeni exkluzivni pozitivni védomosti je kladeno oteviené,
V tazani zabydlené rozuméni moudrosti, které se miize orientovat na lasku k moudrosti, na
moudrost lasky, na moudrost jako ideu ¢i jako intenci k jedinému, pfipadné na moudrost
jako na odvazné 1 zdrZenlivé vytrvavani v tdzani.) Na zéklad€ rozliSeni mezi riznymi druhy
porozuméni moudrosti a mezi rdznym ohodnocenim potfeby myslet moudrost ve vychové
promysli autor vztah filosofie vychovy a véd zabyvajicich se vychovou.

The paper deals with the ways of understanding of the mutual relation between wisdom and
education, and then it discusses consequences of different understandings or
misunderstandings of the role of wisdom in education. Firstly, author focuses on the issue of
wisdom itself in the context of education, and he asks whether, where and how is wisdom
meant in education. He is interested in the key distinction between questioning
comprehension of wisdom and comprehension tending to simplify wisdom to make it easily
useful for teaching process. Secondly, on the basis of foregoing reflection, he tries to think
over the problem of relationship between philosophy of education and sciences dealing with
education.
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V prvej Casti prispevku je rozpracovana zdkladna rovina hodnotovo-moralnej kultivacie
osobnosti. Kultiru a moréalku chapeme ako spolocensko-historické fenomény. Kultara ako
fenomén typicky l'udsky je vyrazom stupna spoloCenského vyvoja. Moralka je fenomén
hodnotiaci a regulativny v oblasti spravania a 'udskych skutkov.

V druhej Casti prispevku je rozpracovana moralno-hodnotovad rovina vychovy osobnosti.
Spravidla kazda spolo¢nost’ si tvori svoj vlastny hodnotovy model. Treba pochopit’ a
porozumiet’ jeho esencidlnemu zakladu, tym je hodnotova paradigma.

V tretej Casti prispevku je rozpracovand taxonomickd pozicia vychovy v transformujucej sa
spolo¢nosti v Slovenskej republike zacCiatkom devét'desiatych rokov. Zacina sa budovat’
“nova pozicia” celej duchovnej kultiry. Meni sa chapanie “humanitas” do svojej

({3 P})

najvlastnejSej podstaty, k najhlbSiemu zmyslu svojho “ja”.

In the first part of the study the base level of value and moral cultivation of personality has
been focused on. Culture and morality have been qualified as historical and social
phenomena. Culture as typically human phenomenon represents the standard of social
development. In the sphere of behaviour and human needs, morality is an evaluative and
regulative phenomenon. The moral and value level of personality education is dealt with in
the second part of the study. By rule every society creates its own value model. It is needed
to understand its essential basis, this being a value paradigm. Taxonomical position of
education in the transforming society in Slovak republic at the beginning of the 1990s is
dealt with in the third part of the study. A “new position* of the whole spiritual culture is
being built. The understanding of “humanitas* into its most actual essence, the deepest
meaning of one’s own “me " is being changed.
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V pripade zaujmu o vymenu informacii sa mozete s nami elektronicky kontaktovat’ na
adrese: doc. PhDr. Andrej Rajsky, PhD. — arajsky@gmail.com
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